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District Profile
Demographics
3590 O'Neil Boulevard
McKeesport, PA 15132
(412)664-3610
Superintendent: Rula S. Skezas
Director of Special Education: Angela Cale

Planning Process
The District Level Team includes central office administrators, principals, teachers, support staff,
parents, community members and local business owners.
This team met initially on August 13, 2015 at the McKeesport Area School District administration
offices. The initial meeting consisted of a getting to know you exercise, review of the comprehensive
planning process, braining storming regarding the mission, vision and shared values of the school
district.
Committee members began working after August 13, 2015 through mid-September to finalize their
ideas and gain input from various others stakeholders.
A second meeting was held to September 28, 2015 to finalize the mission, vision and shared values
of the district. The goals of the district was also discussed and finalized.
On October 2, 2015 a meeting was held with all building level teams. The building level teams have
been meeting since October 2, 1015 to finalize their plans.
Through July, August, September and November there were many meetings regarding different
aspects of the Comprehensive Plan.
The comprehensive plan was placed on public display on October 28, 2015.
There is a meeting scheduled for November 18, 2015 to review with the committee the final
Comprehensive Plan. The board will approve the plan by the deadline.
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Mission Statement
MASD is a community partner dedicated to motivate and inspire every child, every day.

Vision Statement
MASD strives to implement exemplary instructional practices and a rigorous curriculum through
active student engagement. Our goal is to provide a supportive environment that embraces our
diversity, promotes citizenship, and supports our students to overcome obstacles unique to our
school district and surrounding communities.

Shared Values
The McKeesport Area School District’s shared values and beliefs are exemplified in the following
philosophies and practices:


We are the best educational option for all district residents.



All stakeholders (staff, parents/guardians, students, community members, etc.) must be
cooperate and communicate as working partners to maximize social, emotional, physical,
and academic success of students.



The growth and economic vitality of the communities that make up our district rely upon the
academic success and positive perception of our school system.



MASD recognizes the value of a diverse staff and continues to embrace diversity throughout
the district.



Classroom instruction must be relevant and engaging for every child, every day.



Professional development wil be focused to ensure quality programming and instructional
practices district wide.



All MASD students benefit from the resources and supports to be highly competitive upon
graduation for higher learning opportunities or transition into the workforce.



Students and staff must have access to the most current technologies and trainings to
integrate meaningful learning experiences into daily activities.



Passion for career and technology education is highlighted by continuing to offer our own
Career Technical Center on campus, which provides certifications to our students and
services to our community.



Desire to meet the needs of the 21st century learner drives us to provide our own online
learning environment.
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MASD is committed to deepening literary skills and the expansion of our science, technology,
engineering, arts, and math collaborations (STEAM).



Athletics, arts, after-school programming, etc. are valued opportunities as an integral part of
our students' educational experiences.

Educational Community
The city of McKeesport has never fully recovered from the downturn of the steel industry which has
resulted in a high percentage of economically disadvantaged students affected by a culture of
poverty. The two predominate employers of the area are McKeesport Area School District and UPMC
McKeesport Hospital. McKeesport was once a thriving community with a workforce comprised from
active steel production and its related industries. However, with the loss of the steel mills and
related industries, these neighboring cities have seen an increase in unemployment, an eroding tax
base, and a high number of economically and disadvantaged families.
Statistics for McKeesport in 2014 (www.areavibes.com) show a median household income of
$26,608, 49% lower when compared to the PA average of $52,267. Census data (2013) reflects
approximately 28.8% of the population live below the poverty level, more than twice the state
average of 13.1%. The 2014 average of McKeesport residents unemployed is 14.8% in comparison
to the Pennsylvania average of 7.9%. The poverty level of the school district sits at 65% and the
poverty level of the city is 29.6% compared to the state rate of 13.3%. Poor economics and the
corresponding effects have had a negative impact on the landscape and culture of the district. Data
from the Pennsylvania Department of Education (PDE) for the 13 – 14 school year showed a district
increase of the free and reduced lunch rate to 76.28%. The Free and Reduced Lunch Program has
been a staple in the District for years; but, all students of the district received a free breakfast, lunch
and dinner during the 2014-2015 school year through the Community Eligibility Provision or CEP.
Economics of the district will allow this program to continue, positively affecting the hundreds of
students who come to our doors hungry on a daily basis.
The percentage of grandparents raising children in McKeesport is 25% (Institute for Education and
Science, School District Demographics, 2011) due to risk factors such as poverty, high crime and
homicide rates, parent abandonment, and incarceration. District records indicate the rate of
homelessness for students enrolled in the District is 1.5%. Additional risk factors to identify the
most “at risk” children will look at the following criteria: a single parent household, being raised by a
grandparent, a parent who is incarcerated, a student with a learning problem as identified by a
qualified professional, the number of children in the household, the child of a teenage mother, and
screening assessments and results implemented in conjunction with the district. MASD also
experiences a high transient population as economics forces families to move to public housing. Only
81.6% of the population is a high school graduate with 9.1% having achieved advanced degree
which is well below the state averages of 86.9% and 26% respectively. Students not involved in
sports have no additional opportunities to meet and socialize, causing many to roam the streets with
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no purpose or goal. The living environments and the culture very often leave poor children with low
levels of motivation to learn, resulting in poor experiences with schooling. Their energies are
directed toward survival with schooling listed at the bottom of their priority list. These at risk
children perceive schooling as not important when generational poverty is so clear cut in their lives.
GET SMART programming will enroll 200 male and female ninth through twelfth grade students
from McKeesport Area High School boundaries which encompass five communities: the city of
McKeesport, White Oak Borough, Versailles Borough, South Versailles, and Dravosburg. Ninth grade
students have not had the opportunity to receive enrichment and academic support for the last three
years so they are recognized as underserved. Although staff have provided academic support and
credit recovery to students both before and after school hours through the current grant, it is
recognized that a more concerted effort to help all students beginning in ninth grade to formulate a
plan to stay in school and prepare for their future will positively influence the economics within the
homes and of the community at large.
It has been observed that students not afforded the opportunity to engage in school activities and
become successful in academics through mentorship are likely to dropout between ninth and
eleventh grade. Statistics from PDE’s 2013-2014 dropout information revealed that while the
dropout rate in Allegheny County was only .83%, the dropout rate for McKeesport High School sat at
3.8%, with the males exceeding females 25 to 16. The dropout rate had declined slightly from the
2012-2013 rate of 4.34% due to increased opportunities on the part of the MASD staff to engage
students and support them academically and individually.
McKeesport Area High School has a school enrollment of 1,079 according to the 2013-2014 School
Performance Profile. Of this number, 44.76% were African Americans and 50.79% were white. The
high school’s number of 56.35% economically disadvantaged is low when compared to the district’s
rate of 68.66%. However, it is also realized that high school students do not submit proper
verification for a more accurate rate. The percent of special education students at McKeesport Area
High School is 14.64%. The cohort graduation rate is 79.58%.
Generally speaking, students at the McKeesport Area High School have not done well on any of the
Keystone exams that have been administered. The 2014 school performance profile (SPP) of 55% is
reflected in the following performance data: 32.52% of students scored advanced or proficient on
the Algebra I Keystone, 35% of students scored advanced or proficient on the Literature Keystone,
and 26.81% of students scored advanced or proficient on the Biology Keystone.
Preliminary data for the 2015 Keystone testing shows the following through the efforts of the staff
and support given to students: an increase to 42% of students who scored advanced or proficient in
the Literature Keystone, 34% of the students who scored advanced or proficient on the Biology
Keystone, and 36% of students who scored advanced or proficient on the Algebra I Keystone. This is
a slight increase from the previous year’s testing. This preliminary data will not be final from PDE
and could change up or down once final reports have been generated.
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Planning Committee
Name
Brie Adams
Marcellus Allen
Jim Barry
Harry Bauman
Tom Bauman
Kerri Bryer
Angela Cale
Robin Canova
Fred Coder
Linda Cosgrove
Linda Croushore
Kristen Davis
Pamela Gordon
Mark Holtzman
James Humanic
Keith Jones
Thomas Knight
Jamie Lusebrink
Pat Maksin
Matthew Mols
Patty Mueller
Kerry Ochap
Mark O'Conner
Derek Pavlovic
Paul Sebelia
Stacy Sebilia
Christina Shank

Role
Administrator : Professional Education
Community Representative : Professional
Education
Community Representative
Administrator : Professional Education Special
Education
Building Principal
High School Teacher - Regular Education :
Professional Education
Administrator : Special Education
Middle School Teacher - Regular Education :
Professional Education
Business Representative : Professional Education
Middle School Teacher - Regular Education :
Professional Education
Community Representative : Professional
Education
Administrator
Building Principal
Administrator : Professional Education
Administrator
Business Representative : Professional Education
Building Principal
Elementary School Teacher - Regular Education :
Professional Education
Board Member
Ed Specialist - School Counselor : Professional
Education
Business Representative
Elementary School Teacher - Regular Education
High School Teacher - Regular Education :
Professional Education
Middle School Teacher - Regular Education
Building Principal
Parent : Professional Education
Elementary School Teacher - Regular Education :
Professional Education
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Rula Skezas
Paul Sweda
Jen Vertula
Tia Wanzo
Don Williams
Sherry Yocco

Administrator
Building Principal
Parent : Professional Education
Building Principal
Ed Specialist - Instructional Technology :
Professional Education
Middle School Teacher - Regular Education
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Core Foundations
Standards
Mapping and Alignment
Elementary Education-Primary Level
Standards
Arts and Humanities
Career Education and Work
Civics and Government
PA Core Standards: English Language Arts
PA Core Standards: Literacy in History/Social
Studies, Science and Technical Subjects
PA Core Standards: Mathematics
Economics
Environment and Ecology
Family and Consumer Sciences
Geography
Health, Safety and Physical Education
History
Science and Technology and Engineering Education
Alternate Academic Content Standards for Math
Alternate Academic Content Standards for Reading
American School Counselor Association for Students
Early Childhood Education: InfantToddler&rarr;Second Grade
English Language Proficiency
Interpersonal Skills
School Climate

Mapping

Alignment

Non Existent
Non Existent
Needs
Improvement
Developing
Needs
Improvement
Developing
Non Existent
Non Existent
Non Existent
Non Existent
Non Existent
Non Existent
Non Existent
Developing
Developing
Non Existent

Non Existent
Non Existent
Needs
Improvement
Developing
Needs
Improvement
Developing
Non Existent
Non Existent
Non Existent
Non Existent
Non Existent
Non Existent
Non Existent
Developing
Developing
Non Existent

Non Existent

Non Existent

Non Existent
Non Existent
Non Existent

Non Existent
Non Existent
Non Existent

Explanation for standard areas checked "Needs Improvement" or "Non Existent":
At present our time and resources are being spent on mapping and alignment of our Math
and Language Arts Curriculum. Once these are closer to completion, other areas of the
curriculum will be addressed.
Elementary Education-Intermediate Level
Standards
Arts and Humanities
Career Education and Work

Mapping

Alignment

Non Existent
Non Existent

Non Existent
Non Existent
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Civics and Government
PA Core Standards: English Language Arts
PA Core Standards: Literacy in History/Social
Studies, Science and Technical Subjects
PA Core Standards: Mathematics
Economics
Environment and Ecology
Family and Consumer Sciences
Geography
Health, Safety and Physical Education
History
Science and Technology and Engineering Education
Alternate Academic Content Standards for Math
Alternate Academic Content Standards for Reading
American School Counselor Association for Students
English Language Proficiency
Interpersonal Skills
School Climate

Non Existent
Developing

Non Existent
Developing

Non Existent

Non Existent

Developing
Non Existent
Non Existent
Non Existent
Non Existent
Non Existent
Non Existent
Non Existent
Developing
Developing
Non Existent
Non Existent
Non Existent
Non Existent

Developing
Non Existent
Non Existent
Non Existent
Non Existent
Non Existent
Non Existent
Non Existent
Developing
Developing
Non Existent
Non Existent
Non Existent
Non Existent

Explanation for standard areas checked "Needs Improvement" or "Non Existent":
At present our time and resources are being spent on mapping and alignment of our Math
and Language Arts Curriculum. Once these are closer to completion, other areas of the
curriculum will be addressed.
Middle Level
Standards

Mapping

Alignment

Arts and Humanities
Career Education and Work
Civics and Government
PA Core Standards: English Language Arts
PA Core Standards: Literacy in History/Social
Studies, Science and Technical Subjects
PA Core Standards: Mathematics
Economics
Environment and Ecology
Family and Consumer Sciences
Geography
Health, Safety and Physical Education
History
Science and Technology and Engineering Education
Alternate Academic Content Standards for Math
Alternate Academic Content Standards for Reading
American School Counselor Association for Students

Non Existent
Developing
Developing
Developing

Non Existent
Developing
Developing
Developing

Non Existent

Non Existent

Developing
Non Existent
Developing
Developing
Developing
Non Existent
Developing
Developing
Developing
Developing
Non Existent

Developing
Non Existent
Developing
Developing
Developing
Non Existent
Developing
Developing
Developing
Developing
Non Existent
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English Language Proficiency
Interpersonal Skills
School Climate
World Language

Non Existent
Developing
Developing
Developing

Non Existent
Developing
Developing
Developing

Explanation for standard areas checked "Needs Improvement" or "Non Existent":
At present our time and resources are not being spent on Art and Humanities, Health, Safety
and Physical Education, but once other areas have their mapping and alignment more
complete these areas will be addressed. Currently Economics, Literacy in History/Social
Studies, Science and Technical Subjects are being addressed in other mapping and
alignment areas. At present there are not plans to address mapping and alignment for
English Language Proficiency ( no students need these services) and American School
Counselor Association for Students.
High School Level
Standards
Arts and Humanities
Career Education and Work
Civics and Government
PA Core Standards: English Language Arts
PA Core Standards: Literacy in History/Social
Studies, Science and Technical Subjects
PA Core Standards: Mathematics
Economics
Environment and Ecology
Family and Consumer Sciences
Geography
Health, Safety and Physical Education
History
Science and Technology and Engineering Education
Alternate Academic Content Standards for Math
Alternate Academic Content Standards for Reading
American School Counselor Association for Students
English Language Proficiency
Interpersonal Skills
School Climate
World Language

Mapping

Alignment

Non Existent
Needs
Improvement
Needs
Improvement
Accomplished
Needs
Improvement
Developing
Non Existent
Developing
Needs
Improvement
Needs
Improvement
Needs
Improvement
Needs
Improvement
Developing
Non Existent
Non Existent
Non Existent
Needs
Improvement
Needs
Improvement
Needs
Improvement
Developing

Non Existent
Needs
Improvement
Needs
Improvement
Accomplished
Needs
Improvement
Developing
Non Existent
Developing
Needs
Improvement
Needs
Improvement
Needs
Improvement
Needs
Improvement
Developing
Non Existent
Non Existent
Non Existent
Needs
Improvement
Needs
Improvement
Needs
Improvement
Developing
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Explanation for standard areas checked "Needs Improvement" or "Non Existent":
At present, there are several areas from the above list that need improvement and/or
developed. Once the areas that are being mapped and aligned reaches the accomplished
level, we will address the ones relevant to our students.

Adaptations
Elementary Education-Primary Level
 Arts and Humanities
 Career Education and Work
 Civics and Government
Elementary Education-Intermediate Level
No standards have been identified for this content area.
Middle Level
No standards have been identified for this content area.
High School Level
No standards have been identified for this content area.
Explanation for any standards checked:
.

Curriculum
Planned Instruction
Elementary Education-Primary Level
Curriculum Characteristics
Objectives of planned courses, instructional units or interdisciplinary
studies to be achieved by all students are identified for each subject
area.
Content, including materials and activities and estimated instructional
time to be devoted to achieving the academic standards are identified.
The relationship between the objectives of a planned course,
instructional unit or interdisciplinary studies and academic standards
are identified.
Procedures for measurement of mastery of the objectives of a planned
course, instructional unit or interdisciplinary studies are identified.

Status
Needs
Improvement
Developing
Needs
Improvement
Needs
Improvement

Processes used to ensure Accomplishment:
McKeesport Area School District, as a Phase 1 district, has begun the process for
Comprehensive Planning. Building teams have also initiated this process for their individual
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buildings. Each building convened an interdisciplinary team which included all stake
holders to review current course offerings and has developed teams to address course
offerings for each grade span. In years one through three, we will examine the Language
Arts curriculum and the Math curriculum to develop in writing the content, objectives,
materials, activities and assessments associated with each grade level. In years four
through six other content areas will be worked on and a continued review of Language Arts
and Math will continue.

Explanation for any standards areas checked "Needs Improvement" or "Non Existent". How
the LEA plans to address their incorporation:
At present we have a broad understanding of course offerings within the Elementary
Education, both primary and intermediate, but a more concrete and researched based
course guide will be established. We are currently developing a vertical curriculum districtwide. At present we have outlined content and materials along with the estimated
instructional time for each course offering, but instructional units and interdisciplinary
studies will be developed in the next six years. Also, once more specific content is
determined per grade level, appropriate assessments will then be institutied to gain data
that will drive individual student instruction. All curriculum development will be based on
student need and the Pennsylvania Common Core Standards.
Elementary Education-Intermediate Level
Curriculum Characteristics
Objectives of planned courses, instructional units or interdisciplinary
studies to be achieved by all students are identified for each subject
area.
Content, including materials and activities and estimated instructional
time to be devoted to achieving the academic standards are identified.
The relationship between the objectives of a planned course,
instructional unit or interdisciplinary studies and academic standards
are identified.
Procedures for measurement of mastery of the objectives of a planned
course, instructional unit or interdisciplinary studies are identified.

Status
Needs
Improvement
Developing
Needs
Improvement
Needs
Improvement

Processes used to ensure Accomplishment:
McKeesport Area School District, as a Phase 1 district, has begun the process for
Comprehensive Planning. Building teams have also initiated this process for their individual
buildings. Each building convened an interdisciplinary team which included all stake
holders to review current course offerings and has developed teams to address course
offerings for each grade span. In years one through three, we will examine the Language
Arts curriculum and the Math curriculum to develop in writing the content, objectives,
materials, activities and assessments associated with each grade level. In years four
through six other content areas will be worked on and a continued review of Language Arts
and Math will continue.
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Explanation for any standards areas checked "Needs Improvement" or "Non Existent". How
the LEA plans to address their incorporation:
At present we have a broad understanding of course offerings within the Elementary
Education, both primary and intermediate, but a more concrete and researched based
course guide will be established. We are currently developing a vertical curriculum districtwide. At present we have outlined content and materials along with the estimated
instructional time for each course offering, but instructional units and interdisciplinary
studies will be developed in the next six years. Also, once more specific content is
determined per grade level, appropriate assessments will then be institutied to gain data
that will drive individual student instruction. All curriculum development will be based on
student need and the Pennsylvania Common Core Standards.
Middle Level
Curriculum Characteristics
Objectives of planned courses, instructional units or interdisciplinary
studies to be achieved by all students are identified for each subject
area.
Content, including materials and activities and estimated instructional
time to be devoted to achieving the academic standards are identified.
The relationship between the objectives of a planned course,
instructional unit or interdisciplinary studies and academic standards
are identified.
Procedures for measurement of mastery of the objectives of a planned
course, instructional unit or interdisciplinary studies are identified.

Status
Needs
Improvement
Developing
Needs
Improvement
Needs
Improvement

Processes used to ensure Accomplishment:
McKeesport Area School District, as a Phase 1 district, has begun the process for
Comprehensive Planning. Building teams have also initiated this process for their individual
buildings. Each building convened an interdisciplinary team which included all stake
holders to review current course offerings and has developed teams to address course
offerings for each grade span. In years one through three, we will examine the Language
Arts curriculum and the Math curriculum to develop in writing the content, objectives,
materials, activities and assessments associated with each grade level. In years four
through six other content areas will be worked on and a continued review of Language Arts
and Math will continue.

Explanation for any standards areas checked "Needs Improvement" or "Non Existent". How
the LEA plans to address their incorporation:
At present we have a broad understanding of course offerings within the Middle School
curriculum, but a more concrete and researched based course guide will be established. We
are currently developing a vertical curriculum district-wide. At present we have outlined
content and materials along with the estimated instructional time for each course offering,
but instructional units and interdisciplinary studies will be developed in the next six
years. Also, once more specific content is determined per grade level, appropriate
assessments will then be institutied to gain data that will drive individual student

14
instruction. All curriculum development will be based on student need and the
Pennsylvania Common Core Standards.
High School Level
Curriculum Characteristics
Objectives of planned courses, instructional units or interdisciplinary
studies to be achieved by all students are identified for each subject
area.
Content, including materials and activities and estimated instructional
time to be devoted to achieving the academic standards are identified.
The relationship between the objectives of a planned course,
instructional unit or interdisciplinary studies and academic standards
are identified.
Procedures for measurement of mastery of the objectives of a planned
course, instructional unit or interdisciplinary studies are identified.

Status
Needs
Improvement
Developing
Needs
Improvement
Needs
Improvement

Processes used to ensure Accomplishment:
McKeesport Area School District, as a Phase 1 district, has begun the process for
Comprehensive Planning. Building teams have also initiated this process for their individual
buildings. Each building convened an interdisciplinary team which included all stake
holders to review current course offerings and has developed teams to address course
offerings for each grade span. In years one through three, we will examine the Language
Arts curriculum and the Math curriculum to develop in writing the content, objectives,
materials, activities and assessments associated with each grade level. In years four
through six other content areas will be worked on and a continued review of Language Arts
and Math will continue.

Explanation for any standards areas checked "Needs Improvement" or "Non Existent". How
the LEA plans to address their incorporation:
At present we have a broad understanding of course offerings within the High School
curriculum, but a more concrete and researched based course guide will be established. We
are currently developing a vertical curriculum district-wide. At present we have outlined
content and materials along with the estimated instructional time for each course offering,
but instructional units and interdisciplinary studies will be developed in the next six
years. Also, once more specific content is determined per grade level, appropriate
assessments will then be institutied to gain data that will drive individual student
instruction. All curriculum development will be based on student need and the
Pennsylvania Common Core Standards.

Modification and Accommodations
Explain how planned instruction contains modifications and accommodations that allow all
students at all mental and physical ability levels to access and master a rigorous standards
aligned curriculum.
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Modifications and accommodations can include the following:


Collaboration Between General and Special Education Teachers



Share an article that offers suggestions on modifying materials while teachers are planning
for a lesson, not during the lesson.



Read research material on how to incorporate exceptional students into the classroom.



Curriculum planning



Assistive technology for students with disabilities



Adapting existing materials to meet the student’s needs



Providing one-on-one assistance to a student



Students with special needs can successfully become part of the regular classroom setting
when existing materials are simplified or supplemented for them.



Organize teaching by focusing on what all, most, and some of your students will learn in
math lessons.

Instruction
Instructional Strategies






Formal classroom observations focused on instruction
Walkthroughs targeted on instruction
Annual Instructional evaluations
Peer evaluation/coaching
Instructional Coaching
Regular Lesson Plan Review
 Administrators

Provide brief explanation of LEA's process for incorporating selected strategies.
Annual Evaluation Process:
This process has been designed to foster the continuous improvement of instruction and
ensure growth of all professionals. Currently, we use the PDEs approved Danielson’s formal
observation process, as well as, several other differentiated options. Also, MASD utilizes LEA
generated forms that serve as an Informal Observation and a MASD Personal Option
Observation. McKeesport Area School District uses a differentiated supervision model to
address the different needs of teachers. Each individual teacher can benefit from our
differentiated supervision model through means of professional growth in any identified
area. These options encourage teachers to demonstrate flexibility and take calculated risks
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to grow their instructional skills. Trust and confidence are keys to a successful organization.
Implementation of cooperative and flexible observation process is necessary to promote
student achievement throughout our schools. Utilization of a differentiated model provides
a personalized pathway to improve the teaching and learning process. This comprehensive
supervision model provides an accountability measure for all professional employees on an
annual basis, as well as, semiannually for temporary professionals. Observations for the
evaluation process will be conducted by certified building administrators.
Walk-throughs:
Supervisors will conduct unannounced classroom walk-throughs throughout the course of
the school year. Building level administrators are expected to conduct at least two walkthroughs per teacher during a nine week period. Building principals will use discretion to
assign administrators to teachers that represent the different grade levels and/or
departments. A standard walk-through should last no more than five minutes. It is a snap
shot of instructional practices, formative assessment, and active student engagement. A
building specific walkthrough form will be used to give the employee feedback during this
brief observation. Employees may use the walkthrough feedback as a means to self-assess
and make instructional changes. Walk-throughs are not evaluative and cannot be
considered in the final yearly evaluation of the employee.
Instructional Rounds:
This system has been developed to encourage teachers to infuse specific targeted
instructional strategies into their lesson design and delivery. Instructional Rounds last
approximately twenty minutes. Teachers voluntarily prepare a “Showcase Lesson” designed
to highlight best practice instructional strategies. Teacher capacity is built through practice
in the use of instructional strategies that increase: 1) active teacher engagement; 2) active
student engagement; 3) instructional rigor; and 4) assessment for learning. These four
areas, in combination, promote student success. The Instructional Round Teams can consist
of a principal, other teachers, peer evaluation/coach, and central administrators. Beginning
in the 2011-12 school year, Instructional Rounds were videotaped only with the consent of
the employee and placed in a library of best instruction practices videos used for
professional development.
Peer/Instructional Coaching:
Coaching has become an integral part of our professional development model within our
school district. We have elementary and secondary teachers working as coaches in the area
of literacy and mathematics. Coaches support building administrators with analyzing data
generated from local and state assessments. Also, coaches assist principals with developing
professional development based on data driven decisions in order to encourage student
achievement. Career ladder coaching positions have shown to strongly impact teacher
performance and build teacher capacity in the use of assessment data. Peer mentoring is
another way our secondary coaches support the teaching and learning process. Teachers
are provided incentives to work one-on-one with our coaches to develop skills such as
planning and preparation, classroom management, formative assessment, literacy
strategies, or any other areas of need.

Provide brief explanation for strategies not selected and how the LEA plans to address their
incorporation.
At present we do not intend to have anyone other than district administrators review lesson
plans.
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Responsiveness to Student Needs
Elementary Education-Primary Level
Instructional Practices
Structured grouping practices are used to meet student needs.
Flexible instructional time or other schedule-related practices are used
to meet student needs.
Differentiated instruction is used to meet student needs.
A variety of practices that may include structured grouping, flexible
scheduling and differentiated instruction are used to meet the needs of
gifted students.

Status
Full
Implementation
Full
Implementation
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms

If necessary, provide further explanation. (Required explanation if column selected was
This narrative is empty.
Elementary Education-Intermediate Level
Instructional Practices
Structured grouping practices are used to meet student needs.
Flexible instructional time or other schedule-related practices are used
to meet student needs.
Differentiated instruction is used to meet student needs.
A variety of practices that may include structured grouping, flexible
scheduling and differentiated instruction are used to meet the needs of
gifted students.

Status
Full
Implementation
Full
Implementation
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms

If necessary, provide further explanation. (Required explanation if column selected was
This narrative is empty.
Middle Level
Instructional Practices
Structured grouping practices are used to meet student needs.
Flexible instructional time or other schedule-related practices are used
to meet student needs.
Differentiated instruction is used to meet student needs.

Status
Full
Implementation
Full
Implementation
Full
Implementation
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A variety of practices that may include structured grouping, flexible
scheduling and differentiated instruction are used to meet the needs of
gifted students.

Full
Implementation

If necessary, provide further explanation. (Required explanation if column selected was
This narrative is empty.
High School Level
Instructional Practices
Structured grouping practices are used to meet student needs.
Flexible instructional time or other schedule-related practices are used
to meet student needs.
Differentiated instruction is used to meet student needs.
A variety of practices that may include structured grouping, flexible
scheduling and differentiated instruction are used to meet the needs of
gifted students.

Status
Full
Implementation
Full
Implementation
Full
Implementation
Full
Implementation

If necessary, provide further explanation. (Required explanation if column selected was
This narrative is empty.

Recruitment
Describe the process you implement to recruit and assign the most effective and highly
qualified teachers in order to meet the learning needs of students who are below
proficiency or are at risk of not graduating.
The District currently uses the following strategies to ensure that poor and minority
students are not taught at higher rates than other students by inexperienced, unqualified
and/or out of field teachers.
Current strategies


Advertising (national, local, web site) - Advertise in the Daily News, Pittsburgh Post Gazette
and Pittsburgh Tribune Review as necessary for vacant teaching or paraprofessional
positions



Active Recruiting - Attend job fairs. Currently we participate in job fairs at PERC
(Pittsburgh Education Recruitment Consortium), and at The Pennsylvania State University



Offer training and workshops to strengthen content knowledge and instructional strategies
through New Teacher Induction Program.



Use the Allegheny Intermediate Unit for paraprofessionals as needed to reach highly
qualified status
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Special education teachers have the opportunity to take online course work through the
Midwestern Intermediate Unit to aid in studying for the Praxis examination to become
highly qualified in a core content area

Future Strategies
1. Advertising
a. Explore on-line job fairs targeting hard-to-fill areas
2. Continue working with local colleges and universities to have opportunities for our
Principals and teachers to visit student teachers and discuss the benefits of working in the
McKeesport Area School District
3. Maintain an ongoing database of prospective teachers and educational specialists. Expand
the use of the current web-based system to search for prospective teachers.9paeducator.net)
4. Evaluate and interview student teachers. Encourage student teachers when finished with
their assignment to gain necessary certification to be a substitute within the McKeesport
Area School District
5. Initiate the hiring process as soon as we are aware of a vacancy or opening. With the ability
to access student teachers and have a database of potential candidates from recruiting fairs
we are in a position to interview early and offer jobs in a very timely manner.
6. Continue working to align our system of recruitment, hiring, induction, supervision and
professional development.

Measuring Success
Success will be measured by analyzing the data annually to determine the following data
points:


Number of teachers resigning each year and moving to another school district



Number of interviews conducted in areas that are difficult to find highly qualified teachers



Number of teachers interested in student teaching or completing an internship in the
McKeesport Area School District



Continuously analyze district data to determine the percentage of new teachers in schools
with a lower socioeconomic status and the student achievement in those schools
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Assessments
Local Graduation Requirements
Course Completion

SY 16/17

SY 17/18

SY 18/19

30.00
4.00
3.00
3.00
3.00
4.00
1.00

30.00
4.00
3.00
3.00
3.00
4.00
1.00

30.00
4.00
3.00
3.00
3.00
4.00
1.00

0.00

0.00

0.00

12.00

12.00

12.00

60.00

60.00

60.00

Total Courses
English
Mathematics
Social Studies
Science
Physical Education
Health
Music, Art, Family &
Consumer Sciences,
Career and Technical
Education
Electives
Minimum % Grade
Required for Credit
(Numerical Answer)

Graduation Requirement Specifics
We affirm that our entity requires demonstration of proficiency or above in each of the
following State academic standards: English Language Arts and Mathematics, Science and
Technology and Environment and Ecology, as determined through any one or a
combination of the following:


Completion of secondary level coursework in English Language Arts (Literature),
Algebra I and Biology in which a student demonstrates proficiency on the associated
Keystone Exam or related project-based assessment if § 4.4(d)(4) (relating to
general policies) applies.

Local Assessments
Standards
Arts and Humanities
Career Education and Work
Civics and Government
PA Core Standards: English
Language Arts
PA Core Standards: Literacy in
History/Social Studies, Science
and Technical Subjects

WA

TD

X

X
X
X
X
X

NAT

DA

PSW

Other

X
X
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PA Core Standards: Mathematics
Economics
Environment and Ecology
Family and Consumer Sciences
Geography
Health, Safety and Physical
Education
History
Science and Technology and
Engineering Education
World Language

X
X
X
X
X

X

X
X
X
X

Methods and Measures
Summative Assessments
Summative Assessments
PSSA
Keystones
Course Final Exams
PASA

EEP

EEI

ML

HS

X

X
X
X

X

X

X
X
X
X

EEP

EEI

ML

HS

X

X

X

X

EEP

EEI

ML

HS

X
X

X
X

X
X

X
X

EEP

EEI

ML

HS

X
X

X
X
X

X

Benchmark Assessments
Benchmark Assessments
Common Benchmark Assessments
Formative Assessments
Formative Assessments
Exit Slips
Progress Monitoring
Diagnostic Assessments
Diagnostic Assessments
GRADE
DIBELS
CDT

Validation of Implemented Assessments
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Validation Methods
External Review
Intermediate Unit Review
LEA Administration Review
Building Supervisor Review
Department Supervisor Review
Professional Learning Community Review
Instructional Coach Review
Teacher Peer Review

EEP

EEI

ML

HS

X
X

X
X

X
X
X

X
X
X

X
X

X
X

X
X

X
X

Provide brief explanation of your process for reviewing assessments.
Assessments are reviewd in several ways:


During classroom observations and evaluations done by District and Building Level
Supervisors



Lesson Plans are evaluated weekly by Buidling Level Supervisors and assessments are a
part of the the lesson plan review.



Diagnostic Assessments are reviewed by District Level Administrators, Building
Administrators and teachers throughout the year.



Director of Secondary Curriculum works to align curriculum and assessment across all
levels

Development and Validation of Local Assessments
If applicable, explain your procedures for developing locally administered assessments and
how they are independently and objectively validated every six years.
Currently we are looking at developing procudures to create and validate local assessments.

Collection and Dissemination
Describe your system to collect, analyze and disseminate assessment data efficiently and
effectively for use by LEA leaders and instructional teams.
The district currently utilizes several means of communication to disseminate assessement
data.


District-wide meetings



Building level meetings
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Grade level meetings



Online



Email



Social Media



Local Magazines



School Board Meetings



Website

Data Informed Instruction
Describe how information from the assessments is used to assist students who have not
demonstrated achievement of the academic standards at a proficient level or higher.
Based on research from the National Reading Panel and the International Reading
Association, an ideal literacy environment for children is one in which all students are
immersed in literacy experiences across the curriculum. There should be an organized
classroom library where students have easy access to books from various genres and on
different reading levels. A variety of literature, nonfiction, poetry, books on tape/CD, books
written by the class, student writing, and books that the teacher has read aloud should be
included in the classroom library. A print rich environment is essential for an elementary
classroom including a posted alphabet, student and teacher writing, student name labels,
classroom object labels, and functional word walls. Students should have set aside spaces
for working in small groups at literacy centers including areas for independent and paired
reading and a listening post with books on tape or CD; a writing area with access to student
computers and various writing materials; a word work area with tactile materials for
students to manipulate including magnetic letters, letter tiles, sentence strips, elkonin
boxes, and letter sound cards; and an area for the teacher to work with students in small
groups and one-on-one. Recent reading research advocates that teachers should be
systematic and explicit in their instruction of literacy skills. Skills should be organized
according to developmental guidelines and taught in a sequential order. Lessons should be
designed for explicit instruction in each of the elements of reading. While each of these
elements of a literacy rich environment are in place within many of our elementary
classrooms, there are some inconsistencies throughout the district and across the grade
levels. For example, it is a district expectation that elementary classrooms utilize word walls
however some are more functional and used more effectively than others. Also, classroom
libraries are vast and extensive in some classrooms and lacking in others. With respect to
working with students in small group settings and incorporating literacy centers, some
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teachers do this very successfully and some teachers need more support to manage this
area of reading instruction. The priority areas for improvement include teaching all
elements of reading using systematic, explicit instruction through a variety of student
groupings to address enrichment and intervention. These might include whole and small
groups, one-on-one and using literacy centers to provide guided and independent practice.
The building of teacher capacity for these areas of improvement will be the district focus for
professional development on the in-service days as well as the focus of the Teacher
Academies. Individual and group accountability comes in the form of teacher observation,
antedotal records, and peer and self assessment rubrics.

Assessment Data Uses
Assessment Data Uses
Assessment results are reported out by PA
assessment anchor or standards-aligned learning
objective.
Instructional practices are identified that are linked
to student success in mastering specific PA
assessment anchors, eligible content or standardsaligned learning objectives.
Specific PA assessment anchors, eligible content or
standards-aligned learning objectives are identified
for those students who did not demonstrate
sufficient mastery so that teachers can
collaboratively create and/or identify instructional
strategies likely to increase mastery.
Instructional practices modified or adapted to
increase student mastery.

EEP

EEI

ML

HS

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

Provide brief explanation of the process for incorporating selected strategies.
The district looks at a variety of assessment results and changes and modifies instructional
practices based on the data.

Provide brief explanation for strategies not selected and how you plan to address their
incorporation.
This narrative is empty.

Distribution of Summative Assessment Results
Distribution Methods
Course Planning Guides
Directing Public to the PDE & other Test-related
Websites
Individual Meetings
Letters to Parents/Guardians

EEP

EEI

ML

HS

X

X

X

X

X

X

X

X

X
X

X
X

X
X

X
X
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Local Media Reports
Website
Meetings with Community, Families and School
Board
Mass Phone Calls/Emails/Letters
Newsletters
Press Releases
School Calendar
Student Handbook

X
X

X
X

X
X

X
X

X

X

X

X

X
X

X
X

X
X

X
X

Provide brief explanation of the process for incorporating selected strategies.
This district provides this information to all stakeholders in a variety of ways. Our website
www.mckasd.net is the primary means inwhich we disseminate all information. We will
however hold meetings to allow information to be given out as necessary.

Provide brief explanation for strategies not selected and how the LEA plans to address their
incorporation.
At this time we do not use the school calendar, student handbook or have press release to
give out information on student assessments.

Safe and Supportive Schools
Assisting Struggling Schools
Describe your entity’s process for assisting schools that either do not meet the annual
student achievement targets or experience other challenges, which deter student
attainment of academic standards at a proficient level or higher.
If your entity has no struggling schools, explain how you will demonstrate continued
growth in student achievement.
The district has focused on increasing rigor, building relevance, and developing
relationships as part of our professional development initiative. Expanding teachers’
background knowledge through professional development and book study utilizing the
following texts: Jay McTighe and Grant Wiggins, Understanding by Design; Heidi Hayes
Jacob’s, Curriculum 21; Robin Jackson’s, Never Work Harder than Your Students; Tony
Wagner’s, Global Achievement Gap; and Horatio Sanchez’s, Brain Based Approach to Closing
the Achievement Gap, has set the ground work for building capacity in the classrooms to
prepare students for college and career paths. This initiative involved all teachers and staff
to focus on a common goal: student success. A team of teachers at all levels was developed
to engage professional staff in aligning the curriculum to the PA Standards identified on the
SAS Framework and the Common Core Standards.
Throughout this process, discourse has ensued regarding benchmark, summative, and
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formative assessments. A great deal of time and resources have been spent on analyzing
data trends to: align instruction; identify vertical and horizontal gaps and overlaps within
the curriculum and instruction; and utilize all accessible data. Literacy and Math Coaches at
all levels have helped to support teachers in using the data to drive their instruction,
implementing best practice instructional strategies, utilizing formative assessments and
looking at student work in collaborative teams. McKeesport Area School
District adopted the mantra “Move, Engage, Assess” and professional development
centered on: active student and teacher involvement in lessons, cooperative grouping, and
formative assessment. The focus has continued around the idea of “Move, Engage, Assess;
Every Child, Every Day” as well as an unprecedented model for professional development.
Pre-K through Grade 12 teachers were given the opportunity to enroll in “Teacher
Academies” to increase their content knowledge within a core area. The four core areas
teachers could choose from included: Literacy, Math, Special Education, and Technology.
Teachers spent 12 hours over the course of 8 weeks deepening their core content
knowledge and applying their learning to the classroom.
During the 2015-2016 school year, two teacher leaders were brought on to assist all
elementary teachers with classroom instruction. Also, an enrichment/remediation
timecontinues for all K-6 students to allow for specific and targeted
instruction. McKeesport Area Middle and High School has adopted the instructional
practices provided by both the Allegheny Intermediate Unit 3 and/or the University of
Pennsylvania’s Literary Network (PLN). PLN has provided three years of professional
development founded on a research-based framework that stresses building studentcentered classrooms rich in reading, writing and talking activities that enhance student
learning in all content areas. In 2015 a Director of Secondary Education was hired to work
on curriculum and alignment between grades 6 through 12. This structure of this
professional development allows for a shared ownership of the initiative with the teachers,
coaches, and school and district leaders and allows all to work together to develop the
highest quality of classroom instruction in all content areas and for all students. The
Allegheny Intermediate Unit 3 has provided ongoing professional development across all
curricular areas and for a variety of student centered topics.

Programs, Strategies and Actions
Programs, Strategies and Actions
Biennially Updated and Executed Memorandum of
Understanding with Local Law Enforcement
School-wide Positive Behavioral Programs
Conflict Resolution or Dispute Management
Peer Helper Programs
Safety and Violence Prevention Curricula
Student Codes of Conduct
Comprehensive School Safety and Violence
Prevention Plans
Purchase of Security-related Technology

EEP

EEI

ML

HS

X

X

X

X

X
X

X
X

X
X

X
X

X
X

X
X

X
X

X

X

X

X

X

X

X

X

X

27
Student, Staff and Visitor Identification Systems
Placement of School Resource Officers
Student Assistance Program Teams and Training
Counseling Services Available for all Students
Internet Web-based System for the Management of
Student Discipline

X

X
X
X

X
X
X
X

X
X
X
X

X
X
X

X

X

X

Explanation of strategies not selected and how the LEA plans to address their
incorporation:
Peer Helper Programs:
This program was used many years ago and found to be ineffective and is not planned to
be used in the future.
School Resource Officers:
At this time funding prohits the impletation of School Resource Officers at the Elementary
level.

Identifying and Programming for Gifted Students
1. Describe your entity's process for identifying gifted children.
2. Describe your gifted special education programs offered.
In accordance with Policy 114 and the Board's philosophy to develop the special abilities of
each student, the district shall provide gifted education programs designed to meet
individual educational needs of each student.
Gifted Student:
shall mean a student of school age with an IQ of 130 or higher who meets established
multiple criteria indicating gifted ability or a school-aged student with an IQ lower than 130
when other educational criteria strongly indicate gifted ability. For purposes of this
definition, any determination of mentally gifted status shall include an assessment by a
certified school psychologist.
Referral Procedures:
A teacher or a parent/guardian can request in writing that a school aged student undergo
a gifted multidisciplinary evaluation to determine if the student is gifted.
Notice/Consent For Evaluation:
Prior to the district conducting an initial gifted multidisciplinary evaluation or reevaluation of any school-aged student, the district shall provide the parents/guardians of
that student with written notice proposing such an evaluation and obtain written parental
consent to do so.
Evaluation Process:
A GMDT will be created to determine if a school-aged student is eligible to receive gifted
services.
Development of a GIEP:
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A GIEP will be written and subsequent modification of services, in the manner prescribed
by law.

Developmental Services
Developmental Services

EEP

EEI

ML

HS

X
X
X
X

X
X
X
X

X

X

X
X
X
X
X
X
X

X
X
X
X
X
X
X

X

X

X

X

X

X

X

X

X
X
X
X
X
X

X
X
X
X
X
X

X
X
X
X
X
X

X
X
X
X
X
X

Diagnostic, Intervention and Referral Services

EEP

EEI

ML

HS

Accommodations and Modifications
Administration of Medication
Assessment of Academic Skills/Aptitude for
Learning
Assessment/Progress Monitoring
Casework
Crisis Response/Management/Intervention
Individual Counseling
Intervention for Actual or Potential Health Problems
Placement into Appropriate Programs
Small Group Counseling-Coping with life situations
Small Group Counseling-Educational planning

X
X

X
X

X
X

X
X

X

X

X

X

X

X

X

X

X
X
X
X
X
X

X
X
X
X
X
X

X
X
X
X
X
X

X
X
X
X
X
X

Academic Counseling
Attendance Monitoring
Behavior Management Programs
Bullying Prevention
Career Awareness
Career Development/Planning
Coaching/Mentoring
Compliance with Health Requirements –i.e.,
Immunization
Emergency and Disaster Preparedness
Guidance Curriculum
Health and Wellness Curriculum
Health Screenings
Individual Student Planning
Nutrition
Orientation/Transition
RTII/MTSS
Wellness/Health Appraisal
Explanation of developmental services:
This narrative is empty.

Diagnostic, Intervention and Referral Services
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Small Group Counseling-Personal and Social
Development
Special Education Evaluation
Student Assistance Program

X

X

X

X

X
X

X
X

X
X

X
X

Explanation of diagnostic, intervention and referral services:
This narrative is empty.

Consultation and Coordination Services
Consultation and Coordination Services

EEP

EEI

ML

HS

Alternative Education
Case and Care Management
Community Liaison
Community Services Coordination (Internal or
External)
Coordinate Plans
Coordination with Families (Learning or Behavioral)
Home/Family Communication
Managing Chronic Health Problems
Managing IEP and 504 Plans
Referral to Community Agencies
Staff Development
Strengthening Relationships Between School
Personnel, Parents and Communities
System Support
Truancy Coordination

X

X

X

X

X
X
X
X
X
X

X
X
X
X
X
X

X
X
X
X
X
X

X
X
X
X
X
X

X

X

X

X

X

X

X

X

EEP

EEI

ML

HS

X
X
X
X
X

X
X
X
X
X

X
X
X
X
X
X

X
X
X
X
X
X

X

X

X

X

X
X

X
X

X
X

X
X

Explanation of consultation and coordination services:
This narrative is empty.

Communication of Educational Opportunities
Communication of Educational Opportunities
Course Planning Guides
Directing Public to the PDE & Test-related Websites
Individual Meetings
Letters to Parents/Guardians
Local Media Reports
Website
Meetings with Community, Families and Board of
Directors
Mass Phone Calls/Emails/Letters
Newsletters
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Press Releases
School Calendar
Student Handbook

X
X
X

X
X
X

X
X
X

X
X
X

EEP

EEI

ML

HS

X
X
X
X

X
X
X
X

X
X
X
X

X
X
X
X

X

X

X

X

X
X

X
X

X
X

X
X

Communication of Student Health Needs
Communication of Student Health Needs
Individual Meetings
Individual Screening Results
Letters to Parents/Guardians
Website
Meetings with Community, Families and Board of
Directors
Newsletters
School Calendar
Student Handbook

Frequency of Communication
Elementary Education - Primary Level
 Quarterly
Elementary Education - Intermediate Level
 Quarterly
Middle Level
 Quarterly
High School Level
 Quarterly

Collaboration for Interventions
Describe the collaboration between classroom teachers and individuals providing
interventions regarding differing student needs and academic progress.
The collaboration that occurs has been successful for the following reasons:


The teachers share strengths and needs.



They have developed simple routines. Organizational routines and templates for routine
planning are a valuable resource and very helpful for the student.
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The teachers compliment individuals frequently! They notice what’s going right and speak
to it on a regular basis.



They have mutual planning time.



They Communicate honestly and honor the process.



They are the movers and shakers in the buildings. Both teachers are actively engaged and
on the move in the classroom.

Community Coordination
Describe how you accomplish coordination with community operated infant and toddler
centers, as well as preschool early intervention programs. In addition, describe the
community coordination with the following before or after school programs and services
for all grade levels, including pre-kindergarten, if offered, through grade 12.
1.
2.
3.
4.

Child care
After school programs
Youth workforce development programs
Tutoring

Infant Center, Toddler Centers and Pre-school Early Intervention Programs:
McKeesport Area School District has been in partnerships with the Allegheny Intermediate
Unit’s Head Start program for ages 3-5 and the Pittsburgh Association for the Education of
Young Children (PAEYC) and its affiliation with the University of Pittsburgh’s Office of Child
Development(ages birth -3)for several years. These affiliations included community leaders
in the field of quality early childhood centers, early care providers, and social service
agencies. A strong collaborative partnership with our Early Childhood Partners afforded the
district the opportunities to meet and discuss their input into the needs assessment piece of
the pre-application. Each partner was physically present at one time or another during the
pre-application assessment/survey process. The valuable input these partners have
contributed to our core literacy meetings evolved due to the strong and ongoing
communication shared over the years. We have collectively studied transitions,
instructional strategies, and the early learning standards and their implementation in the
various settings. Our joint missions: to serve the preschool age children and families in our
community in preparation for school readiness, make these partnerships a most valuable
asset to the success of our children. These partnerships will continue to be nurtured
throughout the Comprehensive Literacy Plan process. Beginning with the 2014-2015
school year, McKeesport Area School Distict began providing Pre-K classes for students who
are both 3 and 4 years old.
Child Care:
McKeesport Area School District currently provides transportation afterschool to the
licensed childcare providers within the school district. MASD also has a contracted service
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that provided before and after school care in the schools.
Tutoring and Afterschool Programs:


Through 21st funding we currently provide afterschool programing for students in grades 4
through 8th grade.

Preschool Agency Coordination
Explain how the LEA coordinates with agencies that serve preschool age children with
disabilities.
1. Address coordination activities designed to identify and serve children with
disabilities and the supports and accommodations available to ensure both physical
and programmatic access.
2. Address pre-kindergarten programs operated directly by the LEA and those
operated by community agencies under contract from the LEA.
3. Describe how the LEA provides for a smooth transition from the home setting and
any early childhood care or educational setting the students attend, to the school
setting.
McKeesport Area School District’s Pre-K Counts program and its participating partners
work in a coordinated and collaborative manner with other Pre-K Counts programs as well
as the early childhood community and the state’s resources. Our partnerships engages in
community education and outreach on early childhood education, assessing needs and
resources and coordinating and developing strategies for meeting the Early Childhood
Learning standards. We have developed an Early Childhood Transition Team, which will be
the steering committee for our Pre-K Counts program. This team includes our early
childhood and community partners, including Head Start, Family Center, First Steps, Family
Literacy Project, Carnegie Library, and Communities that Care. In addition, we meet with
local Community Engagement Coordinators to connect with other early childhood
education efforts in the community. This committee meets three times per year, with
additional meetings as needed. Our team focuses on providing smooth transitions between
school districts and early learning programs for children moving from an early learning
experience to s school setting. Early Childhood Learning Standards is the basis for our work.
We work with Easter Seals, PLEA, and other agencies providing early intervention
programs. We have a partnership with DART, which houses a classroom in a school
building. This provides opportunities for students in intervention programs to become
familiar with the school setting. Our Pre-K Counts program coordinates with other agencies,
including the Allegheny County CCIS, MAWA holder, and other Infant and Toddler and
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Preschool Early Intervention programs, to identify children in our area with developmental
delays and/or disabilities and plan ways to accommodate their needs.

Materials and Resources
Description of Materials and Resources
Elementary Education-Primary Level
Material and Resources Characteristics
Aligned and supportive of academic standards, progresses level to
level and demonstrates relationships among fundamental concepts
and skills
A robust supply of high quality aligned instructional materials and
resources available
Accessibility for students and teachers is effective and efficient
Differentiated and equitably allocated to accommodate diverse levels
of student motivation, performance and educational needs

Status
Developing
Developing
Developing
Developing

Provide explanation for processes used to ensure Accomplishment.
McKeesport Area School District believes that best practices require you to always be
developing, never to have accomplished. With that understanding we always continue to
look at our instructional materials and recourses available and adapt and change to meet
the needs or our learners in the 21st century. Accessibility for students and teachers is
always changing, whether it is print media or electronic media, as different ways to access
materials become available our way to gain material changes. Professionals are in place to
always examine the current concepts and skills that our students need to learn and work to
make sure the curriculum is aligned to the current academic standards. Students learn in a
variety of styles, they develop at different paces and have many different interest, we try an
accommodate all of this through keeping our students motivated and give them strategies
to enhance their academic performance.

Explanation for any row checked "Needs Improvement" or "Non Existent". How the LEA
plans to address their incorporation:
This narrative is empty.
Elementary Education-Intermediate Level
Material and Resources Characteristics
Aligned and supportive of academic standards, progresses level to
level and demonstrates relationships among fundamental concepts
and skills
A robust supply of high quality aligned instructional materials and
resources available
Accessibility for students and teachers is effective and efficient

Status
Developing
Developing
Developing
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Differentiated and equitably allocated to accommodate diverse levels
of student motivation, performance and educational needs

Developing

Provide explanation for processes used to ensure Accomplishment.
McKeesport Area School District believes that best practices require you to always be
developing, never to have accomplished. With that understanding we always continue to
look at our instructional materials and recourses available and adapt and change to meet
the needs or our learners in the 21st century. Accessibility for students and teachers is
always changing, whether it is print media or electronic media, as different ways to access
materials become available our way to gain material changes. Professionals are in place to
always examine the current concepts and skills that our students need to learn and work to
make sure the curriculum is aligned to the current academic standards. Students learn in a
variety of styles, they develop at different paces and have many different interest, we try an
accommodate all of this through keeping our students motivated and give them strategies
to enhance their academic performance.

Explanation for any row checked "Needs Improvement" or "Non Existent". How the LEA
plans to address their incorporation:
This narrative is empty.
Middle Level
Material and Resources Characteristics
Aligned and supportive of academic standards, progresses level to
level and demonstrates relationships among fundamental concepts
and skills
A robust supply of high quality aligned instructional materials and
resources available
Accessibility for students and teachers is effective and efficient
Differentiated and equitably allocated to accommodate diverse levels
of student motivation, performance and educational needs

Status
Developing
Developing
Developing
Developing

Provide explanation for processes used to ensure Accomplishment.
McKeesport Area School District believes that best practices require you to always be
developing, never to have accomplished. With that understanding we always continue to
look at our instructional materials and recourses available and adapt and change to meet
the needs or our learners in the 21st century. Accessibility for students and teachers is
always changing, whether it is print media or electronic media, as different ways to access
materials become available our way to gain material changes. Professionals are in place to
always examine the current concepts and skills that our students need to learn and work to
make sure the curriculum is aligned to the current academic standards. Students learn in a
variety of styles, they develop at different paces and have many different interest, we try an
accommodate all of this through keeping our students motivated and give them strategies
to enhance their academic performance.
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Explanation for any row checked "Needs Improvement" or "Non Existent". How the LEA
plans to address their incorporation:
This narrative is empty.
High School Level
Material and Resources Characteristics
Aligned and supportive of academic standards, progresses level to
level and demonstrates relationships among fundamental concepts
and skills
A robust supply of high quality aligned instructional materials and
resources available
Accessibility for students and teachers is effective and efficient
Differentiated and equitably allocated to accommodate diverse levels
of student motivation, performance and educational needs

Status
Developing
Developing
Developing
Developing

Provide explanation for processes used to ensure Accomplishment.
McKeesport Area School District believes that best practices require you to always be
developing, never to have accomplished. With that understanding we always continue to
look at our instructional materials and recourses available and adapt and change to meet
the needs or our learners in the 21st century. Accessibility for students and teachers is
always changing, whether it is print media or electronic media, as different ways to access
materials become available our way to gain material changes. Professionals are in place to
always examine the current concepts and skills that our students need to learn and work to
make sure the curriculum is aligned to the current academic standards. Students learn in a
variety of styles, they develop at different paces and have many different interest, we try an
accommodate all of this through keeping our students motivated and give them strategies
to enhance their academic performance.

Explanation for any row checked "Needs Improvement" or "Non Existent". How the LEA
plans to address their incorporation:
This narrative is empty.

SAS Incorporation
Elementary Education-Primary Level
Standards
Arts and Humanities

Career Education and Work

Status
Implemented in
less than 50%
of district
classrooms
Implemented in
less than 50%
of district
classrooms
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Civics and Government

PA Core Standards: English Language Arts

PA Core Standards: Literacy in History/Social Studies, Science and
Technical Subjects

PA Core Standards: Mathematics

Economics

Environment and Ecology

Family and Consumer Sciences

Geography

Health, Safety and Physical Education

History

Science and Technology and Engineering Education

Alternate Academic Content Standards for Math
Alternate Academic Content Standards for Reading

Implemented in
less than 50%
of district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
less than 50%
of district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
less than 50%
of district
classrooms
Implemented in
less than 50%
of district
classrooms
Implemented in
less than 50%
of district
classrooms
Implemented in
less than 50%
of district
classrooms
Implemented in
less than 50%
of district
classrooms
Implemented in
less than 50%
of district
classrooms
Implemented in
less than 50%
of district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
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American School Counselor Association for Students

Early Childhood Education: Infant-Toddler&rarr;Second Grade

English Language Proficiency

Interpersonal Skills

School Climate

district
classrooms
Implemented in
less than 50%
of district
classrooms
Implemented in
less than 50%
of district
classrooms
Implemented in
less than 50%
of district
classrooms
Implemented in
less than 50%
of district
classrooms
Implemented in
less than 50%
of district
classrooms

Further explanation for columns selected "
This narrative is empty.
Elementary Education-Intermediate Level
Standards
Arts and Humanities

Career Education and Work

Civics and Government

PA Core Standards: English Language Arts

PA Core Standards: Literacy in History/Social Studies, Science and
Technical Subjects

Status
Implemented in
less than 50%
of district
classrooms
Implemented in
less than 50%
of district
classrooms
Implemented in
less than 50%
of district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
less than 50%
of district
classrooms
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PA Core Standards: Mathematics

Economics

Environment and Ecology

Family and Consumer Sciences

Geography

Health, Safety and Physical Education

History

Science and Technology and Engineering Education

Alternate Academic Content Standards for Math

Alternate Academic Content Standards for Reading

American School Counselor Association for Students

English Language Proficiency
Interpersonal Skills

Implemented in
50% or more of
district
classrooms
Implemented in
less than 50%
of district
classrooms
Implemented in
less than 50%
of district
classrooms
Implemented in
less than 50%
of district
classrooms
Implemented in
less than 50%
of district
classrooms
Implemented in
less than 50%
of district
classrooms
Implemented in
less than 50%
of district
classrooms
Implemented in
less than 50%
of district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
less than 50%
of district
classrooms
Implemented in
less than 50%
of district
classrooms
Implemented in
less than 50%
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of district
classrooms
Implemented in
less than 50%
of district
classrooms

School Climate

Further explanation for columns selected "
This narrative is empty.
Middle Level
Standards
Arts and Humanities

Career Education and Work

Civics and Government

PA Core Standards: English Language Arts

PA Core Standards: Literacy in History/Social Studies, Science and
Technical Subjects

PA Core Standards: Mathematics

Economics

Environment and Ecology

Family and Consumer Sciences

Status
Implemented in
less than 50%
of district
classrooms
Implemented in
less than 50%
of district
classrooms
Implemented in
less than 50%
of district
classrooms
Implemented in
less than 50%
of district
classrooms
Implemented in
less than 50%
of district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
less than 50%
of district
classrooms
Implemented in
less than 50%
of district
classrooms
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Geography

Health, Safety and Physical Education

History

Science and Technology and Engineering Education

Alternate Academic Content Standards for Math

Alternate Academic Content Standards for Reading

American School Counselor Association for Students

English Language Proficiency

Interpersonal Skills

School Climate

World Language

Further explanation for columns selected "
This narrative is empty.
High School Level

Implemented in
less than 50%
of district
classrooms
Implemented in
less than 50%
of district
classrooms
Implemented in
less than 50%
of district
classrooms
Implemented in
less than 50%
of district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
less than 50%
of district
classrooms
Implemented in
less than 50%
of district
classrooms
Implemented in
less than 50%
of district
classrooms
Implemented in
less than 50%
of district
classrooms
Implemented in
less than 50%
of district
classrooms
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Standards
Arts and Humanities
Career Education and Work
Civics and Government
PA Core Standards: English Language Arts
PA Core Standards: Literacy in History/Social Studies, Science and
Technical Subjects
PA Core Standards: Mathematics
Economics

Environment and Ecology
Family and Consumer Sciences
Geography

Health, Safety and Physical Education

History

Science and Technology and Engineering Education
Alternate Academic Content Standards for Math
Alternate Academic Content Standards for Reading
American School Counselor Association for Students

Status
Implemented in
less than 50%
of district
classrooms
Full
Implementation
Implemented in
less than 50%
of district
classrooms
Full
Implementation
Implemented in
less than 50%
of district
classrooms
Full
Implementation
Implemented in
less than 50%
of district
classrooms
Implemented in
less than 50%
of district
classrooms
Full
Implementation
Implemented in
less than 50%
of district
classrooms
Implemented in
less than 50%
of district
classrooms
Implemented in
less than 50%
of district
classrooms
Implemented in
less than 50%
of district
classrooms
Not Applicable
Not Applicable
Implemented in
less than 50%
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of district
classrooms
Not Applicable
Not Applicable
Not Applicable
Implemented in
less than 50%
of district
classrooms

English Language Proficiency
Interpersonal Skills
School Climate
World Language

Further explanation for columns selected "
We have used SAS to complete the curricula in our Core Classes. We plan to use SAS in the
forthcoming years to complete other areas.

Professional Education
Characteristics
District’s Professional Education Characteristics
Enhances the educator’s content knowledge in the
area of the educator’s certification or assignment.
Increases the educator’s teaching skills based on
effective practice research, with attention given to
interventions for struggling students.
Increases the educator's teaching skills based on
effective practice research, with attention given to
interventions for gifted students.
Provides educators with a variety of classroombased assessment skills and the skills needed to
analyze and use data in instructional decision
making.
Empowers educators to work effectively with
parents and community partners.
District’s Professional Education Characteristics
Provides the knowledge and skills to think and plan
strategically, ensuring that assessments, curriculum,
instruction, staff professional education, teaching
materials and interventions for struggling students
are aligned to each other, as well as to
Pennsylvania’s academic standards.
Provides the knowledge and skills to think and plan
strategically, ensuring that assessments, curriculum,
instruction, staff professional education, teaching
materials and interventions for gifted students are
aligned to each other, as well as to Pennsylvania's
academic standards.

EEP

EEI

ML

HS

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

EEP

EEI

ML

HS

X

X

X

X

X

X

X

X
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Provides leaders with the ability to access and use
appropriate data to inform decision making.
Empowers leaders to create a culture of teaching
and learning, with an emphasis on learning.
Instructs the leader in managing resources for
effective results.

X

X

X

X

X

X

X

X

X

X

X

X

Provide brief explanation of your process for ensuring these selected characteristics.
The district-wide evaluation committee has developed evaluation instruments that are
currently housed on a software program: PA ETP. Use of the Pearson Teacher Compass
Software provides data for instructional strategies and teacher performance and is used to
determine the professional development needs of staff members. The district-wide
evaluation committee’s work has moved toward creating a comfort level among district
principals, teachers and specialist. These processes will be augmented by the professional
development provided by the Intermediate Unit or SAS Modules on the “Pennsylvania’s
Educator Effectiveness Instrument.” This current system has determined the schedule for
professional development in the next two years: Throughout 2012/2013 school year all
central office, principals, middle school and high school teachers and specialists will be
trained on the "Pennsylvania’s Educator Effectiveness Instrument". Central office and
Principals will be trained with our partner at the Allegheny Intermediate Unit; teachers and
specialists will be trained via the SAS Modules. With the acceptance of the Keystone’s to
Opportunity grant objectives all K-5 teachers will be involved in 7 days of rigorous
professional development, which is the total allotment of professional development days for
the 2012/2013 school year. As such, all K-5 teachers and specialists will be trained on the
"Pennsylvania’s Educator Effectiveness Instrument" during the 2013/2014 school year.
The observation-evaluation system developed in MASD has been a collaborative effort
among teachers, administrators, central administration, bargaining unit officials and school
board members who served on the committee. The Teacher Observation / Evaluation
Committee was directed to study the plan of observation and evaluation of professional
staff and devise the original plan or devise a new plan consistent with the regulations and
guidelines of the Pennsylvania Department of Education. The committee had the sole
purpose of improving the instruction delivered to the students of the McKeesport Area
School District. Meetings are held during each school year to develop, pilot, and refine the
process.
The current evaluation process was designed to be congruent with the language of the PDE5501 rating forms. The plan was submitted for approval to the school board with full
implementation to begin in the 2011 / 2012 school year. Continuing professional
development throughout the 2011/2012 led to changes that included the adoption of the
"Pennsylvania’s Educator Effectiveness Instrument" for both Principals and Teachers.
Professional Development provided by the Intermediate Unit and by the SAS Modules which
will begin in the summer of 2012 and continue until all central office members, principals,
specialists and teachers are trained on the new instruments. The supervision process is
designed to foster the continuous improvement of instruction to ensure growth toward the
highest professional competency on the part of each employee. The purpose of supervision
is to provide a meaningful and effective system of feedback on the act of teaching to every
teacher. The differentiated supervision model addresses the belief that teachers have
different growth needs and interaction styles which can benefit from alternate ways of
professional growth to meet their individual needs. This system of choices encourages
teachers to stretch and take risks to improve their skills. Reciprocal trust and confidence
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are the keys to a successful program to be implemented through a cooperative and
continuous process. Utilization of a differentiated model provides a personalized pathway
to improved instruction and learning. The supervisory process provides for a review of all
professional employees annually and semi-annually for temporary professionals.
Observations for the evaluation process will be conducted by certified individuals. Personal
options, along with formal and informal observations can be used to support the evaluation
rating process. This system ensures a systemic approach to educator effectiveness.

Provide brief explanation for strategies not selected and how you plan to address their
incorporation.
This narrative is empty.

Educator Discipline Act 126, 71
Provides educators with mandated reporter training, totaling 3 hours, every 5 years as
outlined in Act 126.
Questions
The LEA has conducted the required training on:
1/3/2014 Initial 3 hour training conducted to all staff
8/27/2015 Follow-up training to review information
Provides educators with four (4) hours of professional development in youth suicide
awareness and prevention every five (5) years for professional educators in grades six
through twelve as outlined in Act 71.
Questions
The LEA plans to conduct the training on approximately:
8/25/2016 Beginning of the 2016-2017 School Year
Provides educators with four (4) hours of professional development every five (5) years for
professional educators that are teaching the curriculum in which the Child Exploitation
Awareness Education program is incorporated as outlined in Act 71.
Questions
The LEA plans to conduct the training on approximately:
8/25/2016 Beginning of the 2016-2017 School Year

Strategies Ensuring Fidelity
 Professional Development activities are based upon detailed needs assessments that
utilize student assessment results to target instructional areas that need strengthening.
 Using disaggregated student data to determine educators’ learning priorities.
 Professional Development activities are based upon detailed needs assessments that
utilize student assessment results to target curricular areas that need further
alignment.
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 Professional Development activities are developed that support implementation of
strategies identified in your action plan.
 Clear expectations in terms of teacher practice are identified for staff implementation.
 An implementation evaluation is created, based upon specific expectations related to
changes in teacher practice, which is used to validate the overall effectiveness of the
professional development initiative.
 The LEA has a systemic process that is used to validate whether or not providers have
the capacity to present quality professional development.
 Administrators participate fully in all professional development sessions targeted for
their faculties.
 Every Professional development initiative includes components that provide ongoing
support to teachers regarding implementation.
 The LEA has an ongoing monitoring system in place (i.e. walkthroughs, classroom
observations).
 Professional Education is evaluated to show its impact on teaching practices and
student learning.
Provide brief explanation of your process for ensuring these selected characteristics.
A district-wide needs assessment is sent out each year to teachers to determine their
wishes for professional development. The survey is based on the strategies identified in the
Comprehensive Plan. All PD is designed to improve student learning. What is learned in the
professional development sessions is then monitored throughout the year by district
administrators.

Provide brief explanation for strategies not selected and how you plan to address their
incorporation.
This narrative is empty.

Induction Program


Inductees will know, understand and implement instructional practices validated by
the LEA as known to improve student achievement.



Inductees will assign challenging work to diverse student populations.



Inductees will know the basic details and expectations related to LEA-wide
initiatives, practices, policies and procedures.



Inductees will know the basic details and expectations related to school initiatives,
practices and procedures.



Inductees will be able to access state curriculum frameworks and focus lesson
design on leading students to mastery of all state academic standards, assessment
anchors and eligible content (where appropriate) identified in the LEA's curricula.



Inductees will effectively navigate the Standards Aligned System website.
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Inductees will know and apply LEA endorsed classroom management strategies.



Inductees will know and utilize school/LEA resources that are available to assist
students in crisis.



Inductees will take advantage of opportunities to engage personally with other
members of the faculty in order to develop a sense of collegiality and camaraderie.

Provide brief explanation of your process for ensuring these selected characteristics.
Teachers who complete the AIU Teacher Induction Program are eligible to receive 2
graduate-level continuing education credits that can be used to fulfill both Act 48 and Level
II requirements. In order to receive those credits, teachers need to complete 30 hours of
professional development. The 30 hour requirement will be broken down into the following
five (5) component areas:


Attendance at a mandatory, face-to-face, 2- hour orientation session at the Allegheny
Intermediate Unit building in Homestead.



Completion of two online workshops related to Domains 2 and 3 of Charlotte Danielson’s
Framework for Teaching, housed on PDE’s SAS website. There are a variety of workshops
available in Domains 2 and 3, and teachers will select one from each Domain that is relevant
to their needs. While the workshops are self-paced, they are instructor-led. The AIU will
receive notification when participants complete a workshop. Each workshop will count for
5 hours (a total of 10 hours).



Completion of one 3-hour workshop offered by the AIU. A list is available on the AIU
Induction Wiki, and inductees will select and attend one workshop. Workshops are
available in on-line as well as face-to-face formats.



Completion of an action research project related to the Framework for Teaching and the
Inductee’s current teaching assignment. Specific guidelines on the components of the
project, as well as the reporting requirements, will be shared with teachers at the
orientation session and posted on the Wiki. The action research project will count for 3
hours.



The mentor teacher will document at least 12 hours spent with his/her mentee. The form
that you will complete and return to the AIU is attached. It is also available on the Wiki.
Completed forms can be submitted to the AIU throughout the school year, but the final
deadline date for submission is May 23, 2013.
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Provide brief explanation for strategies not selected and how you plan to address their
incorporation.
This narrative is empty.

Needs of Inductees


Frequent observations of inductee instructional practice by a coach or mentor to
identify needs.



Frequent observations of inductee instructional practice by supervisor to identify
needs.



Regular meetings with mentors or coaches to reflect upon instructional practice to
identify needs.



Student PSSA data.



Standardized student assessment data other than the PSSA.



Classroom assessment data (Formative & Summative).



Inductee survey (local, intermediate units and national level).



Review of inductee lesson plans.



Review of written reports summarizing instructional activity.



Submission of inductee portfolio.



Knowledge of successful research-based instructional models.



Information collected from previous induction programs (e.g., program evaluations
and second-year teacher interviews).

Provide brief explanation of your process for ensuring these selected characteristics.
Temporary employees are staff members with 1-3 years of teaching experience. Employees
are to be observed using an observation rubric that encompasses four domains, two times a
school year: planning and preparation, classroom environment, instruction, and
professionalism. The rubric is accompanied by PDE’s 82-1 form. Observation notes will
accompany both forms.
Observations should last a minimum of 35 minutes.
Temporary employees are required to complete an Induction Program and obtain the
required 24 credits at an accredited university or intermediate unit. Six specified credit
hours of collegiate study must be in the area of Inclusive Classrooms
and/or in the area of Standards
Aligned Systems (SAS).
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Acceptable coursework in the area of Inclusive Classrooms
includes the following topics:


Providing effective instruction to students with mild to severe disabilities



Research-proven strategies and methods to help special needs learners gain meaningful
access to elementary and/or secondary curriculum content



Assessing the success of instruction with special learners and improvement of outcomes for
all students



Methods of motivation and classroom management in settings with special needs learners
Acceptable coursework in SAS
include the following topic areas:



Understanding the national movement for core academic standards; understanding SAS and
the research base underlying its six components



Use of diagnostics and formative assessment



Use of Pennsylvania’s Ed Portal as an ongoing job-embedded resource for educators



A requirement to conduct a professional development activity or awareness session in the
educator’s own school district on SAS and curriculum framework
Employees who have not obtained 24 credits by the conclusion of the third year remain a
temporary employee and receive two observations per year until 24 credits are
obtained. Staff members MUST accrue 24 credits before the conclusion of their sixth year or
they are in jeopardy of relinquishing their teaching certificate.
This observation must include the PDE 426 form, observation rubric, and sign-off page.
Accompanying notes will be written in the specified box on the 82-2 form. The sign-off form
is to be printed and sent to the Central Administration office.

Provide brief explanation for strategies not selected and you plan to address their
incorporation.
This narrative is empty.

Mentor Characteristics





Pool of possible mentors is comprised of teachers with outstanding work performance.
Potential mentors have similar certifications and assignments.
Potential mentors must model continuous learning and reflection.
Potential mentors must have knowledge of LEA policies, procedures and resources.
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 Potential mentors must have demonstrated ability to work effectively with students and
other adults.
 Potential mentors must be willing to accept additional responsibility.
 Mentors must complete mentor training or have previous related experience (e.g.,
purpose of induction program and role of mentor, communication and listening skills,
coaching and conferencing skills, problem-solving skills and knowledge of adult learning
and development).
 Mentors and inductees must have compatible schedules so that they can meet
regularly.
Provide brief explanation of your process for ensuring these selected characteristics.
Mentors must be vetern teachers who are the following:


Highly committed to the task of helping beginning teachers find success and gratification in
their new work.



Willing to attend a formal mentor training as a prerequisite to mentoring.



Willing to maintain simple logs or journals that document conferences and other
professional development activities involving the mentor and mentee.



Provide instructional support



Have good interpersonal skills

Provide brief explanation for characteristics not selected and how you plan to address their
incorporation.
This narrative is empty.

Induction Program Timeline
Topics
Code of Professional Practice and Conduct for
Educators
Assessments
Best Instructional Practices
Safe and Supportive Schools
Standards
Curriculum
Instruction

Aug- Oct- Dec- Feb- Apr- JunSep Nov Jan Mar May Jul
X
X
X
X
X
X
X
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Accommodations and Adaptations for diverse
learners
Data informed decision making
Materials and Resources for Instruction

X
X
X

If necessary, provide further explanation.
This narrative is empty.

Monitoring Evaluating and Induction Program
Identify the procedures for monitoring and evaluating the Induction program.
This component of the Teacher Induction Program is designed to give you the opportunity
to determine what you would like to learn more about. Here are the parameters of the
project:


Review Domains 2 and 3 using the rubric developed to accompany the Framework for
Teaching.



In looking at the components and the elements that further describe the levels of
performance, identiify at least one element in which you need to strengthen your classroom
management or instructional techniques. Provide a short explanation on why you selected
that element(s).



Research that element in the following manner:



Find and read at least one article on the component in a peer-reviewed journal



Note the title of the article using APA format http://owl.english.purdue.edu/owl/resource/560/07/



You can access peer reviewed journals at this website (7 day free trial): Highbeam



Summarize the article.



Talk to your mentor and at least one other veteran teacher (someone with more than 5
years of experience at your school) about that element. Ask them how they have learned to
deal with it in their own practice. What have they learned that can benefit you?
Based on the artice you read and the conversations you had, identify at least one new or
different practice that you can implement in your classroom related to your area of concern.



Implement that new or different practice in your classroom.
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Summarize the results of that implementation. What worked? What didn't work? What
would you do differently and why? Provide at leas tone artifact (e.g. a photo, a sample of
student work, etc.

Recording Process
Identify the recording process for inductee participation and program completion. (Check
all that apply)


Mentor documents his/her inductee's involvement in the program.



A designated administrator receives, evaluates and archives all mentor records.



School/LEA maintains accurate records of program completion and provide a
certificate or statement of completion to each inductee who has completed the
program.



LEA administrator receives, tallies, and archives all LEA mentor records.



Completion is verified by the LEA Chief Executive Officer on the Application for
Level 2 Certification.

Special Education
Special Education Students
Total students identified: 662

Identification Method
Identify the District's method for identifying students with specific learning disabilities.
McKeesport Area School District utilizes the severe discrepancy model between intellectual
ability (acquired learning and learning potential) and academic achievement (skills and
knowledge of subject matter that have been taught in school and measured by standardized
achievement tests) when determining the Special Education qualification for the category of
specific learning disability.
McKeesport Area School District further follows the guidelines set forth by state and federal
law pertaining to the eligibility for special education services as a student with a specific
learning disability (SLD).
To be identified as a student with a specific learning disability in McKeesport Area School
District, the student must exhibit an objectively observable difference between intellectual
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ability and achievement and, when provided with experiences appropriate for the student's
age and ability levels, must also demonstrate achievement which is not commensurate with
age and ability level in one or more of the following areas:


oral expression



listening comprehension



written expression



basic reading skills



reading comprehension



mathematical calculation



mathematical reasoning
In addition, the discrepancy should also be supported by other information, such as:
• Standardized tests, individual and/or group.
• Criterion-referenced tests.
• Rating scales.
• Anecdotal records.
• Observations.
• Work samples.
• Information provided by parents.

Enrollment
Review the Enrollment Difference Status. If necessary, describe how your district plans to
address any significant disproportionalities.
The data is publicly available via the PennData website. You can view your most recent
report. The link is: http://penndata.hbg.psu.edu/BSEReports
Not significant

Non-Resident Students Oversight
1. How does the District meet its obligation under Section 1306 of the Public School
Code as the host District at each location?
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2. How does the District ensure that students are receiving a free appropriate public
education (FAPE) in the least restrictive environment (LRE)?
3. What problems or barriers exist which limit the District's ability to meet its
obligations under Section 1306 of the Public School Code?
McKeesport Area School District complies with its obligations under Section 1306 of the
Public School Code. Student enrollment and placement is the same as for students residing
in the district. The district enjoys strong agency ties which are vital for the successful
transition of students living in a host district.
Student placement decisions begin with the consideration of general education with use of
supplemental aids and services. All teachers anticipate they will have students with
disabilities in their classrooms and welcome ALL students. Use of the SAS Consideration
tool kit offered through PaTTAN/BSE/PDE is used for inclusion of students with more
severe disabilities.
Instructional methods used in classrooms incorporate multi leveled instruction and
various methods of assessment. Supplemental aids and supports are aligned with
instructional strategies. Linkages between IEP goals/objectives and curriculum content are
made to ensure appropriate and effective integration.
The collaboration between general and special education teachers along with other
specialists ensures that all students’ needs are addressed and that their progress is tracked
systematically via a variety of sources (grades, observations, student input, teacher input,
conferences, etc.). Parents, guardians and outside agencies are always welcome in the
school and are seen as an integral part of the team.
Any student who requires services outside of the district are monitored via team meetings,
progress reports and verbal communication with staff from the contracted educational
facility. When the IEP team determines that behaviors are conducive to a typical school
setting and re-integration can begin supports for a successful transition are coordinated
between both the district and the outside placement.
The barrier that exists for our district is obtaining current school records for
students. Often, students we serve as host district have a history of multiple
placements. Obtaining the most updated paperwork has proved challenging. Our
partnerships with agencies and other districts help with this issue.

Incarcerated Students Oversight
Describe the system of oversight the District would implement to ensure that all
incarcerated students who may be eligible for special education are located, identified,
evaluated and when deemed eligible, are offered a free appropriate public education
(FAPE).
The district currently does not have any facilities for incarcerated youths. The district
would use intervention specialists, special education supervisors, school psychologists,
special education teachers, regular education teachers, paraprofessionals and other district
resources to ensure that students would be located, identified, evaluated, and when deemed
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eligible, offered a free appropriate public education (FAPE) if a facility for incarcerated
students would open within the school district.

Least Restrictive Environment
1. Describe the District procedures, which ensure that, to the maximum extent
appropriate, children with disabilities, including those in private institutions, are
educated with non-disabled children, and that removal from the regular education
environment only occurs when education in that setting with supplementary aids
and services, cannot be achieved satisfactorily.
2. Describe how the District is replicating successful programs, evidence-based
models, and other PDE sponsored initiatives to enhance or expand the continuum of
supports/services and education placement options available within the District to
support students with disabilities access the general education curriculum in the
least restrictive environment (LRE). (Provide information describing the manner in
which the District utilizes site-based training, consultation and technical assistance
opportunities available through PDE/PaTTAN, or other public or private agencies.)
3. Refer to and discuss the SPP targets and the district's percentages in the Indicator 5
section - Educational Environments. Also discuss the number of students placed out
of the district and how those placements were determined to assure that LRE
requirements are met.
McKeesport Area School District continues to work toward enhancing all programs in the
district so that all students are active participants in the entire
school experience (academics, clubs, athletics, etc). This experience WILL NOT come at the
expense of a quality education. Rather, we continue to work toward a standard of rigor and
relevance!
To accomplish the task of educating students with disabilities in the least
restrictive environment several initiatives and adjustments have been implemented across
the last few years.
Climate:
The climate at MASD is one that fosters student growth in all areas. The buildings are
welcoming and assessable to ALL students, parents and visitors. The buildings are handicap
accessible as are all activities and sports. Posters welcoming all students and encouraging
their participation are displayed throughout the buildings.
Leadership:
The administrative staff has been instrumental in promoting an inclusive setting and has
demonstrated its commitment by making the inclusive vision a part of everyday
practice. Staff development, curriculum development, extra curricular activities and
technology have all been reviewed and reformed to ensure that ALL students have access to
and can benefit from them. Regular monthly meetings are held at building and district
levels that include administration and teachers working together to improve the quality of
services for our students. Central Office Administration as well as building level
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administation support the inclusion of students with special needs in the LRE by not
distinguishing between students with special needs and "regular" education students. All
students means just that. Placement decisions begin with the general education
classroom. If the IEP team has determined that it is not the LRE for any student, they will
move down the continuum of services.

Student Placement/Instruction:
Student placement decisions begin with the consideration of general education with use
of supplemental aids and services. All teachers anticipate they will have students with
disabilities in their classrooms and welcome ALL students. Use of the SAS Consideration
tool kit offered through PaTTAN/BSE/PDE is used for inclusion of students with more
severe disabilities.
Instructional methods used in classrooms incorporate multi leveled instruction and
various methods of assessment. Supplemental aids and supports are aligned with
instructional strategies. Linkages between IEP goals/objectives and curriculum content are
made to ensure appropriate and effective integration.
The collaboration between general and special education teachers along with other
specialists ensures that all students’ needs are addressed and that their progress is tracked
systematically via a variety of sources (grades, observations, student input, teacher input,
conferences, etc.). Parents, guardians and outside agencies are always welcome in the
school and are seen as an integral part of the team.
Any student who requires services outside of the district are monitored via team meetings,
progress reports and verbal communication with staff from the contracted educational
facility. When the IEP team determines that behaviors are conducive to a typical school
setting and re-integration can begin supports for a successful transition are coordinated
between both the district and the outside placement.
Inclusion in Extra curricular activities:
Instructional personnel are available for students requiring support (interpreters,
personal care) to participate in sports and club activities and trips.
Training opportunities:
Staff is provided with training opportunities during the school year on in-service days as
well as after school trainings. Trainings relate to topics such as discipline, differentiated
instruction, co-teaching, behavior plans, adaptation and modifications and the special
education process have been and will continue to be offered to all staff.
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Site based training and technical assistance:
The district utilizes PaTTAN and AIU3 services for on site training and support. Behavior
support, assistive technology support, team training on autism along with support from
the inclusive practices program has been accessed on a regular basis. When needed, the
district connects with the appropriate contact person from PaTTAN or AIU3. From there a
plan is developed as to the type of assistance needed: on site training, observation, referral
to alternate resource, etc. The staff and administration have found it very helpful to have
these partnerships available.

Behavior Support Services
Provide a summary of the District policy on behavioral support services including, but not
limited to, the school wide positive behavior supports (PBS). Describe training provided to
staff in the use of positive behavior supports, de-escalation techniques and responses to
behavior that may require immediate intervention. If the district also has School-Based
Behavioral Health Services, please discuss it.
McKeesport Area School District's behavior management policy includes a tiered model of
three levels of intervention.
Tier I: Good classroom management strategies.
Tier II: Specific interventions designed for individual students.
Tier III: Restrictive Interventions
The behavior support policy is distributed to all administrative staff and teachers and can
also be found on the district website. All school district personnel have been trained in Safe
Physical Management (SPM). In addition, all teachers have been trained in Functional
Behavioral Assessment and in writing an effective Positive Behavioral Support Plan.
School district personnel have been and will continue to be trained in the development of
district-wide, school-wide, classroom and individual behavior and discipline strategies and
systems. MASD has four staff members who were trained in the CPI model which promotes
the safety of both students and staff. It is also the district’s practice to promote and enhance
the development of behavior management training, continued training of writing effective
behavioral support plans, and the enhancement of effective data collection techniques that
will enhance accurate planning and record keeping of student progress. The districts’ school
psychologists provide consultative services for behavior support plans.
McKeesport Area School District had several teams consisting of regular and special
education teachers, counselors and administrators participate in in-depth behavior
support training.
The district is currently embarking on a partnership with Watson Institute which involves
Watson providing training and consultation to our staff on the topic of positive behavioral
supports for schools.
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Intensive Interagency/Ensuring FAPE/Hard to Place Students
1. If the LEA is having difficulty ensuring FAPE for an individual student or a particular
disability category, describe the procedures and analysis methods used to
determine gaps in the continuum of special education supports, services and
education placement options available for students with disabilities.
2. Include information detailing successful programs, services, education placements
as well as identified gaps in current programs, services, and education placements
not available within the LEA. Include an overview of services provided through
interagency collaboration within the LEA.
3. Discuss any expansion of the continuum of services planned during the life of this
plan.

At this time, the district has not had difficulty ensuring FAPE for any students. However,
procedures are in place should an issue arise regarding services.


The IEP team will convene to develop/revise a student’s IEP in accordance with provisions
listed in IDEIA and Chapter 14. Review of strengths and needs



Review of general education classroom(s) to include but not limited to: content
requirements, environment and population.



Find disconnect between the general education classroom and student strengths and
needs. A systematic and individualized approach is used to identify what supplemental aids
and services are appropriate to support students with disabilities in the general education
classroom. Use of SAS tool kit is encouraged for significantly impaired students.



Discussion/identification of any necessary pull out services within the district for
academics, social/emotional skills or behavior.



If there is an identified gap(s) in services needed to provide FAPE to the student the team
reviews possible options starting with least restrictive options. This could include services
outside of the regular school/district for part or all of the school day.

o

McKeesport Area School District provides services along a continuum which affords
students interventions ranging from itinerant to full time support in and out of the general
education classroom.

o

The district operates an elementary program for regular and special education students in
grades K-5 called Positive Actions for Students (PAWS). This program is designed for
students who display behaviors which prevent successful participation in a regular
classroom environment. This room is a highly structured small group setting lead by a
teacher who is dually certified in regular and special education. Students are supported by
a behavior specialist and counselor who help to address the emotional and behavioral
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issues these students experience. Any identified student placed in this environment is done
via the IEP team. Regular education students placed in this environment have been
unsuccessful in responding to an intervention type model. The goal of this program is to
assist students in controlling those behaviors which prevent them from being able to
successfully participate in the regular school/classroom. There is currently one PAWS
classroom location, in our East End Academy.
o

Each building within the district offers learning and emotional support for students ranging
from itinerant level through full time. Life skill and autistic support are offered at all grade
levels in the district.

o

MASD is currently working with Watson Institute on school wide positive behavioral
supports, at the Twin Rivers Primary and Intermediate Schools (K-5) to provide assistance
for district staff. The purpose of this support is to empower staff to effectively deal with a
range of student behaviors through planned instruction and effective behavioral planning.

o

MASD is currently partnering with the University of Pittsburgh's COMET (Center on
Mentoring for Effective Teaching) Intitiative at the Grade 3 level to promote inclusive
practices and strategies.

o

Any student who requires services outside of the district are monitored via team meetings,
progress reports and verbal communication with staff from the contracted educational
facility.

o

The district maintains excellent working relationships with a variety of community agencies
and programs associated with our students. Community agencies are invited into our
schools as part of the IEP team to provide their expertise/suggestions regarding
appropriate supports for students as it relates to the educational environment. At this
time, the district is pursuing school based mental health services for all of the district’s
school buildings. The district believes that providing students/families with this service
will increase consistency for those involved.

=

Strengths and Highlights
Describe the strengths and highlights of your current special education services and
programs. Include in this section directions on how the district provides trainings for staff,
faculty and parents.
INCLUSIVE PRACTICES
:
McKeesport Area High School has been recognized by the state of Pennsylvania as an
exemplary school for inclusive practices and programs in the areas of:
Leadership, School Climate, Student Placement, Extra-Curricular Activities, Family
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Involvement, Collaborative Practices, Instructional Planning and Use of
Supplementary Aids and Services.
The entire district continues to move forward with inclusive practices and currently has
62.1% of our students with special needs included for 80% or more of the school day.
McKeesport Area High School serves as a mentor to other districts who wish to further their
inclusive practices.
• BEHAVIOR SUPPORT SERVICES
:
McKeesport Area School District's behavior management policy includes a tiered model of
three levels of intervention.
Tier I: Good classroom management strategies.
Tier II: Specific interventions designed for individual students.
Tier III: Restrictive Interventions
The behavior support policy is distributed to all administrative staff and teachers and can
also be found on the district website. All school district personnel have been trained in Safe
Physical Management (SPM). In addition, all special teachers have been trained in
Functional Behavioral Assessment and in writing an effective Positive Behavioral Support
Plan.
School district personnel have been and will continue to be trained in the development of
district-wide, school-wide, classroom and individual behavior and discipline strategies and
systems. MASD has four staff members who were trained in the CPI model which promotes
the safety of both students and staff. This model also includes de-escalation techniques. It is
also the district’s practice to promote and enhance the development of behavior
management training, continued training of writing effective behavioral support plans, and
the enhancement of effective data collection techniques that will ensure accurate planning
and record keeping of student progress. The districts’ school psychologists provide
consultative services for behavior support plans.
McKeesport Area School District had several teams consisting of regular and special
education teachers, counselors and administators participate in in-depth behavior
support training.
• STAFF DEVELOPMENT:
All district special education teachers are highly qualified. This district has and will continue
to work with the AIU and PATTAN, in conjunction with other professional organizations to
customize staff development for district personnel. This collaboration will focus on
presenting training and workshops for teachers by department, grade level, and content
area and include working with individual teachers in the classroom. Another aspect of staff
development will continue to focus on assisting district personnel with issues relating to
inclusive practices, teaming and collaboration, curricular adaptations, and instructional
accommodations, differentiation, effective behavioral support, appropriate and
comprehensive Re-evalaution Reports, appropriate development of Individual Education
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Plans and the specific components of the IEP. The district is also committed to focus on both
data collection and data analysis pertaining to the development of educational
programming to identified students. MASD will continue to work to assist district staff in
the appropriate application and implementation of legislative mandates, standards and
regulations.
MASD provides trainings for regular and special education teachers in positive behavior
support. Trainings have included functional behavior assessments, classroom management,
and writing effective behavior plans. All teachers and paraprofessionals are in-serviced in
Safe Physical Management.
The district plans to focus specific trainings in de-escalation techniques.
The district has conducted numerous trainings on technological resources and
applications. All special education teachers have computers with e-mail and internet access
as well as computer software and programs relating to progress monitoring and data
collection. All teachers have access to PATTAN and other special education related websites
for various resources.
District administrators are trained yearly on special education issues. Legal
issues, discipline and best practices are discussed.
MASD has developed and fully implemented a staff induction program. It should be noted
that all newly hired staff members are instructed in the requirements of Chapter 14 and
IDEIA. Each of the newly hired teachers is assigned a mentor who works with him or her
and provides technical support.
All newly hired teachers are also trained on the software that is utilized in the completion of
the Special Education Paperwork.
In the past, this district has accessed extensive training in various areas. These have
included the training of staff in writing measurable annual goals, establishing and writing
present education levels to ensure the development of appropriate individual educational
plans in a standards aligned system for all children, supplemental aids and services,
differentiated instruction, training in IDEIA, writing effective positive behavioral support
plans, functional behavioral assessment, and training in the area of Instructional
Support. MASD has and will continue to access training for its administration and staff on
specific techniques that are considered best practices when educating children with special
needs. The district will also continue to utilize the training opportunities that are offered to
assist with understanding and working with the student’s varying degrees of need and
gaining a greater understanding of specific exceptionalities and handicapping
conditions. This district has and will continue to explore technical assistance and training
that can be offered both at the training center and within the district.
Paraprofessional training is done throughout the school year. All paraprofessionals are
trained in and demonstrate competencies in the 10 Council for Exceptional Children
Standards. Trainings begin on the first day of school and include but are not limited to: CPR
and First Aid training, confidentiality, inclusion, and proper lifting techniques. All
paraprofessionals have been, and will continue to be in-serviced on IEP development,
behavioral support, de-escalation techniqies and crisis intervention. It should be noted that
disability specific training, is and will continue to be provided to paraprofessionals
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who work with children with specific needs.
• AUTISM
:
The district provides autistic support in all buildings. District special education teachers,
regular education teachers, school psychologists and speech/language teachers have
attended autism trainings offered by the AIU, PATTAN and other specialists and
agencies. The district has sent teams to the AIU for on going child specific
trainings. School guidance counselors conduct weekly social skills groups to address
behaviors associated with autism.
PARTNERSHIPS:
MASD is in continuous contact with agencies and programs where students have been
placed outside the school district. It is the desire of this district to assess progress on an
ongoing basis to determine and implement transition plans to ensure that all students are
provided a Free Appropriate Public Education that is appropriate and in the least restrictive
environment.
The district participates and subscribes to the process development by project DART of the
Allegheny Intermediate Unit for the transition from Early Intervention to school age
programming. Ongoing contact is maintained with the local MH/MR facilities. The district
works in collaboration with Mon-Yough Mental Health Services, the BSU, in the
development and implementation of its Student Assistance Program. The district continues
to develop and foster a working relationship with county mental health services within
Allegheny County. Special education staff meets monthly with a representative in the
county in order to collaborate on specific needs of students and families and to facilitate
collaboration with other agencies. The school district partners with programs such as
Community Connections for Families, various institutes of higher education, juvenile justice
officials, CYF of Allegheny County, and others.
The district works to maintain excellent working relationships with parents. We are also
committed to ensuring that we have full compliance with special education law. We have
worked extensively to train staff, paraprofessionals and administrators about compliance
issues. The special education department has also established check points to ensure
procedural safeguards are met.
The McKeesport Area School District has a strong working relationship with the Allegheny
Intermediate Unit. The following services and technical assistance provided by the AIU are
used to support district students, teachers and families:
o Assistive Technology Services — The AIU assists our professionals in the evaluation,
selection, acquisition, training and use of assistive technology devices.
o Instructional Support — The AIU provides services and support designed to increase
student learning and achievement through professional development, high quality research
based materials, and resources to transform and sustain effective instruction pre-K through
Grade 12.
SPECIAL EDUCATION IN THE DISTRICT:
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The special education department has a designated building liaison to represent each
school in the district. This liaison serves as a direct link to the district’s special education
department. It is the department's desire to use the liaison program as a tool that will
promote continued discussion and clarification of any questions that may arise regarding
special education. Liaisons meet with building special education staff and provide them
with updated trainings and information and serve as a line of communication between
teachers, trainers and administrators. The school district also has two special education
supervisors who provide training and other supports to special education staff.
There is an emphasis on servicing all students, as appropriate, within the general education
curriculum. All professional staff have a clear understanding that students with special
needs are the responsibility of all who teach within the district. Special Education is no
longer viewed as a placement for special needs. Special Education is viewed as a service
that is delivered to them in the most appropriate setting.
Special educators have been trained on the use of research based instruction to supplement
the district’s regular curricular materials. Progress monitoring is used to ensure that all
special education students are making progress on their IEP goals. The special education
department uses technological resources in order to manage special education documents
and to provide students with alternative methods of accessing instructional materials.
• INCLUSION:
The district has made a concerted effort to have a full range of services available throughout
the district and on all educational levels. Few students are placed on a full time basis outside
of the district. MASD provides special education to students with needs ranging from
supportive to full- time intervention. It is the district’s sincere desire to utilize the
procedural safeguards set forth in IDEIA to facilitate that all students are being educated
with non-disabled children to the maximum extent appropriate. Efforts have continuously
been made and will continually be made to ensure that supplementary aids and services
that are required for individual students are available. Students with moderate and severe
disabilities are included in regular education and opportunities for inclusion are increased
every year.
TRANSITION:
The McKeesport Area School District runs its own special education department and
operates its own vocational-technical programs. There is a collaborative team effort
between special education staff and vocational staff to prepare students with disabilities for
post secondary education and/or training. Special education students are offered programs
for Tech Prep, Preliminary Scholastic Aptitude Test (PSAT), Scholastic Aptitude Test (SAT)
and/or American College Testing (ACT). Arrangements are made in advance with the
Guidance Counselor to provide needed accommodations for the test. Grade nine students
will take an 18-week Freshman Seminar class, called Technical Exploration, rotating
through all of the vocational shop areas, learning about the different career clusters and
jobs associated with each cluster. Agencies, such as the Office of Vocational Rehabilitation
(OVR), Association for Habilitation & Employment of the Developmentally Disabled
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(AHEDD), Life’s Work, and Goodwill Industries provide job assessment, training, assistance
and follow-up. Students also participate in the ‘Career Cruising’ Internet program providing
valuable information with regards to career choices. Career education provides
information regarding Community colleges, Junior colleges, Universities and Adult Training
facilities. Students are assessed for their interests, aptitudes, abilities and preferences
through several of the following methods: student interviews, student surveys,
parent/guardian interviews and/or surveys, observations, functional vocational
assessments, work samples, situational assessments, standardized test, aptitude tests,
interest tests or achievement tests.
Students may receive work-related training by volunteering at a community site with a
professional or paraprofessional job coach to learn work skills and work ethics. This is a
strictly on-the-job work experience for the students with no pay involved. Many local
community businesses participate in this program.
Students with disabilities are encouraged to participate in any school activity, sport or
organization. During the student interview, the students are asked what school activities or
organizations they belong to. If they state “none”, then they are asked what they would like
to belong to or participate in. Information is provided to help them become involved in the
activity or sport. Community transition activities are planned on a regular basis providing
instruction on how to access and participate in community leisure or recreational activities,
such as bowling, eating out, and ordering in restaurants, shopping, going to events in
downtown Pittsburgh, going to movie theaters, riding Port Authority buses, fishing, walking
the school track or walking through the park or on the bike trail. Students also visit the
Carnegie Library in McKeesport to read and check out books. Students in the life skills
classes implement an entrepreneurship program to make projects, sell them and use the
money to fund some of the community activities, along with learning about purchasing
materials, inventory skills, banking skills and record keeping skills.
In an attempt to ensure that appropriate transition goals and objectives are developed in
the IEP, continuous efforts are taken to ensure that parents, students, and staff are provided
with relevant and up to date information pertaining to transition. Transition in-services are
provided to family and community members each year as part of the on-going parental and
staff training. Transition information is disseminated by the Coordinator of Special
Education to special education staff, as it becomes available throughout the school
year. Folders and CD’s containing Transition information are provided to each student of
Transition age. We also use our district website to relay information pertaining to trainings
both in the district and outside.
EARLY CHILDHOOD EDUCATION:
Early childhood education is alive and flourishing for the children in the McKeesport Area
School District (MASD). McKeesport Area School District is committed to preparing all
children with the school readiness skills necessary to step up with equal footing to the
starting line of their K-12 education. Research has demonstrated that quality early
childhood education programs can nurture the cognitive and non-cognitive skills of young
children giving them the educational, social, emotional, and behavioral benefits that lead to
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success in life.
The Pennsylvania Pre-K Counts grant has made it possible for the McKeesport Area School
District to provide quality early childhood education to three and four year old children in
the McKeesport community. In collaboration with the Allegheny Intermediate Unit, Long
Run Children's Learning Center and Tender Care Learning Center, these children are in
early childhood programs with qualified staff that provide quality instruction using
research based curriculum. In addition MASD has been in long term partnerships with
various other early childhood education and service providers who meet regularly to
improve the quality of education and services to best meet the needs of the children and
families in the community. These collaborative partnerships have been instrumental in
engaging parents, families, community members, early care teachers and providers, and
school district personnel in activities that enhance the overall learning and development of
young children.
MASD believes that quality early childhood education has long term benefits for not only
those being educated, but for the future of the overall economy and society because the
better the start, the greater the finish.
• TRANSITION FROM EARLY INTERVENTION:
The district conducts annual early intervention transition meetings for parents/guardians
of students transitioning from early intervention to kindergarten. At these meetings,
representatives from the Special Education Office provide parents/guardians with detailed
information regarding the multidisciplinary evaluation process and the continuum of
Special Education services available. Parents/guardians have the opportunity to have their
questions answered and to establish a district contact who can communicate with them
throughout the transition process.
The district conducts observations in the early intervention classrooms and, upon receipt of
prior written consent from the parents/guardians, multidisciplinary evaluations are
completed prior to the beginning of the new school year.
Regular communication is conducted between early intervention staff and district staff.
Additionally, the district facilitates a kindergarten transition team that consists of local
early intervention providers, regular and special education kindergarten teachers,
speech/language teachers, school psychologists, and special education administrators. The
team meets throughout the school year to discuss upcoming transitions.
• East End Academy:
The district operates its own alternative education program, located within the East End
Academy for both regular and special education students in the 6th through 12th grades
who have met with limited success in our schools. The length of time that students
participate in our alternative program varies according to individual student needs. Some
students have gradual transitions back to their regular school, spending part of the day at
the school and receiving counseling services at the East End Academy for the other part of
the day. There is a guidance counselor who conducts weekly counseling groups to address
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specific behavioral difficulties and emotional needs. The district complies with all
regulations relating to special education and alternative education regarding the placement
of students into that environment.


PAWS:
The district operates an elementary program for regular and special education students in
grades K-5 called Positive Actions for Students (PAWS). This program is designed for
students who display behaviors which prevent successful participation in a regular
classroom environment. This room is a highly structured small group setting lead by a
teacher who is dually certified in regular and special education. Students are supported by
a behavior specialist and counselor who help to address the emotional and behavioral
issues these students experience. Any identified student placed in this environment is done
via the IEP team. Regular education students placed in this environment have been
unsuccessful in responding to an intervention type model. The goal of this program is to
assist students in controlling those behaviors which prevent them from being able to
successfully participate in the regular school/classroom. There is currently one PAWS
classroom location in the East End Academy.
•

CYBER SCHOOL:

The district operates its own home cyber school program. Students receive their education
via the Cyber program within their home. Many students access the cyber program for
credit recovery, additional credits, PSSA make up or PSSA preparation. Any student with an
IEP wishing to take part in cyber classes must have the recommendation of the IEP team to
ensure appropriateness.
• BUDGET ALLOCATIONS:
The district is and will continue to be committed to providing adequate funds for the full
development and implementation of its special education program. Over the past few years,
the administration of the special education program has enhanced the technological aspects
of the program. Each and every classroom in the district is linked to the internet to ensure
adequate learning opportunities are provided to both the students and teachers. All special
education teachers have and will continue to be provided with e-mail accounts to promote
effective communication between colleagues, families, and administrative staff. All special
education documents are housed on a secure web based system. The district is committed
to ensuring continued advancements in technology.
Over the years, an effort has been made to ensure that the special education program is
paralleled with the general education program. With this said, it should be noted that the
entire department has been provided with newly acquired text that aligns with both the
overall district curriculum as well as with the state standards. To ensure that special
education was considered in this process, representatives from the department serve on the
various levels of the curriculum development team.
The district has a fully implemented ACCESS program. The funds obtained by this process
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go toward enhancing the quality of instruction that is provided to all identified students. It
should be noted that a secretary is employed by the district to ensure the effective
management of the ACCESS program.
MASD has a grant writer to access additional monies and services to benefit all students in
the district. Many special education teachers have received grants from various companies
and organizations in the area.
• SUPPLEMENTAL SUPPORTS AND SERVICES:
A systematic and individualized approach is used to identify what supplemental aids and
services are appropriate to support students with disabilities in the general education
classroom. The identified supports are aligned with the classroom activities and are
constantly reviewed and altered based upon student need. Related service providers utilize
push-in approaches to service delivery whenever possible and work in conjunction with
general and special education teachers to ensure effective instructional delivery.
The district has over 110 Promethian boards used in various classrooms throughout the
district. Use of the active board and learner response system allows teachers greater ability
to tailor and adjust lessons based on student needs.
The district currently employs over 40 special education instructional assistants who work
in conjunction with special and regular education teachers in the regular education
classroom. The assistants provide daily reinforcement of curricular content as well as
behavioral support.
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Assurances
Safe and Supportive Schools Assurances
The LEA has verified the following Assurances:


Implementation of a comprehensive and integrated K-12 program of student services based
on the needs of its students. (in compliance with § 12.41(a))



Free Education and Attendance (in compliance with § 12.1)



School Rules (in compliance with § 12.3)



Collection, maintenance and dissemination of student records (in compliance § 12.31(a) and
§ 12.32)



Discrimination (in compliance with § 12.4)



Corporal Punishment (in compliance with § 12.5)



Exclusion from School, Classes, Hearings (in compliance with § 12.6, § 12.7, § 12.8)



Freedom of Expression (in compliance with § 12.9)



Flag Salute and Pledge of Allegiance (in compliance with § 12.10)



Hair and Dress (in compliance with § 12.11)



Confidential Communications (in compliance with § 12.12)



Searches (in compliance with § 12.14)



Emergency Care and Administration of Medication and Treatment (in compliance with 35
P.S. § 780-101—780-144)



Parents or guardians are informed regarding individual survey student assessments and
provided a process for refusal to participate (consistent with § 445 of the General Education
Provisions Act (20 U.S.C.A. § 1232h) and in compliance with § 12.41(d))



Persons delivering student services shall be specifically licensed or certified as required by
statute or regulation (in compliance with § 12.41(e))



Development and Implementation of Local Wellness Program (in compliance with Public
Law 108-265, Section 204)



Early Intervention Services System Act (if applicable) (11 P.S. § 875-101—875-503)
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Establishment and Implementation of Student Assistance Programs at all of levels of the
school system (in compliance with 24 PS § 15-1547)



Acceptable Use Policy for Technology Resources



Providing career information and assessments so that students and parents or guardians
might become aware of the world of work and career options available.

Special Education Assurances
The Local Education Agency (District) has verified the following Assurances:


Implementation of a full range of services, programs and alternative placements available to
the school district for placement and implementation of the special education programs in
the school district.



Implementation of a child find system to locate, identify and evaluate young children and
children who are thought to be a child with a disability eligible for special education residing
within the school district's jurisdiction. Child find data is collected, maintained and used in
decision-making. Child find process and procedures are evaluated for its effectiveness. The
District implements mechanisms to disseminate child find information to the public,
organizations, agencies and individuals on at least an annual basis.



Assurances of students with disabilities are included in general education programs and
extracurricular and non-academic programs and activities to the maximum extent
appropriate in accordance with an Individualized Education Program.



Compliance with the PA Department of Education, Bureau of Special Education's report
revision notice process.



Following the state and federal guidelines for participation of students with disabilities in
state and district-wide assessments including the determination of participation, the need
for accommodations, and the methods of assessing students for whom regular assessment is
not appropriate.



Assurance of funds received through participation in the medical assistance reimbursement
program, ACCESS, will be used to enhance or expand the current level of services and
programs provided to students with disabilities in this local education agency.

69

24 P.S. §1306 and §1306.2 Facilities
Student
Count

Facility
Name

Facility
Type

Services Provided By

Auberle

Nonresident

McKeesport Area School District. We also contract with
outside schools for those students requiring placement
outside of a regular public school. Those schools include
Pace, Wesley Highlands and Friendship Academy and Holy
Family.
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Least Restrictive Environment Facilities
Approved Private
Schools
Special Education
Centers
Approved Private
Schools

MS

Number of
Students Placed
3

AS

2

Emotional Support

4

Approved Private
Schools
Special Education
Centers
Neighboring
School Districts

Emotional Support

4

Autistic support

1

multiple handicap
support and life skills
support
life skills and emotional
support
Blind Visually Impaired
support
Deaf/Hard of Hearing
Support

2

Facility Name

Type of Facility

The Children's Institute
Sunrise
Watson
Institute/Friendship
Academy
Pace
PLEA
Pioneer School-Pittsburgh
Public
Mon Valley
Western PA School for
Blind Children
Western PA School for Deaf

Special Education
Centers
Approved Private
Schools
Approved Private
Schools

Type of Service

8
2
3

Special Education Program Profile
Program Position #1
Operator: School District
PROGRAM SEGMENTS
Location/Building
Twin Rivers
Primary (SF)

Grade
An
Elementary

Building
Type
A building
in which

Support
Supplemental
(Less Than

Service
Type

Age
Range

Caseload

FTE

Learning
Support

5 to 8

13

0.48
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School
Building

General
80% but More
Education
Than 20%)
programs
are
operated
Justification: Student in class number does not exceed the allowable amount.
Twin Rivers
An
A building
Learning
Itinerant
Primary (SF)
Elementary in which
Support
School
General
Building
Education
programs
are
operated

5 to 8

14

0.52

Service
Type

Age
Range

Caseload

FTE

Full-Time
Special
Education
Class

Emotional
Support

5 to 8

7

0.88

Supplemental
(Less Than
80% but More
Than 20%)

Emotional
Support

5 to 8

1

0.12

Program Position #2
Operator: School District
PROGRAM SEGMENTS
Location/Building

Grade

Twin Rivers
Primary (MK)

An
Elementary
School
Building

Twin Rivers
Primary (MK)

An
Elementary
School
Building

Building
Type
A building
in which
General
Education
programs
are
operated
A building
in which
General
Education
programs
are
operated

Support

Program Position #3 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Class
Implementation Date: August 20, 2014
Average square feet in regular classrooms: sq. ft.
Square footage of this classroom: sq. ft. ( feet long x feet wide)
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Location/Building
Francis McClure
Primary(JW)

Grade
An
Elementary
School
Building

Building
Type
A building in
which General
Education
programs are
operated

Program Position #4 - Proposed Program
Operator: School District

Support

Service
Type

Age
Range

Caseload

FTE

Full-Time
Special
Education
Class

Life
Skills
Support

6 to 7

8

1
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PROPOSED PROGRAM INFORMATION
Type: Class
Implementation Date: August 20, 2014
Average square feet in regular classrooms: sq. ft.
Square footage of this classroom: sq. ft. ( feet long x feet wide)
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Location/Building
Francis McClure
Primary (KS)

Grade

Building
Type

Support

Service
Type

An
Elementary
School
Building

A building in
Full-Time
Autistic
which General Special
Support
Education
Education
programs are
Class
operated
Justification: Waivers are signed when the age range is greater than 3 years.

Age
Range

Caseload

FTE

5 to 9

7

1

Program Position #5 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: ClassandPosition
Implementation Date: May 1, 2015
Average square feet in regular classrooms: sq. ft.
Square footage of this classroom: sq. ft. ( feet long x feet wide)
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Location/Building
Twin Rivers
Intermediate (HO)

Grade
An
Elementary
School
Building

Building
Type

Support

Service
Type

A building
Supplemental
Life
in which
(Less Than
Skills
General
80% but More
Support
Education
Than 20%)
programs
are
operated
Twin Rivers
An
A building
Full-Time
Life
Intermediate
Elementary in which
Special
Skills
School
General
Education
Support
Building
Education
Class
programs
are
operated
Twin Rivers
An
A building
Supplemental
Autistic
Intermediate (HO)
Elementary in which
(Less Than
Support
School
General
80% but More
Building
Education
Than 20%)
programs
are
operated
Justification: Waivers are signed when the age range is greater than 3 years.

Age
Range

Caseload

FTE

8 to
11

2

0.2

8 to
11

4

0.36

8 to
12

3

0.25
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Twin Rivers
Intermediate (HO)

An
Elementary
School
Building

A building
in which
General
Education
programs
are
operated

Full-Time
Special
Education
Class

Autistic
Support

8 to
11

2

0.19

Service
Type

Age
Range

Caseload

FTE

8 to 9

16

0.59

8 to
10

11

0.41

Age
Range

Caseload

FTE

Learning
Support

9 to
11

12

0.52

Learning
Support

9 to
10

10

0.43

Emotional
Support

9 to
10

1

0.05

Program Position #6
Operator: School District
PROGRAM SEGMENTS
Location/Building
Twin Rivers
Intermediate (DR)

Grade

Building
Type

Support

An
Elementary
School
Building

A building
Learning
Itinerant
in which
Support
General
Education
programs
are
operated
Twin Rivers
An
A building
Supplemental
Learning
Intermediate (DR)
Elementary in which
(Less Than
Support
School
General
80% but More
Building
Education
Than 20%)
programs
are
operated
Justification: Students do not exceed allowable amounts in the classroom.

Program Position #7
Operator: School District
PROGRAM SEGMENTS
Location/Building
Twin Rivers
Intermediate (DH)

Grade

Support

A building
Supplemental
in which
(Less Than
General
80% but More
Education
Than 20%)
programs
are
operated
Justification: Students do not exceed allowable limits.
Twin Rivers
An
A building
Itinerant
Intermediate (DH)
Elementary in which
School
General
Building
Education
programs
are
operated
Twin Rivers
An
A building
Itinerant
Intermediate (DH)
Elementary in which
School
General
Building
Education
programs
are
operated

Program Position #8

An
Elementary
School
Building

Building
Type

Service
Type

73
Operator: School District
PROGRAM SEGMENTS
Location/Building

Grade

Francis McClure
Primary (CW)

An
Elementary
School
Building

Francis McClure
Primary

An
Elementary
School
Building

Francis McClure
Primary

An
Elementary
School
Building

Francis McClure
Primary

An
Elementary
School
Building

Building
Type

Support

Service
Type

Age
Range

Caseload

FTE

A building
in which
General
Education
programs
are
operated
A building
in which
General
Education
programs
are
operated
A building
in which
General
Education
programs
are
operated
A building
in which
General
Education
programs
are
operated

Full-Time
Special
Education
Class

Life
Skills
Support

5 to 7

2

0.2

Full-Time
Special
Education
Class

Autistic
Support

5 to 7

1

0.1

Supplemental
(Less Than
80% but More
Than 20%)

Autistic
Support

5 to 7

1

0.1

Supplemental
(Less Than
80% but More
Than 20%)

Life
Skills
Support

5 to 7

6

0.6

Building
Type

Support

Age
Range

Caseload

FTE

Program Position #9
Operator: School District
PROGRAM SEGMENTS
Location/Building

Grade

Francis McClure
Primary (DM)

An
Elementary
School
Building

Francis McClure
Primary

An
Elementary
School
Building

Francis McClure
Primary (DM)

An
Elementary
School
Building

A building
in which
General
Education
programs
are
operated
A building
in which
General
Education
programs
are
operated
A building
in which
General
Education
programs
are
operated

Service
Type

Itinerant

Autistic
Support

5 to 7

1

0.05

Itinerant

Emotional
Support

5 to 7

2

0.11

Supplemental
(Less Than
80% but More
Than 20%)

Learning
Support

5 to 7

3

0.16

74
Francis McClure
Primary (DM)

An
Elementary
School
Building

A building
in which
General
Education
programs
are
operated

Itinerant

Learning
Support

6 to 7

13

0.68

Age
Range

Caseload

FTE

Program Position #10
Operator: School District
PROGRAM SEGMENTS
Location/Building

Grade

Francis McClure
Intermediate (AM)

An
Elementary
School
Building

Francis McClure
Intermediate (AM)

An
Elementary
School
Building

Building
Type

Support

Service
Type

A building
in which
General
Education
programs
are
operated
A building
in which
General
Education
programs
are
operated

Supplemental
(Less Than
80% but More
Than 20%)

Learning
Support

10 to
12

1

0.1

Supplemental
(Less Than
80% but More
Than 20%)

Life
Skills
Support

8 to
10

9

0.9

Age
Range

Caseload

FTE

Program Position #11
Operator: School District
PROGRAM SEGMENTS
Location/Building

Grade

Building
Type

Support

Service
Type

Francis McClure
Intermediate (PW)

An
Elementary
School
Building

Supplemental
(Less Than
80% but More
Than 20%)

Emotional
Support

8 to
11

1

0.17

Francis McClure
Intermediate (PW)

An
Elementary
School
Building

Full-Time
Special
Education
Class

Emotional
Support

8 to
11

4

0.66

Francis McClure
Intermediate (PW)

An
Elementary
School
Building

A building
in which
General
Education
programs
are
operated
A building
in which
General
Education
programs
are
operated
A building
in which
General
Education
programs
are
operated

Itinerant

Learning
Support

9 to
11

1

0.17

Program Position #12
Operator: School District
PROGRAM SEGMENTS

75
Location/Building

Age
Range

Caseload

FTE

Learning
Support

8 to
10

9

0.5

Itinerant

Learning
Support

8 to
10

8

0.44

Itinerant

Emotional
Support

8 to
10

1

0.06

Age
Range

Caseload

FTE

Grade

Building
Type

Support

Francis McClure
Intermediate (NN)

An
Elementary
School
Building

Supplemental
(Less Than
80% but More
Than 20%)

Francis McClure
Intermediate (NN)

An
Elementary
School
Building

Francis McClure
Intermediate (NN)

An
Elementary
School
Building

A building
in which
General
Education
programs
are
operated
A building
in which
General
Education
programs
are
operated
A building
in which
General
Education
programs
are
operated

Grade

Building
Type

Support

Francis McClure
Intermediate (DB)

An
Elementary
School
Building

Francis McClure
Intermediate (DB)

An
Elementary
School
Building

Francis McClure
Intermediate (DB)

An
Elementary
School
Building

Francis McClure
Intermediate (DB)

An
Elementary
School
Building

A building
in which
General
Education
programs
are
operated
A building
in which
General
Education
programs
are
operated
A building
in which
General
Education
programs
are
operated
A building
in which
General
Education
programs
are
operated

Service
Type

Program Position #13
Operator: School District
PROGRAM SEGMENTS
Location/Building

Program Position #14

Service
Type

Itinerant

Learning
Support

9 to
11

3

0.21

Supplemental
(Less Than
80% but More
Than 20%)

Learning
Support

9 to
11

8

0.57

Itinerant

Emotional
Support

9 to
11

2

0.14

Supplemental
(Less Than
80% but More
Than 20%)

Emotional
Support

9 to
11

1

0.08

76
Operator: School District
PROGRAM SEGMENTS
Location/Building

Grade

Francis McClure
Intermediate (JP)

An
Elementary
School
Building

Francis McClure
Intermediate (JP)

An
Elementary
School
Building

Building
Type
A building
in which
General
Education
programs
are
operated
A building
in which
General
Education
programs
are
operated

Support

Service
Type

Age
Range

Caseload

FTE

Itinerant

Learning
Support

10 to
12

11

0.55

Supplemental
(Less Than
80% but More
Than 20%)

Learning
Support

10 to
12

9

0.45

Program Position #15 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Class
Implementation Date: August 20, 2014
Average square feet in regular classrooms: sq. ft.
Square footage of this classroom: sq. ft. ( feet long x feet wide)
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Location/Building

Grade

Building Type

Support

A building in
Full-Time
which General
Special
Education
Education
programs are
Class
operated
Justification: Waivers are signed for age range greater than 3 years.
Founder's Hall (ES)

A Middle
School
Building

Service
Type
Life
Skills
Support

Age
Range

Caseload

FTE

11 to
16

8

1

Age
Range

Caseload

FTE

12 to
14

8

1

Program Position #16
Operator: School District
PROGRAM SEGMENTS
Location/Building

Grade

Founder's Hall (JR)

A Middle
School
Building

Building Type
A building in
which General
Education
programs are
operated

Program Position #17
Operator: School District
PROGRAM SEGMENTS

Support
Full-Time
Special
Education
Class

Service
Type
Life
Skills
Support

77
Location/Building

Age
Range

Caseload

FTE

Emotional
Support

12 to
14

5

0.63

Supplemental
(Less Than
80% but More
Than 20%)

Emotional
Support

12 to
14

2

0.25

Supplemental
(Less Than
80% but More
Than 20%)

Learning
Support

12 to
14

1

0.12

Service
Type

Age
Range

Caseload

FTE

Grade

Building
Type

Support

Service
Type

Founder's Hall
(MG)

A Middle
School
Building

Full-Time
Special
Education Class

Founder's Hall
(MG)

A Middle
School
Building

Founder's Hall
(MG)

A Middle
School
Building

A building in
which
General
Education
programs
are operated
A building in
which
General
Education
programs
are operated
A building in
which
General
Education
programs
are operated

Program Position #18
Operator: School District
PROGRAM SEGMENTS
Location/Building

Grade

Founder's Hall
(NL)

A Middle
School
Building

Founder's Hall
(NL)

A Middle
School
Building

Building Type
A building in
which General
Education
programs are
operated
A building in
which General
Education
programs are
operated

Support
Itinerant

Learning
Support

12 to
14

22

0.91

Itinerant

Emotional
Support

12 to
14

2

0.09

Age
Range

Caseload

FTE

13 to
15

26

1

Age
Range

Caseload

FTE

11 to
14

24

0.92

Program Position #19
Operator: School District
PROGRAM SEGMENTS
Location/Building
Founder's Hall
(KN)

Grade
A Middle
School
Building

Building Type
A building in
which General
Education
programs are
operated

Support

Service
Type

Itinerant

Learning
Support

Program Position #20
Operator: School District
PROGRAM SEGMENTS
Location/Building
Founder's Hall
(JW)

Grade

Building
Type

A Middle
School
Building

A building in
which
General

Support
Itinerant

Service
Type
Learning
Support

78

Founder's Hall
(JW)

A Middle
School
Building

Education
programs are
operated
A building in
which
General
Education
programs are
operated

Supplemental
(Less Than 80%
but More Than
20%)

Learning
Support

Support

Service
Type

11 to
12

2

0.08

Age
Range

Caseload

FTE

Program Position #21
Operator: School District
PROGRAM SEGMENTS
Location/Building

Grade

Building
Type

Founder's Hall
(KBL)

A Middle
School
Building

Founder's Hall
(KBL)

A Middle
School
Building

A building in
which
General
Education
programs are
operated
A building in
which
General
Education
programs are
operated

Itinerant

Learning
Support

11 to
12

12

0.57

Supplemental
(Less Than 80%
but More Than
20%)

Learning
Support

11 to
12

9

0.43

Service
Type

Age
Range

Caseload

FTE

Learning
Support

11 to
12

13

0.52

Learning
Support

11 to
12

11

0.44

Emotional
Support

11 to
12

1

0.04

Program Position #22
Operator: School District
PROGRAM SEGMENTS
Location/Building

Grade

Building
Type

A building in Itinerant
which
General
Education
programs
are operated
Founder's Hall (SO) A Middle A building in Supplemental
School
which
(Less Than
Building
General
80% but More
Education
Than 20%)
programs
are operated
Justification: Students are not above the allowable range in class.
Founder's Hall (SO) A Middle A building in Itinerant
School
which
Building
General
Education
programs
are operated
Founder's Hall (SO)

A Middle
School
Building

Support

Program Position #23 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Class

79
Implementation Date: August 20, 2014
Average square feet in regular classrooms: sq. ft.
Square footage of this classroom: sq. ft. ( feet long x feet wide)
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Location/Building
McKeesport Area
High School (MC)

Grade

Building
Type

Support

A Senior
High
School
Building

A building in Supplemental
which
(Less Than 80%
General
but More Than
Education
20%)
programs are
operated
Justification: Waivers are signed for age ranges over 3 years.
McKeesport Area
A Senior
A building in Full-Time
High School (MC)
High
which
Special
School
General
Education Class
Building
Education
programs are
operated
Justification: Waivers are signed for age ranges above 3 years.

Service
Type

Age
Range

Caseload

FTE

Life
Skills
Support

15 to
20

5

0.38

Life
Skills
Support

15 to
20

8

0.62

Program Position #24 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Class
Implementation Date: May 1, 2015
Average square feet in regular classrooms: sq. ft.
Square footage of this classroom: sq. ft. ( feet long x feet wide)
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Location/Building
McKeesport Area
High School (DD)

Grade
A Senior
High
School
Building

Building
Type

Support

A building in Supplemental
which
(Less Than 80%
General
but More Than
Education
20%)
programs are
operated
Justification: Waivers are signed for age ranges above 3 years.

Service
Type

Age
Range

Caseload

FTE

Life
Skills
Support

14 to
20

12

1

Program Position #25 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Class
Implementation Date: August 20, 2014
Average square feet in regular classrooms: sq. ft.
Square footage of this classroom: sq. ft. ( feet long x feet wide)

80
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Location/Building
McKeesport Area
High School (ST)

Grade

Building
Type

Support

A Senior
High
School
Building

A building in Supplemental
which
(Less Than 80%
General
but More Than
Education
20%)
programs
are operated
Justification: Waivers are signed for age ranges above 3 years.
McKeesport Area
A Senior
A building in Itinerant
High School (ST)
High
which
School
General
Building
Education
programs
are operated

Age
Range

Caseload

FTE

Life
Skills
Support

15 to
20

10

0.5

Learning
Support

14 to
15

10

0.5

Service
Type

Program Position #26 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Class
Implementation Date: August 20, 2014
Average square feet in regular classrooms: sq. ft.
Square footage of this classroom: sq. ft. ( feet long x feet wide)
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Location/Building
McKeesport Area
High School (VR)

Grade

Building
Type

Support

A Senior
High
School
Building

A building in Itinerant
which
General
Education
programs
are operated
McKeesport Area
A Senior
A building in Supplemental
High School (VR)
High
which
(Less Than
School
General
80% but More
Building
Education
Than 20%)
programs
are operated
Justification: Waivers are signed for age ranges above 3 years.

Age
Range

Caseload

FTE

Emotional
Support

15 to
18

2

0.2

Emotional
Support

15 to
18

8

0.2

Age
Range

Caseload

FTE

14 to
18

23

0.9

Service
Type

Program Position #27
Operator: School District
PROGRAM SEGMENTS
Location/Building
McKeesport Area
High School (BD)

Grade

Building
Type

A Senior
High

A building in
which

Support
Itinerant

Service
Type
Learning
Support

81
School
Building
McKeesport Area
High School (BD)

A Senior
High
School
Building

General
Education
programs
are operated
A building in
which
General
Education
programs
are operated

Supplemental
(Less Than 80%
but More Than
20%)

Learning
Support

16 to
18

1

0.1

Age
Range

Caseload

FTE

Program Position #28
Operator: School District
PROGRAM SEGMENTS
Location/Building

Grade

McKeesport Area
High School (SG)

A Senior
High
School
Building

McKeesport Area
High School (SG)

A Senior
High
School
Building

Building Type

Support

Service
Type

A building in
which General
Education
programs are
operated
A building in
which General
Education
programs are
operated

Itinerant

Learning
Support

14 to
18

24

0.96

Itinerant

Emotional
Support

16 to
18

1

0.04

Age
Range

Caseload

FTE

Program Position #29
Operator: School District
PROGRAM SEGMENTS
Location/Building

Grade

Building
Type

McKeesport Area
High School (KM)

A Senior
High
School
Building

McKeesport Area
High School (KM)

A Senior
High
School
Building

McKeesport Area
High School (KM)

A Senior
High
School
Building

A building in
which
General
Education
programs
are
operated
A building in
which
General
Education
programs
are
operated
A building in
which
General
Education
programs
are
operated

Program Position #30
Operator: School District
PROGRAM SEGMENTS

Support

Service
Type

Itinerant

Learning
Support

13 to
16

20

0.87

Supplemental
(Less Than
80% but More
Than 20%)

Emotional
Support

15 to
16

2

0.09

Itinerant

Emotional
Support

17 to
18

1

0.04

82
Location/Building

Grade

McKeesport Area
High School (SR)

A Senior
High
School
Building

McKeesport Area
High School (SR)

A Senior
High
School
Building

Building Type
A building in
which General
Education
programs are
operated
A building in
which General
Education
programs are
operated

Age
Range

Caseload

FTE

Learning
Support

14 to
18

21

0.9

Emotional
Support

15 to
17

3

0.1

Age
Range

Caseload

FTE

Support

Service
Type

Itinerant

Itinerant

Program Position #31
Operator: School District
PROGRAM SEGMENTS
Location/Building

Grade

Building
Type

McKeesport Area
High School (AS)

A Senior
High
School
Building

McKeesport Area
High School (AS)

A Senior
High
School
Building

McKeesport Area
High School (AS)

A Senior
High
School
Building

McKeesport Area
High School (AS)

A Senior
High
School
Building

A building in
which
General
Education
programs
are
operated
A building in
which
General
Education
programs
are
operated
A building in
which
General
Education
programs
are
operated
A building in
which
General
Education
programs
are
operated

Support

Service
Type

Itinerant

Learning
Support

14 to
18

15

0.65

Itinerant

Emotional
Support

14 to
18

1

0.05

Supplemental
(Less Than
80% but More
Than 20%)

Learning
Support

14 to
18

4

0.17

Supplemental
(Less Than
80% but More
Than 20%)

Emotional
Support

14 to
18

3

0.13

Age
Range

Caseload

FTE

14 to
18

12

1

Program Position #32
Operator: School District
PROGRAM SEGMENTS
Location/Building

Grade

Building
Type

Support

Service
Type

East End Academy

A
Junior/Senior
High School
Building

A building in
which
General
Education
programs

Full-Time
Special
Education
Class

Emotional
Support

83
are
operated

Program Position #33 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Class
Implementation Date: August 20, 2014
Average square feet in regular classrooms: sq. ft.
Square footage of this classroom: sq. ft. ( feet long x feet wide)
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Location/Building

Grade

Building
Type

Support

Service
Type

Caseload

FTE

13

0.76

4

0.24

Age
Range

Caseload

FTE

5 to 8

55

1

Age
Range

Caseload

FTE

5 to 8

50

1

Age
Range

A building in
14 to
Itinerant Learning
which
Support
18
General
Education
programs are
operated
Justification: Waivers are signed for students whose age range is greater than 3.
A
A building in
East End Academy
Itinerant Emotional 7 to 12
Junior/Senior
which
Support
High School
General
Building
Education
programs are
operated
Justification: Waivers are signed for students who age range is greater than 3 years.
East End Academy

A
Junior/Senior
High School
Building

Program Position #34
Operator: School District
PROGRAM SEGMENTS
Location/Building
Twin Rivers
Primary (GR)

Grade
An
Elementary
School
Building

Building Type

Support

Service
Type

A building in
which General
Education
programs are
operated

Itinerant

Speech and
Language
Support

Building
Type

Support

Service
Type

A building in
which General
Education
programs are
operated

Itinerant

Speech and
Language
Support

Program Position #35
Operator: School District
PROGRAM SEGMENTS
Location/Building
Francis McClure
Primary (CR)

Grade
An
Elementary
School
Building

84
Program Position #36
Operator: School District
PROGRAM SEGMENTS
Location/Building

Grade

Founders Hall (EL)

A Middle
School
Building

McKeesport Area
High School (EL)

A Senior High
School
Building

East End Academy
(EL)

A
Junior/Senior
High School
Building

Age
Range

Caseload

FTE

Speech
and
Language
Support

12 to
14

40

0.68

Itinerant

Speech
and
Language
Support

14 to
18

18

0.31

Itinerant

Speech
and
Language
Support

8 to 9

1

0.01

Building
Type

Support

Service
Type

Age
Range

Caseload

FTE

A building in
which General
Education
programs are
operated

Itinerant

Speech and
Language
Support

8 to 10

54

1

Building
Type

Support

Service
Type

Age
Range

Caseload

FTE

A building in
which General
Education
programs are
operated

Itinerant

Speech and
Language
Support

8 to 10

49

1

Building
Type

Support

Service
Type

A building in
which
General
Education
programs
are operated
A building in
which
General
Education
programs
are operated
A building in
which
General
Education
programs
are operated

Itinerant

Program Position #37
Operator: School District
PROGRAM SEGMENTS
Location/Building
Francis McClure
Intermediate (TK)

Grade
An
Elementary
School
Building

Program Position #38
Operator: School District
PROGRAM SEGMENTS
Location/Building
Twin Rivers
Intermediate (AW)

Grade
An
Elementary
School
Building

Program Position #39 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: ClassandPosition
Implementation Date: August 19, 2015
Average square feet in regular classrooms: 324 sq. ft.
Square footage of this classroom: 342 sq. ft. (19 feet long x 18 feet wide)
PROGRAM SEGMENTS
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Location/Building

Grade

Building
Type

Support

Service
Type

East End Academy

A
Junior/Senior
High School
Building

A building in
which
General
Education
programs
are
operated

Full-Time
Special
Education
Class

Emotional
Support

Age
Range

Caseload

FTE

14 to
17

12

1

Special Education Support Services
Support Service

Teacher
FTE

Location

Coordinator of Special Education and Alternative
Services
Supervisor of Special Education
Special Education Administrative Assistant
School Psychologist
Secretaries to Special Education
Instructional Assistants
Instructional Assistants
Instructional Assistants
Instructional Assistants
Instructional Assistants
Instructional Assistants
Instructional Assistants

Administration building

1

Founder's Hall
Administration Building
Administration Building
Administration building
High school
Founders Hall Middle
School
Francis McClure
Intermediate
Twin Rivers Intermediate
Twin Rivers Primary
East End Academy
Francis McClure Primary

1
1
2
3
9
8
5
6
5
1
5

Special Education Contracted Services
Special Education Contracted Services
AOT, Inc
American Staffing
Interim Healthcare

Operator
Outside Contractor
Outside Contractor
Outside Contractor

Amt of Time per Week
35 Hours
5 Days
4 Days
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Needs Assessment
Record School Patterns
Question:
After reviewing school level accomplishments and systemic challenges, what patterns can you
identify among your schools?
What other information do you still need to assess?
Answer:
The district leadership brought in building level leaders (Principals and Assistants) and additional
district level leaders to join in on conversations about how to best assist our district in achieving our
own high goals as defined by the Comprehensive Planning Process that is presently underway in
McKeesport Area School District. Building School Improvement Teams already in place for the
Comprehensive Planning Process met to determine strengths and weaknesses and to target
priorities. Teams summarized the building level achievement and demographic data specific to their
buildings and grade spans. PSSA, PVAAS and Emetic sites were reviewed for achievement data. Plato,
DIBILS and CDT Data were reviewed for trend and benchmark data. Individual members of each
building evaluated the needs of the building and came together to determine whole system needs.
These building and district level experts effectively came to consensus in the sections of the Needs
Assessment which resulted in the final discussions on district priorities.
District Learning and Achievement Data in Literacy is as follows:
Kindergarten receives 20 minutes daily of reading enrichment instruction. Students in higher grade
levels receive a 40-43 minute period on a daily basis for remediation and/or enrichment across the
curriculum focusing in the areas of Reading and Math. The focus of instruction is determined by
data analysis In Kindergarten according to the Dibels End of Year Benchmark Test for Phonemic
Segmentation Fluency, 73% of the students were at or above benchmark. In First Grade according to
the Dibels Mid -Year Benchmark Test for Nonsense Word Fluency, 62% of the students were at or
about benchmark. In Second Grade according to the Dibels End of the Year Benchmark Test for
DORF words correct, students were able to increase scores from 46% to 52% at or above
benchmark. In addition, students were able to increase their DORF accuracy from 54% to 62% at or
above benchmark. According to the 2014-2015 DIBELS Benchmark Data, 59% of the third grade
students, 54% of the fourth grade students, and 51% of the fifth grade students scored in the
Advanced category in Oral Reading Fluency, Words Correct, and Oral Reading Accuracy at the end of
the school year. According to the beginning of the 2015-2016 GRADE Reading benchmark data, the
following results show the percentage of students who scored On or Above Benchmark for the total
test composite score involving sentence comprehension, passage comprehension, and vocabulary:
3rd Grade - 51%., 4th Grade - 67%, 5th Grade - 51%. According to the beginning of the year 20152016 DIBELS Benchmark Data, 42% of third grade students, 53% of fourth grade students, and 41%
of fifth grade students scored in the Advanced category in Oral Reading Fluency, Words Correct, and
Oral Reading Accuracy. According to the 2014-2015 DIBELS Benchmark Data the following results
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show the percentage of students who scored Advanced: Kindergarten- 71% Phoneme Segmentation
Fluency, 1st Grade- 50% Nonsense Word Fluency Whole Words Correct, 2nd Grade- 49% Words
Correct and Oral Reading Accuracy, As a whole, 57% of the students at Twin Rivers Primary scored
Advanced on the DIBELS Benchmark Assessment. According to the 2014-2015 GRADE Benchmark
Assessments the following results compare the Growth Scale Values (GSV) from the Fall to Spring:
Kindergarten students Fall scores were 24 GSV they increased to 91 GSV, 1st grade students Fall
scores were 317 GSV they increased to 369 GSV, 2nd grade students Fall scores were 365 GSV they
increased to 394 GSV. In Literature, our Proficient scores increased 4.1% and our Advanced Scores
increased 1.3%. For the English Literature Keystone Exams, the school has met and exceeded the
standard for PA academic growth.
District Learning and Achievement Data in Math/Science is as follows:
According to the 2015 PDE reporting Founders' Hall 6th grade demonstrated moderate evidence
that the school exceeded the standard for PA academic growth in math. 7th grade math displayed
evidence that the school met the standard for PA academic growth. 8th grade showed significant
evidence that the school exceeded the standard for PA academic growth. On a weekly basis, K-2
students attend class in a math lab where they experience hands on instruction using manipulatives
to support and extend classroom instruction. According to data from the 2014-15 end of year math
assessment, the average overall growth for Kindergarten was 35%; first grade was a growth of 30%
and second grade increased by 20%. According to the end of the year 2014-2015 PLATO Math
Benchmark data, the following results show the percentage of students who scored Proficient and
Advanced: 3rd Grade - 73% in Numbers and Operations in Base Ten, 61% in Numbers and
Operations in Fractions, 4th Grade - 67% in Algebraic Concepts, 67% in Numbers and Operations,
5th Grade - 65% in Geometry, 58% in Operations and Algebraic Thinking. According to the 20142015 Math Benchmark Data the following results show the percentage of students who scored
Advanced: Kindergarten- 83% Geometry {Up 33% from the beginning of the year}, 1st Grade- 83%
Geometry {Up 34% from the beginning of the year}, 2nd Grade- 83% - Numbers Base Ten {Up 30%
from the beginning of the year}. Algebra I Scores in the Proficient category increased 4.8% and the
Advanced category increased 2.8%. In Math, while students did not meet the standard for PA
Academic Growth over a 3 yr. average, there is evidence in 2015 that the school exceeded the
standard for PA Academic Growth. On a weekly basis Kindergarten through second grade students
attend Math Lab. In the lab the students the students are engaged in hands on activities with
manipulatives to support and extend classroom instruction. On a weekly basis, students attend a
class in the STEM lab. Students are exposed to Science, Technology, Engineering, and Math through
multiple hands on group experiences. Students work in groups to problem solve, collect data, make
predictions, improve their work as well as present their final project. All students are actively
engaged in every class through the engineering process. According to the 2015 PDE reporting
Founders' Hall 8th grade demonstrated evidence that the school met the standard for PA academic
growth in science. Biology Proficient Scores increased 6.1% and Advanced Scores by 12.2%.
Although, there was significant evidence that the school did not meet the standard for PA Academic
Growth over a 3 yr. average in the Biology Keystone Exams, there is significant evidence that the
school exceeded the standard for PA Academic Growth in the year 2015.
The district has focused on increasing rigor, building relevance, and developing relationships as part
of our professional development initiative. Teachers have received professional development
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trainings on the topics of :Using Data for Literacy Decision Making, Building Blocks of Literacy,
Supporting Learners With Special Needs, Universal Design for Learning, Family Engagement,
Transitions, Supporting English Language Learners , Eight Mathematical Practices of the Common
Core, Connecting Mathematical Concepts, and the Three Main Shifts in Common Core Mathematics.
Departmental planning meetings occur monthly to examine common assessments, curriculum
changes based on student need, and data analysis and alignment to the SAS suggested lessons. A
Data Committee has been formed to ensure that data is being collected, processed and utilized for
the benefit of student instruction.
Beginning with the 2010-11 school year and continuing into the present, focus continued with
“Move, Engage, Assess; Every Child, Every Day.” Due to budget cuts, Class size has increased, afterschool programs have been cut. However, we are in our second year of Peer Mentoring. This activity
enables teachers to collaborate and share resources to increase student performance in a variety of
ways. Community Academies have been formed to promote and build relationships with district and
community members. Each month Twin Rivers Primary has Parent Involvement activities. Some of
the activities are held before {Basket Ball with Dad} during school {Classroom activities, Be Your
Favorite Literary Character} After {Barnes and Nobel, Earth Day, Sight Word Bingo, Camp Read
S'More} The variety of times for the activities helps to cover all of the parents’ time constraints.
Despite our hardships and constraints, our district was ranked in the top 5 out of 45 high schools in
Allegheny County in SPP growth (12-13)(13-14) and the 2014-2015 SLO goals met or exceeded the
performance measures established by individual teachers.

District Accomplishments
Accomplishment #1:
Promotion of Parental Involvement and Community Partnerships are made available through
electronic on-line home/school communication via Ipass. Emergency communications as well as
electronic gradebooks.
Accomplishment #2:
According to the 2015 PDE reporting Founders' Hall 6th grade demonstrated moderate evidence
that the school exceeded the standard for PA academic growth in math. 7th grade math displayed
evidence that the school met the standard for PA academic growth. 8th grade showed significant
evidence that the school exceeded the standard for PA academic growth. According to the 2015

PDE reporting Founders' Hall 7th grade reading displayed evidence that the school met the
standard for PA academic growth. 8th grade showed significant evidence that the school
exceeded the standard for PA academic growth. 6th grade reading also showed growth when
using the three year growth measure. According to the 2015 PDE reporting Founders' Hall 8th
grade demonstrated evidence that the school met the standard for PA academic growth in science.
Accomplishment #3:
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On a weekly basis students attend a class in the STEM lab. Students are exposed to Science,
Technology, Engineering, and Math through multiple hands on group experiences. Students work in
groups to problem solve, collect data, make predictions, improve their work as well as present their
final project. All students are actively engaged in every class through the engineering process.
Accomplishment #4:
According to the 2014-2015 DIBELS Benchmark Data, 59% of the third grade students, 54% of the
fourth grade students, and 51% of the fifth grade students scored in the Advanced category in Oral
Reading Fluency, Words Correct, and Oral Reading Accuracy at the end of the school year.
According to the beginning of the year 2015-2016 DIBELS Benchmark Data, 42% of third grade
students, 53% of fourth grade students, and 41% of fifth grade students scored in the Advanced
category in Oral Reading Fluency, Words Correct, and Oral Reading Accuracy.
According to the beginning of the 2015-2016 GRADE Reading benchmark data, the following
results show the percentage of students who scored On or Above Benchmark for the total test
composite score involving sentence comprehension, passage comprehension, and vocabulary.
3rd Grade - 51%.
4th Grade - 67%
5th Grade - 51%
According to the end of the year 2014-2015 PLATO Math Benchmark data, the following results
show the percentage of students who scored Proficient and Advanced:
3rd Grade - 73% in Numbers and Operations in Base Ten, 61% in Numbers and Operations in
Fractions
4th Grade - 67% in Algebraic Concepts, 67% in Numbers and Operations
5th Grade - 65% in Geometry, 58% in Operations and Algebraic Thinking
According to the 2014-2015 DIBELS Benchmark Data the following results show the percentage of
students who scored Advanced:
Kindergarten- 71% Phoneme Segmentation Fluency
1st Grade- 50% Nonsense Word Fluency Whole Words Correct
2nd Grade- 49% Words Correct and Oral Reading Accuracy
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As a whole, 57% of the students at Twin Rivers Primary scored Advanced on the DIBELS Benchmark
Assessment.
According to the 2014-2015 Math Benchmark Data the following results show the percentage of
students who scored Advanced:
Kindergarten- 83% Geometry {Up 33% from the begining of the year}
1st Grade- 83% Geometry {Up 34% from the begning of the year}
2nd Grade- 83% - Numbers Base Ten {Up 30% from the begning of the year}
According to the 2014-2015 GRADE Benchmark Assessments the following results compare the
Growth Scale Values (GSV) from the Fall to Spring:
Kindergarten students Fall scores were 24 GSV they increased to 91 GSV
1st grade students Fall scores were 317 GSV they increased to 369 GSV
2nd grade students Fall scores were 365 GSV they increased to 394 GSV
Accomplishment #5:
A Data Committee has been formed to ensure that data is being collected, processed and utilized for
the benefit of student instruction.
We are in our second year of Peer Mentoring. This activity enables teachers to collaborate and share
resources to increase student performance in a variety of ways.
Community Academies have been formed to promote and build relationships with district and
community members. Classes will be offered by various teachers.
Staff enrichment has been created by way of Afterschool Academies where they learn/share
invaluable tools, resources and strategies to improve or enhance their lessons.
Accomplishment #6:
Juniors showed growth in the “All Student Group” and all “Subgroups” on the 2011-2012 PSSA
Exams before the transition to the Keystone Exams.
Biology Proficient Scores increased 6.1% and Advanced Scores by 12.2%
In Literature, our Proficient scores increased 4.1% and our Advanced Scores increased 1.3%
Algebra I Scores in the Proficient category increased 4.8% and the Advanced category increased
2.8%
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Although, there was significant evidence that the school did not meet the standard for PA Academic
Growth over a 3 yr average in the Biology Keystone Exams, there is significant evidence that the
school exceeded the standard for PA Academic Growth in the year 2015.
For the English Literature Keystone Exams, the school has met and exceeded the standard for PA
academic growth.
In Math, while students did not meet the standard for PA Academic Growth over a 3 yr average,
there is evidence in 2015 that the school exceeded the standard for PA Academic Growth.
Accomplishment #7:
Ranked in the top 5 out of 45 high schools in Allegheny County in SPP growth (12-13)(13-14)
Accomplishment #8:
Monthly parent involvement meetings are offered.
Accomplishment #9:
Our overall attendance for 2014-15 was 92%.
Accomplishment #10:
According to data from the 2014-15 end of year math assessment, the average overall growth for
Kindergarten was 35%, first grade was a growth of 30% and second grade increased by 20%.
Accomplishment #11:
On a weekly basis, K-2 students attend class in a math lab where they experience hands on
intruction using manipulatives to support and extend classroom instruction.
Accomplishment #12:
In Second Grade according to the Dibels End of the Year Benchmark Test for DORF words correct,
students were able to increase scores from 46% to 52% at or above benchmark. In addition,
students were able to increase their DORF accuracy from 54% to 62% at or above benchmark.
Accomplishment #13:
In First Grade according to the Dibels Mid Year Benchmark Test for Nonsense Word Fluency, 62%
of the students were at or about benchmark.
Accomplishment #14:
In Kindergarten according to the Dibels End of Year Benchmark Test for Phonemic Segmentation
Fluency, 73% of the students were at or above benchmark.
Accomplishment #15:
Kindergarten receives 20 minutes daily of reading enrichment instruction. All other grades receive
40-43 minutes daily of reading enrichment instruction. Student data is analyzed during grade level
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meetings and adjustments are made accordingly to groups affected. As new students arrive to the
school, data is collected and students are placed according to their needs. Math tutoring is given to
students who demonstrate the need for additional support.
Accomplishment #16:
Departmental planning meetings occur monthly to examine common assessments, curriculum
changes based on student need, and data analysis and alignment to the SAS suggested lessons.

Teachers have received professional development trainings on the topics of :Using Data for
Literacy Decision Making, Building Blocks of Literacy, Supporting Learners With Special Needs,
Universal Design for Learning, Family Engagement, Transitions, Supporting English Language
Learners , Eight Mathematical Practices of the Common Core, Connecting Mathematical
Concepts, and the Three Main Shifts in Common Core Mathematics.
Accomplishment #17:
The 2014-2015 SLO goals met or exceeded the performance measures established by individual
teachers.
Accomplishment #18:
Reading and Math teachers administer CDT testing to drive planning for classroom instruction and
enrichment activities based on student needs.

District Concerns
Concern #1:
Transitions between levels throughout a students’ educational experience.
Concern #2:
The use of student assessment data to determine learners’ specific needs and course of study.
Concern #3:
There is a concern about the amount of funding that the district receives. When we don't get the
money that we need, resources, materials, human resources are not available.
Concern #4:
There needs to be a system in place for integrating new students into the school environment and
classroom to ensure a positive learning climate. This includes having an active student account,
locker assignment, and homeroom.
Concern #5:
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Technology is not always accessible or available to enhance the learning process and allow students
to remediate through online programs. All of which prepares students for 21st century
requirements. IN addition, technology, both software and equipment is unreliable. This is a concern
because it poses safety concerns as well as legal issues. It also takes instructional time away from
students. There is no back up plan when technology does fail.
Concern #6:
Professional development is not always aligned with student and teacher needs, specifically in the
area of data analysis.
Concern #7:
There is discrepancy in what is required during the regular school year and summer credit recovery
which hinders the child from advancing to the next course. This is especially a problem in Keystone
Testing areas.
Concern #8:
Not all classroom teachers design standards aligned, differentiated instruction that reflects
challenging learning expectations for all students. We need to assure that research-based
instruction practices are implemented across all classrooms and comprise the majority of observed
practices in each classroom.
Concern #9:
There was significant evidence that 6th grade did not meet the standard for PA academic growth in
reading according to the 2015 PSSA data. However, students overall showed growth on the three
year measure.
Concern #10:
The Social Studies curriculum at the High School level needs improvement.
Concern #11:
In reading, no subgroups made AYP. However, students overall, the white non-Hispanic and
Economically Disadvantaged made AYP by special provision.
In Math, the concerns are the IEP Special Education subgroup did not make AYP. Students overall,
Black/African American non-Hispanic and economically disadvantaged subgroups made AYP by
special provisions.
Concern #12:
All building administrators do not attend all Professional Development sessions.
Concern #13:

94
Diagnostic assessments are not always used to target appropriate interventions for students who
are academically at risk. An intervention infrastructure needs to be developed which identifies
appropriate materials and resources that are linked to student needs at all three RTII tiers.
Concern #14:
The curricula for all courses and content areas do not clearly delineate what students are supposed
to know and be able to do, i.e. there are written competencies for all courses. The curricula for all
courses and content areas for which related state standards have been established need to be
aligned with those state standards and teachers across all classrooms need to consistently base
lesson design on the competencies included in the established curricula.
Concern #15:
Not all classroom teachers design standards aligned, differentiated instruction that reflects
challenging learning expectations for all students. We need to assure that research based
instructional practices are implemented across all classroom and comprise the majority of observed
practices in each classroom.
Concern #16:
The current corereading program, Harcourt Storytown, does not provide enough phonics instruction
to fit the needs of the students.
According to Dibels, students in K-5 need intensive support in Nonsense Word, Oral Reading Fluency
Concern #17:
According to PLATO, students in 3rd-5th scored at grade level at the beginning baseline and 4th grade
scored below basic in Geometry

Prioritized Systemic Challenges
Systemic Challenge #1 (Guiding Question #1) Establish a district system that fully ensures
consistent implementation of standards aligned curricula across all schools for all students.
Systemic Challenge #2 (Guiding Question #2) Establish a district system that fully ensures the
consistent implementation of effective instructional practices across all classrooms in each school.
Systemic Challenge #3 (Guiding Question #3) Establish a district system that fully ensures staff
members in every school use standards aligned assessments to monitor student achievement and
adjust instructional practices.
Systemic Challenge #4 (Guiding Question #7) Establish a district system that fully ensures students
who are academically at risk are identified early and are supported by a process that provides
interventions based upon student needs and includes procedures for monitoring effectiveness.
Aligned Concerns:
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The use of student assessment data to determine learners’ specific needs and
course of study.

Systemic Challenge #5 (Guiding Question #10) Establish a district system that fully ensures
professional development is focused, comprehensive and implemented with fidelity.
Systemic Challenge #6 (Guiding Question #0) A need for a data analyst who will be responsible for
overseeing local and state assessments, gathering trend data, and providing professional
development strategies based on areas of need.
Systemic Challenge #7 (Guiding Question #0) The creation of Career ladder coaching positions have
been shown to strongly impact teacher performance and build teacher capacity in the use of
assessment data.
Systemic Challenge #8 (Guiding Question #0) Coaches will support the building leadership in
targeted professional development providing teachers with invaluable trainings that support the
move toward student achievement.
Systemic Challenge #9 (Guiding Question #0) Increased professional development time and
planned 3 – 5 year professional development.
Systemic Challenge #10 (Guiding Question #0) A curriculum that is research and evidence-based
that has been determined to have the highest impact on raising student achievement.
Systemic Challenge #11 (Guiding Question #0) Teacher support provided through instructional
rounds, walkthroughs, formal and informal evaluations.
Systemic Challenge #12 (Guiding Question #0) The adoption of district-wide evaluation plans tied
to student achievement, and coaching initiatives.
Systemic Challenge #13 (Guiding Question #0) Continued and additional professional development
on strategies that show positive outcomes for teachers’ professional growth.
Systemic Challenge #14 (Guiding Question #0) Develop methods to determine the systemic needs
of students regarding curriculum and instruction.
Aligned Concerns:
The use of student assessment data to determine learners’ specific needs and
course of study.

Systemic Challenge #15 (Guiding Question #0) The development of a world language program
across all grade levels.
Aligned Concerns:
The use of student assessment data to determine learners’ specific needs and
course of study.
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Systemic Challenge #16 (Guiding Question #0) Standards-based education promotes the idea that
content, instruction, and assessment must be aligned to provide students with a coherent and
cohesive literacy experience in school.
Aligned Concerns:
The use of student assessment data to determine learners’ specific needs and
course of study.

Systemic Challenge #17 (Guiding Question #0) Standards-based assessments are used as a tool for
teachers and students to set clear targets and expectations.
Aligned Concerns:
The use of student assessment data to determine learners’ specific needs and
course of study.

Systemic Challenge #18 (Guiding Question #0) A comprehensive assessment plan includes
students’ active participation in monitoring and evaluating their own work.
Aligned Concerns:
The use of student assessment data to determine learners’ specific needs and
course of study.

Systemic Challenge #19 (Guiding Question #0) The elementary staff is currently taking part in
Diary Mapping of literacy.
Systemic Challenge #20 (Guiding Question #0) The middle school and high school recognize the
need to strengthen the reading and writing across the curriculum initiatives and build capacity of
core subject teachers to emphasize literacy standards in both reading and writing. As a result
Collin’s Writing and the “Do-Now Initiatives” and has been adopted to support the initiatives.
Systemic Challenge #21 (Guiding Question #0) At the high school level evidence suggest that the
English/ Language Arts curriculum is aligned to both the PA Standards and the PA Common Core
Standards.
Systemic Challenge #22 (Guiding Question #0) The Head Start Program established a long range
plan to include annual goals which address school readiness.
Systemic Challenge #23 (Guiding Question #0) The district needs to fully integrate reading, writing,
speaking, and listening into all subject areas.
Systemic Challenge #24 (Guiding Question #0) Literacy and literacy initiatives are always a priority
during planning, scheduling, budgeting, curriculum development and professional development.
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Systemic Challenge #25 (Guiding Question #0) Notable weaknesses in this section include poor
parental involvement in planning and action and weak documentation of meetings that include
literacy based planning.
Systemic Challenge #26 (Guiding Question #0) The district has developed opportunities for
coordination of curriculum and for professional development.
Systemic Challenge #27 (Guiding Question #0) The district has developed LEARN teams that assist
with the student transition from Pre-school to Kindergarten.
Aligned Concerns:
Transitions between levels throughout a students’ educational experience.

Systemic Challenge #28 (Guiding Question #0) The development of activities to promote family
engagement.
Aligned Concerns:
Transitions between levels throughout a students’ educational experience.

Systemic Challenge #29 (Guiding Question #0) Evidence provided by the College and Career
Readiness Counselor that transition programs are in place at the secondary level to assist high
school students in developing a plan for post-secondary involvement; however they recognize that
there is an ongoing need to educate families on college and career readiness.
Aligned Concerns:
Transitions between levels throughout a students’ educational experience.

Systemic Challenge #30 (Guiding Question #0) We recognize the need for student transition
services, however currently there is no transition team in place at the elementary level.
Aligned Concerns:
Transitions between levels throughout a students’ educational experience.
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District Level Plan
Action Plans
Goal #1: Provide a safe and nurturing environment while motivating each student to set
personal goals and perform to the very best of his/her ability.
Related Challenges:

















Establish a district system that fully ensures consistent implementation of
standards aligned curricula across all schools for all students.
Establish a district system that fully ensures the consistent implementation of
effective instructional practices across all classrooms in each school.
Establish a district system that fully ensures staff members in every school use
standards aligned assessments to monitor student achievement and adjust
instructional practices.
Establish a district system that fully ensures students who are academically at
risk are identified early and are supported by a process that provides
interventions based upon student needs and includes procedures for monitoring
effectiveness.
Establish a district system that fully ensures professional development is
focused, comprehensive and implemented with fidelity.
A need for a data analyst who will be responsible for overseeing local and state
assessments, gathering trend data, and providing professional development
strategies based on areas of need.
The creation of Career ladder coaching positions have been shown to strongly
impact teacher performance and build teacher capacity in the use of assessment
data.
Coaches will support the building leadership in targeted professional
development providing teachers with invaluable trainings that support the move
toward student achievement.
Increased professional development time and planned 3 – 5 year professional
development.
A curriculum that is research and evidence-based that has been determined to
have the highest impact on raising student achievement.
Teacher support provided through instructional rounds, walkthroughs, formal
and informal evaluations.
The adoption of district-wide evaluation plans tied to student achievement, and
coaching initiatives.
Continued and additional professional development on strategies that show
positive outcomes for teachers’ professional growth.
Develop methods to determine the systemic needs of students regarding
curriculum and instruction.
The development of a world language program across all grade levels.
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Standards-based education promotes the idea that content, instruction, and
assessment must be aligned to provide students with a coherent and cohesive
literacy experience in school.
Standards-based assessments are used as a tool for teachers and students to set
clear targets and expectations.
A comprehensive assessment plan includes students’ active participation in
monitoring and evaluating their own work.
The elementary staff is currently taking part in Diary Mapping of literacy.
The middle school and high school recognize the need to strengthen the reading
and writing across the curriculum initiatives and build capacity of core subject
teachers to emphasize literacy standards in both reading and writing. As a result
Collin’s Writing and the “Do-Now Initiatives” and has been adopted to support
the initiatives.
At the high school level evidence suggest that the English/ Language Arts
curriculum is aligned to both the PA Standards and the PA Common Core
Standards.
The district needs to fully integrate reading, writing, speaking, and listening into
all subject areas.
The Head Start Program established a long range plan to include annual goals
which address school readiness.
Literacy and literacy initiatives are always a priority during planning, scheduling,
budgeting, curriculum development and professional development.
Notable weaknesses in this section include poor parental involvement in
planning and action and weak documentation of meetings that include literacy
based planning.
The district has developed opportunities for coordination of curriculum and for
professional development.
The district has developed LEARN teams that assist with the student transition
from Pre-school to Kindergarten.
The development of activities to promote family engagement.
Evidence provided by the College and Career Readiness Counselor that transition
programs are in place at the secondary level to assist high school students in
developing a plan for post-secondary involvement; however they recognize that
there is an ongoing need to educate families on college and career readiness.
We recognize the need for student transition services, however currently there
is no transition team in place at the elementary level.

Indicators of Effectiveness:
Type: Annual
Data Source: PVAAS
Specific Targets: Individual Growth by each student.

Type: Annual
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Data Source: Graduation Rate
Specific Targets: Increase in the number of students who graduate.

Type: Annual
Data Source: PSSA and Keystone Test Scores
Specific Targets: Continued increase in SPP score for each building

Type: Annual
Data Source: Attendance Records
Specific Targets: The district intends to increase daily attendance and decrease
the truancy rate district-wide.

Type: Annual
Data Source: Safe School Report
Specific Targets: The district intends to decrease the number of suspensions
and expulsions district-wide.

Strategies:
Common Assessment within Grade/Subject
Description: WWC reports the effective use of data can have a positive
impact upon student achievement; using common assessments to inform
teacher practice is one such use of data. (Source:
http://ies.ed.gov/ncee/wwc/pdf/practice_guides/dddm_pg_092909.pdf )
Teacher Moderation: Collaborative Assessment of Student Work and
Common Assessments provide detailed looks at the development and use
of common assessments. (Sources:
http://www.edu.gov.on.ca/eng/literacynumeracy/inspire/research/Teac
her_Moderation.pdf and Common Assessments: Mike Schmoker. (2006)
Results Now: How We Can Achieve Unprecedented Improvements in
Teaching and Learning. Alexandria, Va.: ASCD.)
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SAS Alignment: Assessment, Instruction

Data Analysis Procedures, Data-Informed Instruction, Data Teams
& Data Warehousing
Description: Using Student Achievement Data to Support Instructional
Decision Making provides a WWC reporting of various strategies related to
the acquisition, analysis, and application of student data. (Source:
http://ies.ed.gov/ncee/wwc/pdf/practice_guides/dddm_pg_092909.pdf )
SAS Alignment: Assessment, Instruction

Family Literacy Activities
Description: Family Literacy Activities include those activities where
parent involvement in literacy acquisition is narrowly defined to include
parent-child activities that focus on reading. A meta-analysis of 14
intervention studies indicates that family literacy activities have a high
effect size on reading skill acquisition in grades K-3.
(Source:http://lincs.ed.gov/publications/pdf/lit_interventions.pdf )
SAS Alignment: Instruction

Curricula Development (Writing)
Description:
Develop a curricula for all courses and content areas which clearly
delineate what students are supposed to know and be able to do. This will
ensure consistency in expectations and experiences across grade levels,
within multiple buildings throughout the district.
SAS Alignment: Standards, Assessment, Curriculum Framework, Instruction,
Materials & Resources, Safe and Supportive Schools

Curriculum Accountability (Monitoring and Evaluating)
Description:
Provide common objectives and assessments for teachers to use as the
basis of lesson design so that teachers remain on target for completion of
the curriculum.
SAS Alignment: Standards, Assessment, Curriculum Framework, Instruction,
Materials & Resources, Safe and Supportive Schools
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Standards Aligned System
Description:
Ensure that all elements of the Curriculum Framework from the
Pennsylvania Department of Education's Standards Aligned System (SAS)
are effectively incorporated into lesson planning processes.
SAS Alignment: Standards, Assessment, Curriculum Framework, Instruction,
Materials & Resources, Safe and Supportive Schools

Establishment of Courses
Description:
Establish procedures for measuring mastery of the objectives of planned
courses, instructional units and interdisciplinary studies are established.
SAS Alignment: Standards, Assessment, Curriculum Framework, Instruction,
Materials & Resources, Safe and Supportive Schools

Student Achievement
Description:
Create a method to monitor the progress of student achievement; there are
district procedures in place to independently and objectively validate the
assessments used every six years.
SAS Alignment: Standards, Assessment, Curriculum Framework, Instruction,
Materials & Resources, Safe and Supportive Schools

Assessment
Description:
Use assessment information is used across the district to assist students
who have not demonstrated achievement of the academic standards at a
proficient level or higher.
SAS Alignment: Standards, Assessment, Curriculum Framework, Instruction,
Materials & Resources, Safe and Supportive Schools

Curriculum Mapping (Process)
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Description:
Use of the curriculum mapping process to vertically align curriculum
according to the recently revised PA Common Core Standards from
Kindergarten through grade 12.
SAS Alignment: Standards, Assessment, Curriculum Framework, Instruction,
Materials & Resources

Aligned Assessments
Description:
To ensure that materials and resources are aligned and supportive of
academic standards OR progress from one grade level to the next. The
DIBELS and GRADE benchmark information will help to determine the
academic progress that needs to be met for students from one grade level
to the next.
SAS Alignment: Assessment

Encourage Diversity in the Hiring Process
Description:
Research has showed that a diverse employment pool positively impacts
the work place and student achievement. The district will work in mamy
ways to achieve this goal. Methods included:










MASD will expand our advertising efforts for all positions by continuing to
post on our website and at the unemployment office. In addition, we will
add available positions to our social media posts, advertise in the
Pittsburgh Courier, send postings to local churches, American Legions, and
local government offices.
Any person with a two or four year degree may be eligible to substitute in
our schools.
Flexibility in the amount of days any substitute can work.
Flyers to increase awareness for the requirements of our available
positions
Continue to follow School Board Policy #304.1 “Hiring Guidelines.
District personnel continues to contact Lincoln and Cheyney. (Historically
Black Colleges in Pennsylvania)
Attend the Pennsylvania teacher recruitment fairs
Work with local colleges/universities to enhance our recruitment of
student teachers
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SAS Alignment: Instruction, Safe and Supportive Schools

Survey Staff, Students, Parents and Other Stakeholders
Description:
MASD value the input from all members of the MASD community. Input
from all stakeholders can help us improve our methods and thus improve
student achievement.
Ways that surveys will be used:





As a part of our professional development, we will conduct a perception
survey to better understand our staff’s expectations for students. We will
utilize a university developed survey that has both validity and reliability.
Our professional development will then address identified needs from the
perception survey. We will continue to provide teachers with strategies
necessary to teach the standards and common core while understanding
culturally sensitive issues.
Parents will be surveyed to identify what they would like to see within the
district
Other surveys will be utilized as necessary.
SAS Alignment: Instruction, Materials & Resources, Safe and Supportive
Schools

After-School Activities: Extra Curricular, Co-Curricular and Athletic
Activities
Description:
Afterschool activities are important for all students to develop as positive
social interactions and become a well rounded person.
SAS Alignment: Instruction, Materials & Resources, Safe and Supportive
Schools

Legislative and Policies
Description:
The district will continue to review and develop appropriate policies to
guide the school district.
SAS Alignment: Safe and Supportive Schools
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Educational Options
Description:
Continue and expand educational options for all students within the
district. Including, but not limited to online learning, alternative education,
academies within our schools, etc.
SAS Alignment: Curriculum Framework, Instruction, Materials & Resources

MASD on the Move
Description:
Move about the school district and have conversations with stakeholders
to better understand what the needs of the community
are. Administrators will hold periodical meetings throughout the
community.
SAS Alignment: Safe and Supportive Schools

Public Relations
Description:
MASD will continue to develop and maintain school-community relations
to establish and maintain communitcation that informs the
parents/guardians and public and involves them in the educational goals
and programs of the district's schools.

SAS Alignment: Curriculum Framework, Safe and Supportive Schools

Good Health Initiatives
Description:
MASD will continue to seek ways to better the health of all of its' students,
staff and community.
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SAS Alignment: Safe and Supportive Schools

Special Education Services
Description:
Provide for all students appropriate special education services based on
their needs. Services include but not limited to academic support,
emotional support, behavioral support, speech, PT, OT, etc..
SAS Alignment: Instruction, Safe and Supportive Schools

Student Personal Goals
Description:
The district will implement a process to assist students throughout their
educational time at MASD to set personal goals and work to obtain
them. Goals will be both short term and long term. They will develop a
senior project over the course of their time at the high school to be
presented during their senior year. Career exploration will take place
during the elementary, middle and secondary years.
SAS Alignment: Materials & Resources, Safe and Supportive Schools

Technology
Description:
MASD will continue to strive to use the most up to date technologies
available to educate our students. We will allow students to explore new
technologies and work with them to make sure they are ready to enter the
work force or college.
SAS Alignment: Standards, Materials & Resources

Implementation Steps:
Autism
Description:
Students identified on the Autism Spectrum have access to the same
academic and non academic activities as students who are not
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identified. The staff in McKeesport Area School District will continue to
receive support from the Special Education Department via workshops
and consultations centering on students who are identified on the Autism
continuum. Resources from within the district along with outside
consulting firms/agencies as well as the Allegheny Intermediate Unit and
PaTTAN will provide district members with resources and best practice
methods to ensure the effective inclusion of all students in the least
restricted setting.
Parent workshops will continue to be offered during the year on topics
relating to Autism. Through the use of a parent survey, workshop
topics will be developed based on parent interests/request for assistance.
Evidence of implementation:
Sign in sheets
Agendas
Evaluation summaries
Surveys
Start Date: 1/1/2015

End Date: 11/1/2018

Program Area(s): Special Education
Supported Strategies:


Special Education Services

Behavior Support
Description:
The McKeesport Area School District's Behavioral Support Plan will
continue to be enforced and adhered to by all students and staff. All staff
are trained on positive behavioral support techniques as well as crisis
prevention interventions/de-esculation techniques. Special education
teachers along with guidance counselors receive training regarding
conducting functional behavioral assessments and the development of
appropriate behavior support plans. A consultant from the Allegheny
Intermediate Unit provides on going support to buildings, teachers and
parents in an effort to maximize student learning while reducing
inappropriate behavior. As part of the intervention model within the
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school buildings, behaviors of students are monitored, assessed and plans
are developed in accordance with data secured via FBAs.
The district's school psychologists provide support and guidance to
teachers, administrators and parents relating to student
behaviors. Through 1:1 and small group sessions, they work with students
on issues relating to social/emotional and behavioral needs. As part of
IEP or intervention teams the school psychologists work with teachers,
guidance counselors and parents to develop effective and appropriate
plans that target inappropriate behavior while teaching appropriate
alternate behaviors.
Building teams will utilize knowledge of positive behavioral supports and
FBAs to develop appropriate plans for students receiving interventions
prior to any special education referral. Data collection and analysis of that
data will take place to effectively monitor a interventions success or lack
there of.
Parents' participation in behavior plans and interventions will improve the
consistency and quality of support provided to students.

Evidence of implementation:
Sign in sheets
Agendas
Evaluation summaries
Surveys
Start Date: 1/1/2015

End Date: 11/1/2018

Program Area(s): Special Education
Supported Strategies:


Special Education Services

Paraprofessional
Description:
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McKeesport Area School District employs 41 paraprofessionals who work
throughout the district buildings in grades K thru 12. They are required to
obtain a minimum of 20 hours of training relating to their position during
each school year. The district provides in house trainings as well as
information regarding trainings offered by PaTTAN or other agency
providers. As part of their yearly trainings, the paraprofessionals take part
in CPR/First Aid, Crisis Prevention Intervention, confidentiality and an
overview of special education policies and procedures within the
district. It should be noted that disability specific training, is and will
continue to be provided to paraprofessionals who work with children
with specific needs. Administrators, teachers and paraprofessionals are
given an opportunity to provide their input regarding the type of training
needed during the year.
All para professionals are highly qualified and all new hires are required to
possess either a two or four year college degree.

Evidence of Implementation:
Observations and evaluation summaries from building principals and/or
Director of Special Education
Agendas from professional development activities
Possession of college degree

Start Date: 1/1/2015

End Date: 11/1/2018

Program Area(s): Special Education
Supported Strategies:


Special Education Services

Transition
Description:
The McKeesport Area School District runs its own special education
department and operates its own vocational-technical programs. There is
a collaborative team effort between special education staff and vocational
staff to prepare students with disabilities for post secondary education
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and/or training. Special education students are offered programs for Tech
Prep, Preliminary Scholastic Aptitude Test (PSAT), Scholastic Aptitude
Test (SAT) and/or American College Testing (ACT). Arrangements are
made in advance with the Guidance Counselor to provide needed
accommodations for the test. Grade nine students will take an 18-week
Freshman Seminar class, called Technical Exploration, rotating through all
of the vocational shop areas, learning about the different career clusters
and jobs associated with each cluster. Agencies, such as the Office of
Vocational Rehabilitation (OVR), Association for Habilitation &
Employment of the Developmentally Disabled (AHEDD), Life’s Work, and
Goodwill Industries provide job assessment, training, assistance and
follow-up. Students also participate in the ‘Career Cruising’ Internet
program providing valuable information with regards to career
choices. Career education provides information regarding Community
colleges, Junior colleges, Universities and Adult Training
facilities. Students are assessed for their interests, aptitudes, abilities and
preferences through several of the following methods: student interviews,
student surveys, parent/guardian interviews and/or surveys,
observations, functional vocational assessments, work samples, situational
assessments, standardized test, aptitude tests, interest tests or
achievement tests.
Students may receive work-related training by volunteering at a
community site with a professional or paraprofessional job coach to learn
work skills and work ethics. This is a strictly on-the-job work experience
for the students with no pay involved. Many local community businesses
participate in this program.
Students with disabilities are encouraged to participate in any school
activity, sport or organization. During the student interview, the students
are asked what school activities or organizations they belong to. If they
state “none”, then they are asked what they would like to belong to or
participate in. Information is provided to help them become involved in
the activity or sport. Community transition activities are planned on a
regular basis providing instruction on how to access and participate in
community leisure or recreational activities, such as bowling, eating
out, and ordering in restaurants, shopping, going to events in downtown
Pittsburgh, going to movie theaters, riding Port Authority buses, fishing,
walking the school track or walking through the park or on the bike
trail. Students also visit the Carnegie Library in McKeesport to read and
check out books. Students in the life skills classes implement an
entrepreneurship program to make projects, sell them and use the money
to fund some of the community activities, along with learning about
purchasing materials, inventory skills, banking skills and record keeping
skills.
In an attempt to ensure that appropriate transition goals and objectives
are developed in the IEP, continuous efforts are taken to ensure that
parents, students, and staff are provided with relevant and up to date
information pertaining to transition. Transition in-services are provided
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to family and community members each year as part of the on-going
parental and staff training. Transition information is disseminated by the
Director of Special Education to special education staff, as it becomes
available throughout the school year. Folders and CD’s containing
Transition information are provided to each student of Transition age. We
also use our district website to relay information pertaining to training
both in the district and outside.
Students with disabilities are encouraged to participate in any
school activity, sport or organization. During the student
interview, the students are asked what school activities or
organizations they belong to. If they state “none”, then they
are asked what they would like to belong to or participate
in. Information is provided to help them become involved in
the activity or sport. Community transition activities are
planned on a regular basis providing instruction on how to
access and participate in community leisure or recreational
activities, such as bowling, eating out, and ordering in
restaurants, shopping, going to events in downtown
Pittsburgh, going to movie theaters, riding Port Authority
buses, fishing, walking the school track or walking through the
park or on the bike trail. Students also visit the Carnegie
Library in McKeesport to read and check out books.
In an attempt to ensure that appropriate transition goals and
objectives are developed in the IEP, continuous efforts are
taken to ensure that parents, students, and staff are provided
with relevant and up to date information pertaining to
transition. Transition in-services are provided to family and
community members each year as part of the on-going
parental and staff training. Transition information is
disseminated by the Transition Coordinator to special
education staff, as it becomes available throughout the school
year. Folders and CD’s containing Transition information are
provided to each student of Transition age.

Evidence of Implementation:
Documentation within IEPs
Agendas from professional development activities
PDE required transition training (cohort 5) "Ensuring Effective Secondary
Programs and Post-Secondary Outcomes"
Attendance sheets from Community Expo
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Monthly attendance at Transition Council Meetings offered through the
AIU3 and sharing the resources with colleagues

Start Date: 1/1/2015

End Date: 11/1/2018

Program Area(s): Special Education
Supported Strategies:



Educational Options
Special Education Services

Reading NCLB #1
Description:
The district has focused on increasing rigor, building relevance, and
developing relationships as part of our professional development
initiative. Expanding teachers’ background knowledge through
professional development and book study utilizing the following texts: Jay
McTighe and Grant Wiggins, Understanding by Design; Heidi Hayes Jacob’s,
Curriculum 21; Robin Jackson’s, Never Work Harder than Your Students;
Tony Wagner’s, Global Achievement Gap; and Horatio Sanchez’s, Brain
Based Approach to Closing the Achievement Gap, has set the ground work
for building capacity in the classrooms to prepare students for college and
career paths. This initiative involved all teachers and staff to focus on a
common goal: student success. A team of teachers at all levels was
developed to engage professional staff in aligning the curriculum to the PA
Standards identified on the SAS Framework and the Common Core
Standards. In this process over the past few years, discourse has ensued
regarding benchmark, summative, and formative assessments. With the
help of the PDE appointed Distinguished Educator (DE), much time has
been spent on analyzing data trends to: align instruction; identify vertical
and horizontal gaps and overlaps within the curriculum and instruction;
and utilize all accessible data. Literacy Coaches at all levels have helped to
support teachers in using the data to drive their instruction, implementing
best practice instructional strategies, utilizing formative assessments and
looking at student work in collaborative teams. For the 2009-10 school
year, the mantra “Move, Engage, Assess” was adopted and professional
development centered on: active student and teacher involvement in
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lessons, cooperative grouping, and formative assessment. For the 2010-11
school year, focus continued with “Move, Engage, Assess; Every Child,
Every Day” as well as an unprecedented model for professional
development. Pre-K through Grade 12 teachers were given the opportunity
to enroll in “Teacher Academies” to increase their content knowledge
within a core area. The four core areas teachers could choose from
included: Literacy, Math, Special Education, and Technology. Teachers
spent 12 hours over the course of 8 weeks deepening their core content
knowledge and applying their learning to the classroom.McKeesport Area
School District is committed to the development of a comprehensive
approach to literacy outcomes for all of our students.
The district has identified teacher leaders who will guide the literacy
development of staff via modeling, training/conferences and resources.

Evidence of Implementation:
Agendas from professional development activities
Sign in sheets
Evaluation summaries
Observations from building principal/district administration
Start Date: 1/1/2015

End Date: 11/1/2018

Program Area(s): Professional Education, Special Education, Gifted Education
Supported Strategies:


Common Assessment within Grade/Subject



Data Analysis Procedures, Data-Informed Instruction, Data Teams & Data
Warehousing



Family Literacy Activities



Curricula Development (Writing)



Curriculum Accountability (Monitoring and Evaluating)



Standards Aligned System



Establishment of Courses
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Assessment



Curriculum Mapping (Process)



Aligned Assessments

Curricula Related to State Standards
Description:
Develop the curricula for all courses and content areas for which related
state standards have been established are aligned with those state
standards.
Start Date: 7/1/2015

End Date: 12/31/2018

Program Area(s): Professional Education, Teacher Induction, Special
Education, Student Services, Gifted Education, Educational Technology
Supported Strategies:


Common Assessment within Grade/Subject



Data Analysis Procedures, Data-Informed Instruction, Data Teams & Data
Warehousing



Curricula Development (Writing)



Curriculum Accountability (Monitoring and Evaluating)



Standards Aligned System



Establishment of Courses



Assessment



Curriculum Mapping (Process)



Aligned Assessments

Differentiated Instruction Training

115
Description:
Train all classroom teachers to design standards aligned, differentiated
instruction that reflects challenging learning expectations for all students.
Start Date: 1/1/2014

End Date: 12/31/2018

Program Area(s): Professional Education, Teacher Induction, Special
Education, Student Services, Gifted Education, Educational Technology
Supported Strategies:


Special Education Services

Procedures
Description:
Establish procedures for all building administrators to provide feedback
that can be used to adjust ongoing teaching and learning based on
standards aligned assessments.
Start Date: 9/18/2013

End Date: 12/6/2016

Program Area(s): Professional Education, Teacher Induction, Special
Education, Student Services, Gifted Education, Educational Technology
Supported Strategies:


Common Assessment within Grade/Subject



Data Analysis Procedures, Data-Informed Instruction, Data Teams & Data
Warehousing



Curriculum Accountability (Monitoring and Evaluating)



Curriculum Mapping (Process)

Public Informed
Description:
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Establish a system for effectively distributing information about
summative assessments to the public.
Start Date: 7/1/2015

End Date: 12/31/2018

Program Area(s): Student Services
Supported Strategies:


Public Relations

SAS Incorporation
Description:
Effectively incorporate into district and school level assessment
development practices the Assessment (tabs: About, Keystone Exams,
Assessment Creator, Reference Materials) section of the Pennsylvania
Department of Education's Standards Aligned System (SAS).
Start Date: 7/1/2016

End Date: 6/30/2019

Program Area(s): Professional Education, Teacher Induction, Special
Education, Student Services, Gifted Education, Educational Technology
Supported Strategies:


Common Assessment within Grade/Subject



Data Analysis Procedures, Data-Informed Instruction, Data Teams & Data
Warehousing



Curricula Development (Writing)



Curriculum Accountability (Monitoring and Evaluating)



Standards Aligned System



Establishment of Courses



Student Achievement



Assessment



Curriculum Mapping (Process)
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Aligned Assessments

RTII and Student Assistance Program
Description:
Ensure district's administrative team uses a district-endorsed intervention
infrastructure consistently implemented across all schools to identify
appropriate materials and resources linked to student needs at all three
RTII program and Student Assistance Program
Start Date: 7/1/2016

End Date: 6/30/2019

Program Area(s): Professional Education, Special Education, Student Services
Supported Strategies:


Special Education Services

Interventions
Description:
Establish procedures that hold all building administrative teams
accountable for ensuring that instruction is adjusted when a student's
assessment results or other measures of performance indicate prescribed
interventions have not been effective.
Start Date: 1/2/2013

End Date: 6/30/2019

Program Area(s): Professional Education, Teacher Induction, Special
Education, Student Services, Gifted Education, Educational Technology
Supported Strategies:


Special Education Services

Professional Development Plan
Description:
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Establish professional development across a 3 to 5 year span and is limited
so that staff members at each school are not impacted by more than six
professional development initiatives (district plus school) during any
given year.
Start Date: 1/2/2013

End Date: 6/30/2019

Program Area(s): Professional Education, Teacher Induction, Special
Education, Student Services, Gifted Education, Educational Technology
Supported Strategies:


Common Assessment within Grade/Subject



Data Analysis Procedures, Data-Informed Instruction, Data Teams & Data
Warehousing



Family Literacy Activities



Curricula Development (Writing)



Curriculum Accountability (Monitoring and Evaluating)



Standards Aligned System



Establishment of Courses



Student Achievement



Assessment



Curriculum Mapping (Process)



Aligned Assessments



Survey Staff, Students, Parents and Other Stakeholders



Legislative and Policies



Educational Options



MASD on the Move



Good Health Initiatives



Special Education Services



Student Personal Goals
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Technology

Develop a Science and Social Studies SAS Aligned Curriculum
Description:
There will be science and social studies SAS aligned curriculum maps.
Start Date: 7/1/2015

End Date: 12/31/2018

Program Area(s):
Supported Strategies:


Common Assessment within Grade/Subject



Data Analysis Procedures, Data-Informed Instruction, Data Teams & Data
Warehousing



Standards Aligned System



Establishment of Courses



Assessment



Curriculum Mapping (Process)



Aligned Assessments

Develop a system that Ensures that all 9th Grade Students
Graduate in Four Consecutive Years
Description:
Graduation Rate will continually improve.
Start Date: 7/1/2015

End Date: 12/31/2018

Program Area(s): Special Education, Student Services
Supported Strategies:
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Common Assessment within Grade/Subject



Data Analysis Procedures, Data-Informed Instruction, Data Teams & Data
Warehousing



Curriculum Accountability (Monitoring and Evaluating)



Standards Aligned System



Student Achievement



Curriculum Mapping (Process)

Common Assessments aligned to the Anchors
Description:
In mathematics and English/Lang Arts teams of teachers have developed
common assessments to test students 8 times per year. The tests
encompass application of skills and an emphasis on reading
comprehension. Teachers have developed these tests in relation to the
anchors and standards. Mathematics tests have been altered to include
test items that relate to common core. Student strengths and weaknesses
can be determined and addressed both at the building and classroom
levels from the collection of data. In addition, gaps in the curriculum can
be identified and corrected when the teacher teams meet to restructure
the curriculum if necessary. Social studies teachers have also created
common assessments that will be give 7 times a year. The assessments in
social studies have been written so it encompasses reading skills with an
emphasis on application, vocabulary development, and skill application.
Start Date: 7/1/2015

End Date: 12/31/2018

Program Area(s): Professional Education
Supported Strategies:






Common Assessment within Grade/Subject
Standards Aligned System
Establishment of Courses
Student Achievement
Assessment
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Progress Monitor Individual Progress
Description:
For reading, student progress is monitored bi-monthly using DIBELS
progress monitor, Read Naturally, Harcourt Fluency and Comprehension
Measures to adjust instruction accordingly.
For math, student progress is monitored weekly with curriculum based
assessments and adjustments are made accordingly.
Formative assessment in reading and math occur daily to monitor and
adjust instruction.
Indicator of Implementation: teachers keep records of assessment data,
dibels progress monitoring data system for 3rd grade, grade books, edline
Start Date: 8/23/2013

End Date: 6/2/2017

Program Area(s): Student Services
Supported Strategies:


Student Personal Goals

Review the data
Description:
After each assessment period (Sept, Jan, Apr 2013-2015), data meetings are
held with teachers, administrators, and Title I Reading Specialists to review
data, set goals, and plan instruction and intervention. The data will also be
used to identify strengths and gaps within the curriculum.
Indicator of Implementation- Sign in sheets for data meetings
Start Date: 9/13/2013

End Date: 6/2/2017

Program Area(s): Professional Education
Supported Strategies:


Common Assessment within Grade/Subject
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Data Analysis Procedures, Data-Informed Instruction, Data Teams & Data
Warehousing



Curriculum Accountability (Monitoring and Evaluating)

Meet as Grade Levels and Departments
Description:
Meeting will ensure that there is a seamless vertical alignment as well as a
consistent horiztonal alignment between grade levels and buildings
throughout the district.

Indicator of implementation: sign in sheets
Start Date: 7/1/2015

End Date: 12/31/2018

Program Area(s):
Supported Strategies:


Common Assessment within Grade/Subject



Data Analysis Procedures, Data-Informed Instruction, Data Teams & Data
Warehousing



Curricula Development (Writing)



Curriculum Accountability (Monitoring and Evaluating)



Standards Aligned System



Establishment of Courses



Student Achievement



Assessment



Curriculum Mapping (Process)



Aligned Assessments



Survey Staff, Students, Parents and Other Stakeholders
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Educational Options

Align to PA Common Core
Description:
Meet to revise and review current curriculums to ensure each is aligned to
the PA Common Core Standards. Issues to be addressed include filling in
identified gaps and eliminating redundency within each curriculum.

Indicator of Implementation: Sign in sheets, revised curriculum
Start Date: 7/1/2015

End Date: 12/31/2018

Program Area(s):
Supported Strategies:


Common Assessment within Grade/Subject



Data Analysis Procedures, Data-Informed Instruction, Data Teams & Data
Warehousing



Curriculum Mapping (Process)



Aligned Assessments

Implement Formative and Summative Assessments
Description:
Teachers will administer common assessments and other diagnostic tests
in order to identify strengths and weaknesses of student knowledge in
order to modify the curriculum.
Indicators of Implementation: Data results
Start Date: 7/1/2015

End Date: 12/31/2018
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Program Area(s):
Supported Strategies:


Assessment
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Appendix: Professional Development Implementation
Step Details
LEA Goals Addressed:

Start

1/1/2015

#1 Provide a safe and nurturing environment
while motivating each student to set
personal goals and perform to the very best
of his/her ability.

End

Title

11/1/2018

Autism

Strategy #1: Special Education Services

Description
Students identified on the Autism Spectrum have access to the same academic and
non academic activities as students who are not identified. The staff in McKeesport
Area School District will continue to receive support from the Special Education
Department via workshops and consultations centering on students who are
identified on the Autism continuum. Resources from within the district along with
outside consulting firms/agencies as well as the Allegheny Intermediate Unit and
PaTTAN will provide district members with resources and best practice methods to
ensure the effective inclusion of all students in the least restricted setting.
Parent workshops will continue to be offered during the year on topics relating to
Autism. Through the use of a parent survey, workshop topics will be developed
based on parent interests/request for assistance.
Evidence of implementation:
Sign in sheets
Agendas
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Evaluation summaries

Person Responsible
Director of Special
Education

SH
2.0

S
6

EP
50

Surveys
Provider
McKeesport Area school District, Family Behavioral
Resources, ABOARD, AIU, PaTTAN and private
consultants

Type
School
Entity

App.
Yes

Knowledge

The members of McKeesport Area School District will further develop their knowledge base in the areas of best
practices relating to curriculum, instructional practices, environmental modifications, assessment, assistive
technology and social skills.

Supportive
Research

Resources used to support district staff will be based on research based best practices for students with Autism
Spectrum Disorders.

Designed to Accomplish

For classroom teachers, school 
counselors and education

specialists:


For school and district
administrators, and other

educators seeking leadership
roles:


Increases the educator’s teaching skills based on research on effective practice, with
attention given to interventions for struggling students.
Provides educators with a variety of classroom-based assessment skills and the skills needed
to analyze and use data in instructional decision-making.
Empowers educators to work effectively with parents and community partners.

Provides the knowledge and skills to think and plan strategically, ensuring that assessments,
curriculum, instruction, staff professional education, teaching materials and interventions for
struggling students are aligned to each other as well as to Pennsylvania’s academic
standards.
Provides leaders with the ability to access and use appropriate data to inform decisionmaking.
Empowers leaders to create a culture of teaching and learning, with an emphasis on learning.
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Training Format













Participant Roles 



LEA Whole Group Presentation
Series of Workshops
School Whole Group Presentation
Live Webinar
Department Focused Presentation
Professional Learning Communities
Offsite Conferences

Classroom teachers
Principals / Asst. Principals
School counselors
Paraprofessional
New Staff
Related Service Personnel
Parents




Grade Levels


Elementary - Primary (preK - grade 1)
Elementary - Intermediate (grades 2-5)
Middle (grades 6-8)
High (grades 9-12)




Follow-up Activities


Team development and sharing of
content-area lesson implementation
outcomes, with involvement of
administrator and/or peers
Peer-to-peer lesson discussion
Lesson modeling with mentoring


Evaluation Methods



Classroom observation focusing on factors
such as planning and preparation,
knowledge of content, pedagogy and
standards, classroom environment,
instructional delivery and professionalism.
Student PSSA data
Standardized student assessment data
other than the PSSA
Classroom student assessment data
Review of participant lesson plans
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LEA Goals Addressed:

Start

1/1/2015

#1 Provide a safe and nurturing environment
while motivating each student to set
personal goals and perform to the very best
of his/her ability.

Strategy #1: Special Education Services

End

Title

Description
The McKeesport Area School District's Behavioral Support Plan will continue to be
enforced and adhered to by all students and staff. All staff are trained on positive
behavioral support techniques as well as crisis prevention interventions/deesculation techniques. Special education teachers along with guidance counselors
receive training regarding conducting functional behavioral assessments and the
development of appropriate behavior support plans. A consultant from the
Allegheny Intermediate Unit provides on going support to buildings, teachers and
parents in an effort to maximize student learning while reducing inappropriate
behavior. As part of the intervention model within the school buildings, behaviors
of students are monitored, assessed and plans are developed in accordance with
data secured via FBAs.

11/1/2018

Behavior Support

The district's school psychologists provide support and guidance to teachers,
administrators and parents relating to student behaviors. Through 1:1 and small
group sessions, they work with students on issues relating to social/emotional and
behavioral needs. As part of IEP or intervention teams the school psychologists
work with teachers, guidance counselors and parents to develop effective and
appropriate plans that target inappropriate behavior while teaching appropriate
alternate behaviors.
Building teams will utilize knowledge of positive behavioral supports and FBAs to
develop appropriate plans for students receiving interventions prior to any special
education referral. Data collection and analysis of that data will take place to
effectively monitor a interventions success or lack there of.
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Parents' participation in behavior plans and interventions will improve the
consistency and quality of support provided to students.

Evidence of implementation:
Sign in sheets
Agendas
Evaluation summaries

Person Responsible
Director of Special
Education, Building
principals

Knowledge

SH
2.0

S
6

EP
50

Surveys
Provider
McKeesport Area school District, and private
consultants

Type
Private
Consulta
nts

App.
No

Administrators, teachers and students will have a clear understanding of school-wide positive behavioral
supports to include rules and consequences enforced consistently. Stakeholders will have access to trainings
relating to functional behavioral assessments, and development of positive behavioral support plans.
Parents will be afforded training opportunities relating to FBAs, PBSPs and Olweus Bullying Prevention
program.

Supportive
Research

Olweus Bullying Prevention program, Crisis Prevention Intervention model, functional behavioral assessment,
positive behavioral support plan

Designed to Accomplish
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For classroom teachers, school

counselors and education
specialists:



For school and district
administrators, and other

educators seeking leadership
roles:


Training Format









Participant Roles 




Enhances the educator’s content knowledge in the area of the educator’s certification or
assignment.
Increases the educator’s teaching skills based on research on effective practice, with
attention given to interventions for struggling students.
Provides educators with a variety of classroom-based assessment skills and the skills needed
to analyze and use data in instructional decision-making.
Empowers educators to work effectively with parents and community partners.

Provides the knowledge and skills to think and plan strategically, ensuring that assessments,
curriculum, instruction, staff professional education, teaching materials and interventions for
struggling students are aligned to each other as well as to Pennsylvania’s academic
standards.
Provides leaders with the ability to access and use appropriate data to inform decisionmaking.
Empowers leaders to create a culture of teaching and learning, with an emphasis on learning.

LEA Whole Group Presentation
Series of Workshops
School Whole Group Presentation
Offsite Conferences

Classroom teachers
Principals / Asst. Principals
School counselors
Paraprofessional
New Staff
Related Service Personnel
Parents




Grade Levels


Elementary - Primary (preK - grade 1)
Elementary - Intermediate (grades 2-5)
Middle (grades 6-8)
High (grades 9-12)
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Follow-up Activities



LEA Goals Addressed:

Start

1/1/2015

Team development and sharing of
content-area lesson implementation
outcomes, with involvement of
administrator and/or peers
Analysis of student work, with
administrator and/or peers
Peer-to-peer lesson discussion
Lesson modeling with mentoring



Evaluation Methods


#1 Provide a safe and nurturing environment
while motivating each student to set
personal goals and perform to the very best
of his/her ability.

End

Title

11/1/2018

Paraprofessional

Classroom observation focusing on factors
such as planning and preparation,
knowledge of content, pedagogy and
standards, classroom environment,
instructional delivery and professionalism.
Participant survey
Review of functional behavioral
assessments and accompanying behavior
plans.

Strategy #1: Special Education Services

Description
McKeesport Area School District employs 41 paraprofessionals who work
throughout the district buildings in grades K thru 12. They are required to obtain a
minimum of 20 hours of training relating to their position during each school
year. The district provides in house trainings as well as information regarding
trainings offered by PaTTAN or other agency providers. As part of their yearly
trainings, the paraprofessionals take part in CPR/First Aid, Crisis Prevention
Intervention, confidentiality and an overview of special education policies and
procedures within the district. It should be noted that disability specific training, is
and will continue to be provided to paraprofessionals who work with children with
specific needs. Administrators, teachers and paraprofessionals are given an
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opportunity to provide their input regarding the type of training needed during the
year.
All para professionals are highly qualified and all new hires are required to possess
either a two or four year college degree.

Evidence of Implementation:
Observations and evaluation summaries from building principals and/or Director of
Special Education
Agendas from professional development activities
Possession of college degree

Person Responsible
Director of Special
Education, Building
principals

Knowledge

SH
2.0

S
16

EP
50

Provider
McKeesport Area school District, and private
consultants

Type
School
Entity

App.
No

By providing paraprofessionals with a varitey of trainings relating to student learning, disability specific
concerns, behavior management and data collection their ability to help advance the students in the areas of
academic and/or social/emotional growth will be enhanced considerably. The paraprofessional is an important
part of a student's IEP team and as such, must provide relevent information that can be used to develop an
effective plan. They need to effectively communicate with stakeholders while also adhering to confidentiality
requirements and not overstepping their bounds. The paraprofessional should be able to demonstrate skill
knowledge in the classroom by providing the student with the appropriate level of support. Likewise, they
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need to provide appropriate docuementation relating to the students' areas of need and strengths so that
adjustments can be made as needed via the IEP team members.
All trainings and resources utilized are researched based and model best practices. The AIU, PaTTAN and
private consultants will be utilized to provide trainings.

Supportive
Research

Designed to Accomplish

For classroom teachers, school 
counselors and education
specialists:


For school and district

administrators, and other
educators seeking leadership 
roles:

Training Format

Participant Roles

Enhances the educator’s content knowledge in the area of the educator’s certification or
assignment.
Increases the educator’s teaching skills based on research on effective practice, with
attention given to interventions for struggling students.

Provides leaders with the ability to access and use appropriate data to inform decisionmaking.
Empowers leaders to create a culture of teaching and learning, with an emphasis on learning.
Instructs the leader in managing resources for effective results.






LEA Whole Group Presentation
Series of Workshops
School Whole Group Presentation
Offsite Conferences




Paraprofessional
Related Service Personnel




Grade Levels


Elementary - Primary (preK - grade 1)
Elementary - Intermediate (grades 2-5)
Middle (grades 6-8)
High (grades 9-12)
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Follow-up Activities

Peer-to-peer lesson discussion
Lesson modeling with mentoring

Evaluation Methods


LEA Goals Addressed:

Start

1/1/2015

#1 Provide a safe and nurturing environment
while motivating each student to set
personal goals and perform to the very best
of his/her ability.

End

Title

11/1/2018

Transition

Classroom observation focusing on factors
such as planning and preparation,
knowledge of content, pedagogy and
standards, classroom environment,
instructional delivery and professionalism.
Participant survey

Strategy #1: Educational Options
Strategy #2: Special Education Services

Description
The McKeesport Area School District runs its own special education department and
operates its own vocational-technical programs. There is a collaborative team
effort between special education staff and vocational staff to prepare students with
disabilities for post secondary education and/or training. Special education
students are offered programs for Tech Prep, Preliminary Scholastic Aptitude Test
(PSAT), Scholastic Aptitude Test (SAT) and/or American College Testing
(ACT). Arrangements are made in advance with the Guidance Counselor to provide
needed accommodations for the test. Grade nine students will take an 18-week
Freshman Seminar class, called Technical Exploration, rotating through all of the
vocational shop areas, learning about the different career clusters and jobs
associated with each cluster. Agencies, such as the Office of Vocational
Rehabilitation (OVR), Association for Habilitation & Employment of the
Developmentally Disabled (AHEDD), Life’s Work, and Goodwill Industries provide
job assessment, training, assistance and follow-up. Students also participate in the
‘Career Cruising’ Internet program providing valuable information with regards to
career choices. Career education provides information regarding Community
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colleges, Junior colleges, Universities and Adult Training facilities. Students are
assessed for their interests, aptitudes, abilities and preferences through several of
the following methods: student interviews, student surveys, parent/guardian
interviews and/or surveys, observations, functional vocational assessments, work
samples, situational assessments, standardized test, aptitude tests, interest tests or
achievement tests.
Students may receive work-related training by volunteering at a community site
with a professional or paraprofessional job coach to learn work skills and work
ethics. This is a strictly on-the-job work experience for the students with no pay
involved. Many local community businesses participate in this program.
Students with disabilities are encouraged to participate in any school activity, sport
or organization. During the student interview, the students are asked what school
activities or organizations they belong to. If they state “none”, then they are asked
what they would like to belong to or participate in. Information is provided to help
them become involved in the activity or sport. Community transition activities are
planned on a regular basis providing instruction on how to access and participate in
community leisure or recreational activities, such as bowling, eating out, and
ordering in restaurants, shopping, going to events in downtown Pittsburgh, going to
movie theaters, riding Port Authority buses, fishing, walking the school track or
walking through the park or on the bike trail. Students also visit the Carnegie
Library in McKeesport to read and check out books. Students in the life skills classes
implement an entrepreneurship program to make projects, sell them and use the
money to fund some of the community activities, along with learning about
purchasing materials, inventory skills, banking skills and record keeping skills.
In an attempt to ensure that appropriate transition goals and objectives are
developed in the IEP, continuous efforts are taken to ensure that parents, students,
and staff are provided with relevant and up to date information pertaining to
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transition. Transition in-services are provided to family and community members
each year as part of the on-going parental and staff training. Transition information
is disseminated by the Director of Special Education to special education staff, as it
becomes available throughout the school year. Folders and CD’s containing
Transition information are provided to each student of Transition age. We also use
our district website to relay information pertaining to training both in the district
and outside.
Students with disabilities are encouraged to participate in any
school activity, sport or organization. During the student
interview, the students are asked what school activities or
organizations they belong to. If they state “none”, then they are
asked what they would like to belong to or participate
in. Information is provided to help them become involved in the
activity or sport. Community transition activities are planned on a
regular basis providing instruction on how to access and participate
in community leisure or recreational activities, such as bowling,
eating out, and ordering in restaurants, shopping, going to events
in downtown Pittsburgh, going to movie theaters, riding Port
Authority buses, fishing, walking the school track or walking
through the park or on the bike trail. Students also visit the
Carnegie Library in McKeesport to read and check out books.
In an attempt to ensure that appropriate transition goals and
objectives are developed in the IEP, continuous efforts are taken to
ensure that parents, students, and staff are provided with relevant
and up to date information pertaining to transition. Transition inservices are provided to family and community members each year
as part of the on-going parental and staff training. Transition
information is disseminated by the Transition Coordinator to special
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education staff, as it becomes available throughout the school
year. Folders and CD’s containing Transition information are
provided to each student of Transition age.

Evidence of Implementation:
Documentation within IEPs
Agendas from professional development activities
PDE required transition training (cohort 5) "Ensuring Effective Secondary Programs
and Post-Secondary Outcomes"
Attendance sheets from Community Expo
Monthly attendance at Transition Council Meetings offered through the AIU3 and
sharing the resources with colleagues

Person Responsible
Director of Special
Education, Building
principals, Director of
Vocational Education

SH
2.0

S
10

EP
50

Provider
McKeesport Area school District, Family Behavioral
Resources, ABOARD, AIU, PaTTAN and private
consultants

Type
Private
Consulta
nts

App.
Yes
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Knowledge

Teachers, paraprofessionals, administrators and parents will continue to improve their working knowledge of
transition planning to include: assessments, goal setting, activity planning, agency coordination and
collaboration, available resources and progress monitoring.

Supportive
Research

Use evidence based best practices will and continues to be the approach the district takes toward education to
include transition planning. Information from Indicator 13 training will be infused within the district's transition
plans for each eligible student. The district will continue to access support from AIU and PaTTAN consultants as
needed.

Designed to Accomplish


For classroom teachers, school

counselors and education
specialists:




For school and district

administrators, and other
educators seeking leadership
roles:



Training Format





Enhances the educator’s content knowledge in the area of the educator’s certification or
assignment.
Increases the educator’s teaching skills based on research on effective practice, with
attention given to interventions for struggling students.
Provides educators with a variety of classroom-based assessment skills and the skills needed
to analyze and use data in instructional decision-making.
Empowers educators to work effectively with parents and community partners.

Provides the knowledge and skills to think and plan strategically, ensuring that assessments,
curriculum, instruction, staff professional education, teaching materials and interventions for
struggling students are aligned to each other as well as to Pennsylvania’s academic
standards.
Provides leaders with the ability to access and use appropriate data to inform decisionmaking.
Empowers leaders to create a culture of teaching and learning, with an emphasis on learning.
Instructs the leader in managing resources for effective results.

LEA Whole Group Presentation
Series of Workshops
School Whole Group Presentation
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Participant Roles 





Follow-up Activities



LEA Goals Addressed:

Professional Learning Communities
Offsite Conferences

Classroom teachers
School counselors
New Staff
Related Service Personnel
Parents

Team development and sharing of
content-area lesson implementation
outcomes, with involvement of
administrator and/or peers
Analysis of student work, with
administrator and/or peers
Creating lessons to meet varied
student learning styles
Peer-to-peer lesson discussion
Lesson modeling with mentoring



Grade Levels

Middle (grades 6-8)
High (grades 9-12)



Evaluation Methods

#1 Provide a safe and nurturing environment
while motivating each student to set
personal goals and perform to the very best
of his/her ability.



Classroom observation focusing on factors
such as planning and preparation,
knowledge of content, pedagogy and
standards, classroom environment,
instructional delivery and professionalism.
Review of written reports summarizing
instructional activity
Review of transition section of student IEPs

Strategy #1: Common Assessment within
Grade/Subject
Strategy #2: Data Analysis Procedures,
Data-Informed Instruction, Data Teams &
Data Warehousing
Strategy #3: Family Literacy Activities
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Strategy #4: Curricula Development
(Writing)
Strategy #5: Curriculum Accountability
(Monitoring and Evaluating)
Strategy #6: Standards Aligned System
Strategy #7: Establishment of Courses
Strategy #8: Assessment
Strategy #9: Curriculum Mapping (Process)
Strategy #10: Aligned Assessments
Start

1/1/2015

End

Title

11/1/2018

Reading NCLB #1

Description
The district has focused on increasing rigor, building relevance, and developing
relationships as part of our professional development initiative. Expanding teachers’
background knowledge through professional development and book study utilizing
the following texts: Jay McTighe and Grant Wiggins, Understanding by Design; Heidi
Hayes Jacob’s, Curriculum 21; Robin Jackson’s, Never Work Harder than Your
Students; Tony Wagner’s, Global Achievement Gap; and Horatio Sanchez’s, Brain
Based Approach to Closing the Achievement Gap, has set the ground work for
building capacity in the classrooms to prepare students for college and career
paths. This initiative involved all teachers and staff to focus on a common goal:
student success. A team of teachers at all levels was developed to engage
professional staff in aligning the curriculum to the PA Standards identified on the
SAS Framework and the Common Core Standards. In this process over the past few
years, discourse has ensued regarding benchmark, summative, and formative
assessments. With the help of the PDE appointed Distinguished Educator (DE),
much time has been spent on analyzing data trends to: align instruction; identify
vertical and horizontal gaps and overlaps within the curriculum and instruction; and
utilize all accessible data. Literacy Coaches at all levels have helped to support
teachers in using the data to drive their instruction, implementing best practice
instructional strategies, utilizing formative assessments and looking at student work
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in collaborative teams. For the 2009-10 school year, the mantra “Move, Engage,
Assess” was adopted and professional development centered on: active student
and teacher involvement in lessons, cooperative grouping, and formative
assessment. For the 2010-11 school year, focus continued with “Move, Engage,
Assess; Every Child, Every Day” as well as an unprecedented model for professional
development. Pre-K through Grade 12 teachers were given the opportunity to
enroll in “Teacher Academies” to increase their content knowledge within a core
area. The four core areas teachers could choose from included: Literacy, Math,
Special Education, and Technology. Teachers spent 12 hours over the course of 8
weeks deepening their core content knowledge and applying their learning to the
classroom.McKeesport Area School District is committed to the development of a
comprehensive approach to literacy outcomes for all of our students.
The district has identified teacher leaders who will guide the literacy development
of staff via modeling, training/conferences and resources.

Evidence of Implementation:
Agendas from professional development activities
Sign in sheets
Evaluation summaries

Person Responsible
Director of Special
Education, Building
principals, Director of

SH
2.0

S
10

EP
50

Observations from building principal/district administration
Provider
District Staff, AIU, PaTTAN, private consultants

Type
School
Entity

App.
Yes
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Vocational
Education, Director
of Federal Programs,
Curriculum Director

Knowledge

All teachers in McKeesport Area School District are expected to acquire baseline skills and knowledge in literacy
development. Targeted literacy strategies will become look-fors in the teacher evaluation process. The
McKeesport Area School District uses the Charlotte Danielson Model of observation and teacher evaluation.
This model is embedded in the “Teacher Compass Evaluation Software” adopted by the district and used by all
administrators.

Supportive
Research

The district continues to use research based best practices.

Designed to Accomplish


For classroom teachers, school

counselors and education
specialists:



For school and district
administrators, and other
educators seeking leadership 
roles:



Enhances the educator’s content knowledge in the area of the educator’s certification or
assignment.
Increases the educator’s teaching skills based on research on effective practice, with
attention given to interventions for struggling students.
Provides educators with a variety of classroom-based assessment skills and the skills needed
to analyze and use data in instructional decision-making.
Empowers educators to work effectively with parents and community partners.

Provides the knowledge and skills to think and plan strategically, ensuring that assessments,
curriculum, instruction, staff professional education, teaching materials and interventions for
struggling students are aligned to each other as well as to Pennsylvania’s academic
standards.
Provides leaders with the ability to access and use appropriate data to inform decisionmaking.
Empowers leaders to create a culture of teaching and learning, with an emphasis on learning.
Instructs the leader in managing resources for effective results.
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Training Format









Participant Roles 




Follow-up Activities



LEA Goals Addressed:

LEA Whole Group Presentation
Series of Workshops
School Whole Group Presentation
Professional Learning Communities
Offsite Conferences

Classroom teachers
Paraprofessional
Parents

Team development and sharing of
content-area lesson implementation
outcomes, with involvement of
administrator and/or peers
Analysis of student work, with
administrator and/or peers
Creating lessons to meet varied
student learning styles
Peer-to-peer lesson discussion
Lesson modeling with mentoring




Grade Levels


Elementary - Primary (preK - grade 1)
Elementary - Intermediate (grades 2-5)
Middle (grades 6-8)
High (grades 9-12)




Evaluation Methods

#1 Provide a safe and nurturing environment
while motivating each student to set




Classroom observation focusing on factors
such as planning and preparation,
knowledge of content, pedagogy and
standards, classroom environment,
instructional delivery and professionalism.
Student PSSA data
Standardized student assessment data
other than the PSSA
Classroom student assessment data
Review of written reports summarizing
instructional activity

Strategy #1: Common Assessment within
Grade/Subject

144

personal goals and perform to the very best
of his/her ability.

Start
7/1/2015

End

Title

12/31/2018

Curricula Related to State
Standards

Person Responsible
Assistant
Superintendent,
Director of
Secondary
Education, Principals

SH
6.0

Strategy #2: Data Analysis Procedures,
Data-Informed Instruction, Data Teams &
Data Warehousing
Strategy #3: Curricula Development
(Writing)
Strategy #4: Curriculum Accountability
(Monitoring and Evaluating)
Strategy #5: Standards Aligned System
Strategy #6: Establishment of Courses
Strategy #7: Assessment
Strategy #8: Curriculum Mapping (Process)
Strategy #9: Aligned Assessments

Description

S
15

EP
10

Develop the curricula for all courses and content areas for which related state
standards have been established are aligned with those state standards.
Provider
McKeesport Area School District

Knowledge

An understanding of the process and the final product.

Supportive
Research

Creation a Standards Aligned System.

Designed to Accomplish
For classroom teachers, school

counselors and education
specialists:

Type
School
Entity

App.
Yes

Enhances the educator’s content knowledge in the area of the educator’s certification or
assignment.
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For school and district

administrators, and other
educators seeking leadership
roles:



Training Format













Participant Roles 


Increases the educator’s teaching skills based on research on effective practice, with
attention given to interventions for struggling students.
Provides educators with a variety of classroom-based assessment skills and the skills needed
to analyze and use data in instructional decision-making.
Empowers educators to work effectively with parents and community partners.

Provides the knowledge and skills to think and plan strategically, ensuring that assessments,
curriculum, instruction, staff professional education, teaching materials and interventions for
struggling students are aligned to each other as well as to Pennsylvania’s academic
standards.
Provides leaders with the ability to access and use appropriate data to inform decisionmaking.
Empowers leaders to create a culture of teaching and learning, with an emphasis on learning.
Instructs the leader in managing resources for effective results.

LEA Whole Group Presentation
Series of Workshops
School Whole Group Presentation
Live Webinar
Department Focused Presentation
Podcast
Online-Synchronous
Online-Asynchronous
Professional Learning Communities
Offsite Conferences

Classroom teachers
Principals / Asst. Principals
Supt / Ast Supts / CEO / Ex Dir


Grade Levels



Elementary - Primary (preK - grade 1)
Elementary - Intermediate (grades 2-5)
Middle (grades 6-8)
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School counselors
New Staff
Other educational specialists
Related Service Personnel
Parents



High (grades 9-12)





Follow-up Activities




Team development and sharing of
content-area lesson implementation
outcomes, with involvement of
administrator and/or peers
Analysis of student work, with
administrator and/or peers
Creating lessons to meet varied
student learning styles
Peer-to-peer lesson discussion
Lesson modeling with mentoring
Journaling and reflecting



Evaluation Methods





Classroom observation focusing on factors
such as planning and preparation,
knowledge of content, pedagogy and
standards, classroom environment,
instructional delivery and professionalism.
Student PSSA data
Standardized student assessment data
other than the PSSA
Classroom student assessment data
Participant survey
Review of participant lesson plans
Review of written reports summarizing
instructional activity
Portfolio
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District Level Affirmations
We affirm that this District Level Plan was developed in accordance, and will comply with the
applicable provisions of 22 Pa. Code, Chapters 4, 12, 16, and 49. We also affirm that the contents are
true and correct and that the plan was placed for public inspection in the school district/AVTS
offices and in the nearest public library until the next regularly scheduled meeting of the board or
for a minimum or 28 days whichever comes first.
We affirm that the responses in the Professional Education Core Foundations and the Professional
Development Implementation Steps focus on the learning needs of each staff member to enable all
staff members meet or exceed the Pennsylvania academic standards in each of the core subject
areas.
Affirmed by Denise Joseph Lopretto on 12/16/2015
Board President
Affirmed by Rula Skezas on 12/16/2015
Superintendent/Chief Executive Officer
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Special Education Affirmations
We also affirm our understanding that any requests for any deviations from the Chapter 14
regulations, standards, policies, and procedures must be made in writing to the Pennsylvania
Department of Education. The school district understands that the Special Education Component of
the District Level Plan will be approved by PDE in accordance with the following criteria as set forth
in 22 Pa. School Code § 14.104 and as part of the District Level Plan:
1. There are a full range of services, programs and alternative placements available to the
school district for placement and implementation of the special education programs in the
school district.
2. The school district has adopted a child find system to locate, identify and evaluate young
children and children who are thought to be a child with a disability eligible for special
education residing within the school district's jurisdiction. Child find data is collected,
maintained, and used in decision-making. Child find process and procedures are evaluated
for its effectiveness. The school district implements mechanisms to disseminate child find
information to the public, organizations, agencies, and individuals on at least an annual basis.
3. The school district has adopted policies and procedures that assure that students with
disabilities are included in general education programs and extracurricular and nonacademic programs and activities to the maximum extent appropriate in accordance with an
Individualized Education Program.
4. The school district will comply with the PA Department of Education, Bureau of Special
Education's revision notice process.
5. The school district follows the state and federal guidelines for participation of students with
disabilities in state and district-wide assessments including the determination of
participation, the need for accommodations, and the methods of assessing students for
whom regular assessment is not appropriate.
6. The school district affirms the Pennsylvania Department of Education that funds received
through participation in the medical assistance reimbursement program, ACCESS, will be
used to enhance or expand the current level of services and programs provided to students
with disabilities in this local education agency.
Affirmed by Patricia Maksin on 6/2/2015
Board President
Affirmed by Rula Skezas on 6/2/2015
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Superintendent/Chief Executive Officer

